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An Attitude Survey of Learners of Chinese at YNU
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Abstract

Class sizes vary a lot among Chinese language courses of YNU. For example, I taught as many as
87 students in the biggest class in Fall Semester in the academic year 2011. In contrast, there were
47 in the smallest one. The average number was 60. I have been wondering how the students of
Yokohama National University feel about their learning of Chinese. I conducted a series of
questionnaires to my students who registered a Basic Chinese 2a, a required course for freshmen, or
a Chinese Seminar, an elective course for sophomores or upper students. The goal of this article is to
analyze the results briefly.

As for Basic Chinese 2as, although class sizes are generally considered to be too big, the statistical
data show that the students are not disappointed with their classes. Rather, most of them feel some
satisfaction. This can attributed to the fact that they are motivated and active in learning Chinese.
However, the students of Chinese Seminars are not so active as those of Basic Chinese 2as.
Although YNU provides various types of classes, most of them feel that when they advance to a
higher - level class, the level and the difficulty of study have suddenly increased. They also wish to
get clearer guidance so that they can choose proper classes.

At the end of this article, I also propose a flaw chart that shows how students of Basic Chinese 2as

can appropriately choose among my four Chinese Seminar classes.
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NENEBCRRBFBREXICHT 28HE

A Report on an English Speaking Class Incorporating Enhanced Intercultural
Communication Skills

BREENLRY: RFBEREG T ¥ — FEF R
PN HGIN

F—U— N WEFE KMFEH arTIAN NAaArTIAL m—arsF s AL

Keywords: , English speaking class, context, high-context, low context
Abstract

This report shows an approach used for six 1S (freshman English at YNU) classes during the fall
semester, 2011. Course aims: expressing one's opininions and improved speaking skills. Naturally,
one of the difficulties of communicating in English lies in the different ways people communicate in
Japan and in English-speaking countries. Meeting the goal of developing strategies for "getting the
message across" required students to familiarize themselves with the context of the interlocutor, i.e.,
how people communicate in English-speaking nations. This document demonstrates how this topic
was introduced and utilized in class. Our overview consists of: first, a look at the context of
communication of Japanese; next, activities and materials presented in class; lastly, the results and
evaluation of questionnaires filled out by students to assess how this class changed the students'

views regarding language learning.

1. [FLC&IC

AFETIE, YNUOHTEE, ROREFEHMIRO 1S 7 7 AOREEHHREEZITH, 1 SIZBWVT
ITZMAEOABEORER ), £ L THRRICEE LCFmA R ala=r—a  Namd b 2 L ndt
WY TN SN TV D, L, EHIETEEOBIGICHZEE L LT, PAEOERFETHT D
B E, Z L CHEFEREAMUIE L TWD, HONEET, BBMICEETHZ LI3ENTH S,
VINRATROA TV 2T 4 TR LRT DT, AR LCHBZYET D2 EBARAIRTHL EE
ZTco FNTIE, FAEOESFEIHTIERELZ, ala=lr—va B LAZK L S ES
ToZ2nkO6ND, EFR1 S7 AT, AEBERILD, FHEanvgERala=r—ra %
B8 D T2 I TRIGE | & — T — RICBITHi A RISEN 21T o 7o, ERGEIcx T o & PR AL L 1< L,y
SRR FRER 2 X 2= —v a Y EE D TOICEERITE LD, Lol iaxEEHEH LM T-o
TR EREBWE TR 5 &40, ZOMRERIEL TH&E 20,
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2. HHES. MELOHN?
2-1 NEDEE

KIRKFEAI o=l —va T 8%, FHAYPRIE, Sfextams [R5RE i, BEVLOFE
a2 R<HSTZEZRLOKR TR 2BMED , Ml id, BAVWOZ L2 X MBLARWERLR [FH
NSNS ZEERHREE LT B2 2 = —2 3 > ((FH, 2001 p.150) L EFEKL TN D,
A a=r—va YEBRICT DR O—2F, FEERLEAVOERRLFENRA A - TE RN LT
HAHY, TIIEEDOREEVWI IV, 2T 7 A MOERTH D, EVWOaL 77 A MIIEBERE
ROHE LA, SEARS IR TCHLHEUAI ZENTES, LMALERICEECTaIIa=r—va
VEATOHGIE T, MEEH L, AT VA NDBRESERLIONEBETHD, LoT, FEiEICLH =
2=l =2 ar NEEBODHBERITORE, FHORS LW EERHRIZL T B2 =
== a v ERNTEDTERNWT L —LA U= ThHEEZLND,

2-2 BAHZOBERLTEEY

ERTITINZ AN Y = v A RBERICH LTy, B2 ETHONELEHEE DY, FAICRN
EN—T =0, U= a vy TV H40L L, MAREAHEEICES, tALERNLaIa=
r—a kT ORENE 2 BDHDTE, M OITHER), FIREOAREDII 2= —va U EEICL
2, —HTCHARDFAZ, BN TE I L TWDRE 29 TIEAWEOEENRE LWL I TR D,
W (2001,p.1D)0F TBRO @A ME & H 5 BB IZ D7, (R Tl v 2 S, HE
DAEFER—DODOKEIEDHIL  + + HEBOF THLRDOAE ST & LOREEERZ DI eV, TARER
BECIEIXEEDRN R EFDNIT NN -« o ] EIBRTND, AEDB ok Lz LoD 25k
HINZAT 2 BED N2, B2 MEEl 290 Ghbd T < CEE, 2000 X 5 R AR, Tz Bl
ETOHREOEF LILRATHLZ MBI OND, MAT, BREFAI 2= — 3 VOB T
DT X P NRIFT DESNDOE WA, 2T 7 A R SEE (Hall, 1976) TH D, HAGE L 358
ORNZHFIET D, AT 7 AMDERLEVI RERX Y v 72 HORHEHEL, BOBXHZLNTED
LORBEETDHICE, TOTDOOI ) FaT ARKETHD,

2-3  K1TEH

FEEALRA DO T 7 N AT D 2 ETHE N AR LT T r—FE, GRS BV TR
IATONTWD, KEZIEHE S22 2 RWBIGICEBVWTIIRE LY BEEN RO, HELY b
AEPIFEICEHE ZES AN DL EEALTHAS . UNIT NI HERD 7 VoA T 4 7 A —F
» THHE DR F 2 %,

ALy TUx v FaeFiolciEhiin THAOHBERD THEDOFEZFE L HA T, KFHIX

" a=—variBETHY, FiE - HBEOMF - KB - AMESL - vy s B oz
ExET, (ZH, 2011)
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—03e AX— k| BPT [o—r) LBRYATeZGEAICK L, M2 Iic T
D DOIXAR?2 R FITGENESD 2 ) LRz O e e b x5 - - - THRNTERMIC
BERDIETTHREEZ LD, TOMELDFREIBRI 2N E HRREFEIR DRV &
oL BIFIXE 5., GFA. 2011, p.52)

3. WHEAZEOCRRXELEWEF?— oDy
31 EDHITFTA—FLIzDOM?

WEETa I 2= —3 3 VEITHRCET DRV, TOEBED 2T 7 A N ~DIFIEE TH
BIEEBNTE S, WhYD [EREHT) HRHAMEOa I 2= —va vid, BOOERNH
D HBEEOHIET THNRD Th 5. FORHIR, FHILHR L, AATE & SFEOENZ 3 fEET T2,
—OHEHEE, COBIIXFELE, o, SHEAOBEOEVGIE, 2003 Th D, MHFEHE
toarF s A PRRE L R DHE XFORE, L LCUEN TR TE 20 T 2ET S,
1 ST, IEEMAOBEGEOEN ) (SIS LSS LEE FE ) ISRD HEED ) 2T B4R
RT7T I —FL LT, B—arF A RYUEEED I a = —T g ViR Ax UL LT, TIELL
AT OTIEARL DY AT D) T r—FTh D,

3-2 WEHBIEARZE

TN T HABERFER R EHE, LIERKIE, B2 MESSCRZR 2 Uy R o - A
EE -z EE, T80T BN BRELLEERTNS, TEEARAOIE DBV EV) a23a=%
—va VRESITY . 3 0D KENZA Y 97 (E)IL 2010, p.36), HARADOEEII 2= —
DT A%EIERAT 47 LD LORFENED HBAECGER ., 2011) BARNIZITBIGEAD & 5 KEED T
WENV~A VT 4 —FiEThD, 5%, PATROIGEIIHIET DL I BRAFANROHLNEDT
IT72WTHA DDy, O a A, BTV 8, o, HRICE a7 7 X N TR
LD NERDZ, BEMICIE, AN Ny ZIZB L TRTIZR > 20 BE T 5 43,
Waha LG5 MEH) 25t L2 B LK,

33 EBEOMEDIT

FERFICHERR Y, KFETaIa=sr—a OB bnb6Ry, £bZbANLDaI 2=l
—a UREFE, ZHEDOEZE, FROENDIOHEBIZY TIEL ERE L, Lo T, R¥ELE
RIS L DRFEED b L—= VDY LALEST o, ZEEOHER T DX FF L I L S, =T —a
7y a AR _XMEATE, FER, WNSUERMITSNER/NNRIZ LTz, FIA&T T —2 /0 IR %
EFEDT7 4 — RNy 7 2 KOS FETZMAER S AF L 2GmD TUT DPVENTH D, — 77,

2 "A high -context (HC)communication or message is one in which most of the information is
either in the physical context or internalized in the person, while very little is in the coded, explicit ,
transmitted part of the message. Alow context communication is just the opposite, i.e. The mass of
information is vested in the explicit code"(Hall 1976:91)
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FES FEICR DB WVEEESSSER OB AR H X, Ty y s L—=0 7 AT EERANEENC
KD,

3-4 ZBEITRDHE-IOD

a7 LRBHEAIL, k. DX, FLTAFAD3ISTH D, Fikicid, B LR ST 5
O, FZLTC, m—ary T 7 AMNYbDOa T 7 A MIETLHOD22TH DL, XL, 3DD A
X b, 600 [HTAX/] DO, [BADAF/ZIE3 SO [AFXVIEB | bbb, AT,
JCHAX NV ELT3DODT 4 Ay a VAX N ERDT, Gt 1 8DAXNLE [RFEDOAF /L) & L,
ENOERELB L THITT, 15 3RNEEE] CThHERE Lz,

4. EDRRICREZIT =DM ? - FERZH
4-1 Can-Do-Checklist

AT 2 _R&E AFLIEH O —%F (Can-Do Checklist) T 5, Zidix L v A #4FZ Checklist
EHROLLAEDLEACEA (O, O, A, X) 1TV, BURIE L BEEZFZEH T 20ICEETHHDTH
Do
# 1 : Can-do-Checklist

HA FEEHE ( © O A X)

1 2 3 4 5 6 7 8 9 1 1 1 1 1 1 1

AVHEg : RESTHCR Y ik GER, FEIE, U A= BIUEERER L) EMTCATE

BT N L—= TERE

B.LfEx : HIgERY.

1. WEHRSDE,

la. ARmbREEEIHD 5.
1b. BRI %,
lc. ALK &R D,

2. BaRFRTELD,

3. UL VRSB

3a. HfECEXRVE IR D
3b. Bbo TV AR LE D,
3c. SHEITHEFE o T2 RFORFL

C) MEx51 A%,

4 r3gpn—ii,

5 EREPIT, EHETRRT S,

6 EEEOY XA THET, WL,
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SRR XL

FALRAY Y a VAFN

1. HRA
2. b3hH
3. TAAATEFTTE S,

42 [RE—F%2O9NVFKTuy)

D BROKIEEICR O HID, AFMEFER 2 2X—) THDH, n—ar 77 A MUFFED 1 8
DAFNVIHE OFEKREBREZHBAEICTNT TN G HEH LD T, HETHEMAEMA Lz, K1iX
FMEMICERM., BT A0 Yy VEBB LT ODO—EHTH 5,

M1 : AC—F I Ty 7 EEHGI
YRFEOFRELRICEE LI m e A | [GEORMRMG—FHM) LW O EFZ ST K5 !
m—ar7 7 AN GEORBIER :  TEREN] 05L&

ARV o Le DA TTR?

{

7R BHNT L 0 HRIETT

|

FPFZOEFTF LT CIHIEHRNTLLIEE N,

J

OAVEZZ VAR NT NI TCRETNOEEZE - - -

FEA

4-3 [D—F&)

VAEFRBETH S, TBIH 5 oxtah] KOAE—F T LB T—v g VB —ERIZLE
AV DT NER(TU— REE) ZEA LT, 174 {8 Lexical Items % W28/ H#k « Bk 2 BRI FES L
L L7c b DT, ZaAEIERETIC [V—FE] 200 RICEE, %idT 5 [ROZ0FEER)) of
THEMLERRREZDOETHL, WS BR AT,

7 — REE A : Greetings 81

U—FEB  EEOBER

7 —REC : BB

J—RED : T4 AB v a VKRB

U — REEE : AV —F
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#£2 : U— FEH|

[D—K$B BEROHEEE

ryt—U e ENEERh G o/ B TELN o,

<HE>

1

oo0 |RETERY

LRLEEET D,

2

000 |excuse me?/sorry?/pardon me?

Z2?2 FHEGAN -

3

OO0 | am sorry, but) I am not following you.

SOV TLHTLVER A,

<h, EiR>

000 |What was that again? (&)

fcEhn?

OO0 |[Can /Could you repeat that?

BYRL T THELVWTEM?

OO0 |What do you mean (by that)?

EDALTHLRAFTTH GEOERESRTNS)

000 |1 didn't get it.

TR, EEDRA VBB TEFHATLE:

© | | (O |

000 | am sorry but) I am lost.

ENRATVERA,

BEMEERA L, o/ BRN S D LN T,

<HhE>

9 000 [MEmnigho- B8/ RBE T XYZOFFEEFE FCHERT.

10 |O000O [What does ~mean? ~EFESVWSEKRTIN?

11 |O000 [Could/can you spell that for me? BYEHBZTEo2ETH?
<, HER>

12 |00 |What do you mean by ~ ? ~EIFEABERTESI-OTEN?
YHOIAMET B,
<WHE>

13 [O000 ICouId/can you speak a little slowly for me?

<, k>

OO0 |Could/can you speak up a little for me?

EIPLRELETELTHL2TRVTT N ?

EREDH->TNAHIEELES,

<WHE>

15

OO0 |Are you following me?

AL TETM?

16

OO0 |Are you with me?

E AR TET M 2/RCHERELET N ?

17

000 |You mean+ BiZE/3X Did you say +HZE/3C

~EVWSTETTMN? ~EESRATEN?

<t EfE>

18 |O000O [(Do you have) any questions? b, BEEHYETH?
19 |O000O [Do you know what [ mean? . mhoTET? BFICREERHEEICHER)
20 [O0010 |Are you telling me to ~ ~EESTWADTEN?
EEICEFoLZ0RE
HE>

21

OO0 |Let me think/ Uhhhhh=-+/So--*

22

000 |What can [ say®+*

23

ATEAERLDESS - - -

000 [EXZERES I ALHETRES A,

4-4

mRTFRA T VY

page 22

A A DEHFIL Macmillan #OEESFEHTF A N7 v 7 . Gear Up Student Book 1 ( Steven

Garshon and Chris Mares, 2005) T& %,

FE Y ZHNC T 2 DHTTICH S, AFhafetEd 5720

ICLRPELSNTZEM TH D H2=y MCHESNTW DX A 7 1 7% v, BBCHEEEE 217 - 7=,

5.

EDRRICEREZT -0 ? —IRXED

TR B KFE ATV, m—a T 7 A NERERA OWE TR 20D &2 S IEENZ oW T

W%, (5 43RNEREE ] 28, Ak, OEx. T L CAFALZEDIEEOT NG, REAR LD
Vw7 w7 L, BRI T D,

5-1 HRFEDOERHEY. TENEREE] FH

BRFGRHO LA T 0 VORI MFEA MG LR 6, MBETHEE 21T ) EE# 2 {The, £7
ZEIANTIZRY AAT T k=T AT H, TOHk, FAT 0T DRI/ & 0 xhEh 2k

MIEEN RS RFAFRE T2 — & H 5
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MEEN ZBORSFEREICETIHE KE A8

T 20THD, &I 1HM,. TOBRKEHFLEZI RN, 24 345 ERHMBUN TN, KD
ok NELE] Tz, DY) THhs, v L% fEEo 12y Tho, &FT 18 »H5
XEEDAF AL, EFEOIMEN DO H 5 ENERNTHI Y DX, KETELHEDOLDTHD, Ly A
BAAE G WNERE N LB LN B IE o 7o AED | M2 HRDMICEMRNZEDY | HiF 2 md TiT o7,
HRESA T v 7

Jenna:Nice campus, isn't it?

Yuni: Uh huh. It's beautiful. And it's a great day.

Jenna‘Are you a new student?

Yumi: Yes, I am. How about you?

Jenna:Me too. I'm majoring in business. How about you?

Yumi: My major is Spanish. By the way, I'm Yumi.

Jenna: Nice to meet you, Yumi. I'm Jenna.

Yuni: Nice to meet you, too, Jenna.
5-2 [ Z2&5H5EE

(a) BEE, VT v 7 A

T —HA e F v T —LREEE L CRMNE OFREIEE 21T -7, ZHITENBSERER BN e T
ToNDIEHTH 5, HBLTIT-> 2xFEONAEEZ BN LANRS, Ad—KEEICELDEELHLDOT
bo, BICZEAL, V— FECEHSNTHIVARBALFERA LY, HEDLLIEROH > THED
KFEAFNEERLRPROX AT u T2 E D5, FERRICEERN T O T NAOX AT 1 ik
o FERROIIE, AT v 7 AT UCRETIZRE SIS T A5 & . 208 TiRAL, Z#EiThizab
., AR EEET AIEETH D,

(b) EBEHOE T, ROMES., AEBOEE,

SN CHEEICAtI - (EBRA L LT OMER] NABIRESICE L ORI AR Z it 2 & A58 L7,
Ik BT 2AET —] L, ED 10%IZ KBS 72, YNUDE R, "Jenzabar"iZ U A
=y TarrFryol e, EEEREERT S LI, BANOERS 2S5 LD TE 4%
mE. BARICET D RMATRD 20 (BPAEITHFEO D) 78 bHEEE LT,

53 [iMER (BT 5iEE

() RIFEEZEMNCTD, BREMNGFE L —=7
ERE 41 ORNEXIEEEE 2. B EHETIT O b D, XEEHF L BRICIEFEZ TE DEHEE TR L
ABURIEETEE 21T 5, HIZ, ZI0b b FREBREL, BET S, &, DY E)b\ﬁi?&%‘%fiiﬁﬁi
. REESHFORELE®T D LFERHC, BOORFLERE S 2/2 <05, daFtoRFIcKe
BLOEDDPHNTH D,
b) BN 2w HED
AT THEREFBIRFLTHIFEEL T X LU LIV, BRI LD O1EE, 1 ARA o FE2—
(2720 FEOBEIZOWT = aHEM LIE, &5, MFICENTLIZIL0ERES L, TOT

FRRENL K REAERE ¥ — KE B 5
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XEEN E BUORSERECETI®E KFE ILE

7= 7 ST SEDLDANTH D,
5-4  THYaLhvY &Y ZRET HED,

[U— R FLdO TRV D &0 ) (KB ERGARRLZ T2 7c%., YL iEE L LT,
MEHDLD, (5 A— MURREBENT-FEEE) 4-1 CRoH L7 ANBLEREEh 2 7 7 A28 T—HFIXTH, &
SRR H D L, 7 T ARBETITO EOICHFOENEE L D60, ZiEA T, "Excuse me?”
"Could you repeat that?" "Did you say ~?"%, BKROLV LY ZAedE3 5 S A MR S XFEZAT O
HLDOTH D,

55 TARAYIIVAXTILERET BEE

"AAA"EFHIND DA LT 2D Db DR H D, Answer, Add, Ask DIE T, —KAIZ HEAR %< |
ERD T2 L F Ligve —a 7 7 2 M UEEEE 2T OXGERFICRFEEZ T 200 AK, wfE5h%
WBE T D IIE R WFETH Y | ZEAETHTFOMT = UER ADDIZKETH I L ek Lan
5. XFEEEEIZ1T O,

"AAA" XA T a T
A : "How are you?"
B : Great. Thank you.(Answer),
: I've just finished my finals!(Add).
: How are you?(Ask).
A: Good! How did your finals go?

6. REWRGE
6-1 IREZBRTU7—b

£33 :TUor—MER

5 (& 4 3 2 1 e
<) (Z5 (&b (b (&<
o) S AR o7
) )
12 5ERT, ERFEICEFERDH o7, 58 39| 9 6 4 11
6
2RI AN LEFET ORI ETT | 26 44 17 17 4 10
h? 8
BEZBRICETFERMPBRLELL | 17 51| 30 10 2 11
2 0

BUEREN RS REZFERET 2 — K B
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MEEN ZBORSFERREICETIME KE A8

7571 : Tvhr—MER

80
60 F—
O =1
40 H e
O3
ED__‘I:T_
0 . . .Flrw.r1lﬁ
5 4 3 P 1
#4
4 £721%X5 (9
W E| 5
B B S)
A &3 OWE T A 108 21 19%
WA LFTONEFELEET L EFAE | 21 19 90%
W PRI S T A 97 68 70%
6-2 EE

M1 OZ#EAOHEFEMRICE L T, 82% BN THmY OfRTh-o72, I 2, 23a=
r—a VETCH LD, 65%DEENMAN LT Z LICHENE EE X T, ZLTH3 D, ZiED
Bk ChHDLN, WEEICETERDO D DZHAEDN, T0%IZONTEMRICEEN A LN L O TH -
To AN EFET 2 ENETIE LK 27221 AON,90%IZFYS T 5 19 ABERGEIC b TERB H o 72,
THENTHST-DIX, AfEDaIa=r—a VERTho7o, ANEFETOZ LT TRV, 58
BEEITETEREF > QOB EN ST D 2 LT D, T0% D% E DT ERICSEDN
Bon7=oldxsg, NEFETOITEEN THT2EEN, WEOa LT v I/ A ETOaIa=r—g
VOB ERZT-T=DIEEEZLND,

7. FED

1 SOREEFHZEL TRHAIRN ThH 7D, ZiFEDO ERXLEETH D, &R EN has
P, AR L TWSRHIZE THORELLEREFELAEL2D0TH D, ALELH O BRHEIZ. K[
BMELLDOTHD, TLTEIUTRL T, 4T 4 7 OB E THET 2 &0, bl fhfeCreiE i 30
HEEFF O TOWTTLARLZET N2 E D TR, HREOFARY ICERECEET Z LN ENT T
DO & BN BT D NTREBEHBIT LS N> TV D, FFEHEICBWTH I TIELE] kKD,
FNBRLRET DN o7 L FIELIOIE, EFEHRTH D, YNU AFEBHAE IV THTRY
BDOEDD L ZADIGFENEMHEL TE e, ZOFFENERRBIZEN LR KFEOTEIZL D =

FRRENL K REAERE ¥ — KE B 5
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MEEN ZBORSFEREICETIME KE A

Ra=br—varknd B KT 20PESFEABEIROOND T T u—FO—272LEZXT72, 1S
IZBWTIZZDRDIC, HiEE AAEOSHEFAOBEDE N2 G, 2001) HDLHEEZITV., £
DD FEE TxfFh] (RO, T0%DZEEICEFERICBOTEER ANV T v r— b
DFEREEAD L, —EORREEIHTZOTIEEBZ D, 1 SICBWVWTERGENIO—2DERIL, J5F
NOIE LT DI DNkt LR D, BEECHMALE aIa=r—2a T 5700 E Iz
L& Thole, THE, a7 v 7 ZAORLLHMFICEL X O ITFET oD@, ik, A F1L)
RV FEERILISKE VR MFEEMEET 5 2 LT, BAWVWOE L TLHEZAIC—H & TV Tn
SAXNTHoT, REBICARDOEEZBRRD, £, XLVMEI0OS 5XEEOEEA1ELZ L ThH D,
Can-Do-Checklist |27 TW A FEIE L 2 TRO LN TNDAX L L OBEMEEFEHOHT-, WRIZ, =2
T A RNOYFHHRE SD HIEEER ANDLENSH D LB 2D, TNTHOEORE LM ERL, )
MPEZR EDRKM SN2 bO0N, TOEMEEO 2T 7 A NEBESTWD, ZOE R0 L H 2 585%
T5Z LITREEEFEZEET L2 LIC o5 L3, AE, OWTIEASZ IVEMT 52 L1c D
MHTH D,

P

FHrosT (2011) THARANL 5FE] Newsweek 1251,49-53
FREIRSE (2008) THARMNC—FA - - RiEF 1L Btk

Hall, E. 1976. Beyond Culture. New York: Doubleday.

FHA YUY (2001) THEEDO Ly A | NEAE

YA, AL)IER (2008) T= v R ATITRFER 2V A
ZHIE (2011) T—EHESEEL ] 74 LA MR

5>
op
d‘
\
Ny
[
=
RE
.
a
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“TRAMOOBET HNEEEDEE
Freshmen’s English Proficiency Examined by Two English Test Results

BURENLRY: RFPHERE T H—
I T

F—U— ) KRR A, FESOR

Keywords: college-level academic proficiency, English proficiency, self-learning, Remedial learning
Abstract

This article examines the scores of TOEFL-ITP and Oba RLG-test taken by 144 freshmen in
English classes at Yokohama National University in the 2011 academic year. The examination of the
two test scores implies that keys for better English proficiency will be their reading skill and
vocabulary size. The examination also suggests that freshmen need a campus-support system that
can help them to enhance their English skills by either self-learning or Remedial learning

depending on their level of English proficiency.

1. LI

B E SR Tl 1 FAR BT U TR HIRIC TOEFL IZRDHEREM — 7 ARDOZBRATRL T2,
TOEFL |ZKER F% BT FAEDTZODOFFENE T ANTHLN, MEWRIGED NEWHZENTELT AR
U CHEBSM MR SAG A FF 0, R CTIIIEER—7 AMII T, SRR 22 4R B £7C1 500 #2% m& 35 TOEFL
Level 2 24 HL T a3, TRk 23 425 Level 1 EFEIEHLD TOEFL-ITP IZY)0#E % 7=, 2 TOEFL-ITP (X, IHK
@ PBT(Paper-based Test) Z[H{AZBREHICHEI T HHD T, <D HADKFERLBREIZB N TUIT L —RAA T
ANBEIIRNFRAL T AT AR RS 7E 1 E T ARE L TRI SV TD, —J7 | A [ N2 K740 8 2 K35 B B 58
DIRLG 7 AT REESE (FEA THNDHEE) 7 AR, LiB%E (VTN LHEE) 7 AR, G CUED A FR) 7 AR
ZERHBZRD K 1 IRFRRTAREE C I v REZR JEEE AL I E T AR L THEA SN TWD, ZO KRS RLG 7 AMZIBET %
1EHENVE « 2229V - FE PO F OAFFZEIE 2010 A5 FE 33 L TN 2011 4R IRV CL RO FRAEZE G HBIHIE 3 KFEOH)
A GIZRB I bl TS, 2010 AEEOIFFETIL, K RLG 7ANT 110~120 MO RELI-HE
TOEFL-ITP TiZ470 /5 L4 L, TOEIC Ti%650 LA ED AT 2 CTE A ATREMED m W ZEDREN T CINE - FH & -
K BB, 2011), ARZET 2011 4FREICHRER —T ARAS TOEFL-ITP THEiSN-ZE0 D, 22Tk 2011 4F
FER LN L MY LT 22 E D TOEFL-ITP S K35 RLG T ARD G ik o LB L -0 | A AR A D i 3E
TNZDWTDB L W17, Flo, TORERPOARZLOYIFEE LN T RERFENITONTHE XD,

2. HIRARELBEEICDNT

WFoExtg /D% 1T, 2011 FEFEFHOEF Y 7T AGLGEFZHILRD 3 7T ALTGEREHIWD 1 772D
HAELIRD, 2D 4 VFADFTEFEILT R TR | F- b 2 — B RIS LD FE N T OB AE RIR T A

FRRENL K REAERE ¥ — KE B 5
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T AP OBETONMEEADIFESN HE HERT

BB ERDS FRIETO 4 70 —7 5 S THEE TS, £, K8 RLG 7 AN 2011 4 A BRI 12
F LTz, ZOREARICIIT DR AERITAEE 161 4 L7225 TD, TOEFL-ITP &, 2011 4 RO HFEM —T AREL T
BRI T I AU FERES U7, BRI, 1L 0 161 4 %4824 LT R DT, TOEFL-ITP O Ak a7
—HZLLTHHAFLTWD, KICZO 161 &b, AU EOZAELRY RLG T AR VB —T Ak
(TOEFL-ITP) DT AMDFRAFFRNFAEEBRAA LI, THITRY, ST 144 2 OFEDBABIETOSI
FLipoTD, ok, b d FALLWVIMLE ST, HSETHEFAIBICHIT D & —BRG AU LD 5ES T AH
BIERRITEBALE ST THY | &FMNTH SN b PSS TRAR, L7 A — T TBORFE O
EIERZINEEZLNAT-D . AFRICBIT AR L —T 0 B L C FEHo 2 7 —7 O QIEIZ DUV T,
%> TOEFL-ITP SPHLMDBIALL, T BRITHBNThH, LD TR L—TF LU T, 4 77 2 144 £ Ok
I 1 O@EVERD, o FTBFEHICOWTUIMEE L7 V77 Ny TRLT D, £o, BERICOW TR
TOEFL-ITP, &IZ k¥ RLG 7 ANDIETITH,

F 1 BINFEERDFA 144 4 ORERK

ZH A% TURA—HERICKHIBRETIL—T
AZFH 35 i
B #R 45
CHH 27 R
DZEER 37 Tz

3. TOEFL-ITP M#EE

TOEFL-ITP %2012 4F 2 H 55 —ICE S iz, HIFEAICE S TERS: LEH O/ 7RIS/, BRI
1349 115 75T\ i 310 midDikE 677 MO RHIFH LD, TAMIB DD arnbiah, T ENI A=
50 [ (K9 35 43) . STk 1E3C 40 [ R 25 43) | @il 50 [ (59 55 49) OMERRE 72> CuNd, BINFE 144 4 DR
ST 464.2 SOFEREIR-T2 (3R 2) , TOEFL-ITP @ HARIZIIT DK FARIRDIEE) 450 SFREE VDI TWDTD
EMD BN 144 4 OIEFEINTRE O R FAEDEEIG R LB LTZGEIT, RRmN L~V O RFE ) 2l 2 T
BEVZ D, LinL, ZOWA 8 & RER T V—T T _DE, EAL7 N —T 13 498.3 AR+ T, FALZ VI
— 7 428.1 JiTHY, LA L7 =TI DOWTONR DL X 70 RO KREERST, ZOENENDIY)
K& AARTESFHINTOD TR O TRENPIZEWIRZ D7001E, BAL7 L —7 13 YE 1~2 RIS L,
TR N—T 13 Fe e 2~3 BRJEDINLE T DL DND, 20 L P N—T DI 5 5% RDRRY | AR
DYIEEAEDIGE % — AL GRARADZEITE Y TRV EBR CT& D, FNT N —T DREEIZONTESDIIE LR
MMz BHE, REFEL L TOURINE ST I1T5 TOEFL (PBT) £ 4.0 H 2278 500~550 A THHIEND, 20D AT
TN —TINEDOIGET DITIFIGE N BRI — B AR REL TNDENZD, U EDZen, 7 V—T L 7 v —
T DRFENZEDIITHE BT TOKDEWD 53 RRFPITIHIT DM HREE M EO— 2O BEIZ /2D L HEE
SND, BN 144 4 2KD TOEFL-ITP A= 7 S i F R AT, ZRENLL T DOFR 2, R3IBIVH 1D
HWYERD, W, 2 2 1288175 L-SIW-R (ZZ 124U L(Listening) S /W (Structure and Written Expression) R(Reading)
HFRLTND,

BUEREN RS REZFERET 2 — K B
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F2 - 75 AR TOEFL-ITP S s B (221 464.2 f)

S T A L (68) S /W (68) R (67) TOEFL ITP
AZEL 35 A 475 51.6 50.4 498.3
B4 45 45.9 49.1 47.2 474.1
Col 27 il 443 472 46.3 4595
D45 37 ThE 43.0 44.0 41.4 428.1

# 3 TOEFL-ITP A0 N A

TR 300~ 350~ 400~ 450~ 500~ 550~ 600~

AH 0 9 48 66 20 1 0

1 TOEFL-ITP #5588 ANE o3 AR

7O

50 o

40 -

- ER
30

20 o

10

300 350 400~ 450 500— 550 600

4. KIBRLG TR MER

PRBFIERE D) AW D K Bt BRSO T K RLG 7 AR 1X (1) R 385 (A CThMDHHEE) 7 AR, (2)L 355 (MW T
MHHER) 7 AR, (3) G CUEDIEMEFNTR) 7 AbD =HiD b7 5 150 sl DT AN ThDH, (1) D RFFFE TIEI KT
FEHE F R HAGEV AR TH S JACET 8000 DAHENIE 5000 5 £ CTA 1000 #HL LT 412 10 HEE$ 2, 550
FEAIEON(50 AU AL, 15 47) L (2) O L FEEECIRIAAED 51T JACET8000 MAEEENE 4000 5 ETHHER 40 D
HFEA RN (40 sl 15 47) . £ DO EWREZ 4SO H AGEENENOBIZE LA L ST, (3) D G T AR
HERIE AF O 6 DOSUESERO D> TRY, A5 10 M SHBESHEEF 60 fE72> T\ 5, & fEikIC )
e Pl BRI~V ORIEN AT, 51U 20 B o5, sEEEL ~L D2 0D NS IEF1E ST
THIENARE T D, 2D 6 FEIIT KIS (2004) DIRETHT T REFEITL TCVD, SINFE 144 4 D K5 RLG 7 A
RO SR I 150 AU A C 1114 AR LT, TOEFL-ITP OfE L R L — T BN R CTHDHE BT v—TF
D 121.3 JiHn TALZ WV —7"98.1 )iDMEZRL, EAL TAL7 N — 7O 781X 23.2 ikipoTe, —fila 1 A
FET D0, 20 23.2 BT EROK 16% D IEEEOENE R KEL -T2, 144 £ DAEIRD RLG T AMS Ak
B BRI, ZNENE 4 BIOE 5, ¥ 2 0@ LD, 1, £ 4128155 R-L-G (ZZ 412 1 R(Reading
FEHE) L(Listening FE%E) G (CLEDILHEIGH) 2K L TW\D,

S P
i



page 30
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F4FE . 7T AR RLG T2 BEHEE () NI S OEE

el TR R(50) L(40) G(60) 4{4(150)
A% 35 Afir 411 29.3 50.9 121.3
B4 45 39.4 278 48.7 116.3
CH-#1 27 il 37.1 27.0 45.7 109.7
D2 37 TAL 33.7 24.4 39.6 98.1

# 5 RLG TANAFHE 1S By A

100 110 120 130
(eI 70~ 80~ 90~

~ ~ ~ ~

AN 2 9 17 29 45 36 6

2 RLG 7 AMMYRFA 380Ny

S50

30 4+
- AR

20 4 -

1o

7o 80— 90— 100 110~ 120 130

BANTHBIT LT DK RLG 7 AR 2010 4281 HAFFE Tl 110~120 D5 41%, TOEFL-ITP T 470
JSLLE, TOEIC T 650 milh EDRIT MG TELAREMED EWZENRENTND, RKIFFESINE 144 24D
TOEFL-ITP 2= 7 &L KH5 RLG 7 ARA2T 13 0.61 O0IRVVHBI 2R L T, ZNE DOH K5 RLG 7 AT 110
~120 mELST-FANX 87 Wz, ZD 87 £AIZOWT, 110 ALl EZRD 67%., 120 sLLEARS 82% DA
TOEFL-ITP T 470 sl EZE-TEY, H5H720TKRKY; RLG 7 AMF 0D TOEFL-ITP 227 A &5 EMEIC
TR TEDLZENDND,  LLUFX 3 1% TOEFL-ITP 227 & K RLG T ARAI T O KHA X L7025,

3 TOEFL-ITP 2= 7 L K45 RLG 7 ARAZT DR X

660
630
600
570 ®
540
510
480
450
420
390
360
330
300 T T T T T T 1

80 90 100 110 120 130 140 150

K RLG T Ak

BUEREN RS REZFERET 2 — K B
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5. ZTONDTAMEREZE
5-1 TOEFL-ITP MO X ¥ LRI T

TOEFL-ITP LK RLG 7 ANE, W NG N7 N —TL TR N —T ORI K& 222 7R LT, FIFEEIDIC
FRES AT REG RLG 7 ANERIFEEE R D TOEFL-ITP SZBRETITIEIX 10 7 A O ZERHH, ZOHIHHIAThi
TV A R E D R OA BIZHOWTREEL M ETIEH LM, 2D — 5T, FEI7NV—TZBITHFEDIGE
HNDE DRIy 28T _ERONEERZTHVELHD, 2 TET, TOEFL-ITP Ok&7ialfilfGmafi Ra# 6 12
R, FEEDONEZK 4 DL —F —F r—NMNIRLTZ, £ 6 BLUK 4128175 L-SIW-R [ZE£E 7 L(Listening)
S /W (Structure and Written Expression) R(Reading) Mt&27 a4 EhL TD, £, X4 DOHICH 5B KRR T
WSV F 5 BIE 4 — 2D ERELTD 550 72 ERL T\,

# 6 - 7 7 A% TOEFL-ITP 45 565 &

D 7T A L(68) S/W(68) R(67) TOEFL ITP
A 35 st 47.5 51.6 50.4 498.3
B 45 45.9 49.1 47.2 474.1
C¥h 27 ! 44.3 47.2 46.3 459.5
D 35 ThE 43.0 44.0 41.4 428.1

4 4 2525 AR TOEFL-ITP 22 ar Bl BEFESINTUA 5O o kln

— ATER 35( EAD
—B FER as(P L)

CFEE 27(PAD
—DZFER 35(TFhD

R (67 S . W(68)

FEE 4 DB RELSR D3O DR B A G A RDZENATREE E 2 D, 1) BAIREINC LD T IV—T N T N —T %
BT AR TND, DFED, EDEILa BN THY L —F W TR T DA LN L7225, 2) SIW D
Y7 ar CIRIRIEY S/ 755 7R L COD A8, Listening (32212~ T, &7V — 7 OZERITEL TEY, 550

BUEEN RS REBFERET 2 — E B 5
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BIAEDENKEN, 3)ZFD—F, Reading TlL, L/ FTALOENHAMETHY, ¥ FAL7 NV—7"TIEZD
Reading £/ ar NELLIZIBZL TEBY —ADOTIRB AT RAE RN DT/ 5 TS, BLED3DDFRHENG,
ARELDWEEFE AN R EFEZE IR Listening THY, £z FAzZ2H.0EL T Reading T afREM:D
VI ENRLZTLD, Listening 1X50 LT _REAF /L EL THICHEHSNAMHEBICH L0, — KNI KFEANR TIEE
fEJIINEMAINDT2 | RFEANFALFGFED 4 $HEOH TlE Reading 1T LB TR EVVDILTND, LodL, ZO#E
R RDOIRY RZEDZEEIZH-TH, 728 Reading 1 OSIL B LETHLE W TED,

52 K5 REETRA M OERT HEREDERY (X

FRHERFE T 44 72 Nation (1990) 72 & < OFERERFJEH DR T D I0IC, SEREI NI NGB AR+ —DDfEEEL
TR DAL TS, D FEY Reading JJITFETE/NCE DI DRENVENZ D, ZOZ LA ERIAIZIE, K RLG 7 ARD
R FEFET ARDFE RS 144 2 OFEFEINTDOWTHEELT 2, 2010 4 OHFFEOMNEE - B &« 7 LRI, 2011) 12
FBVNTIACET3000 ETIZHF MR ETOFHE HIEGEEMNIT BT B ENL TWDILENHERINTND, o, K
(2009) 1L EAAE T RFCOF-EIFERE A X 44T 3000 FHEFREL T D72 JACET3000 £ TAAEH 42/ 1~30 %
DR EFERD O A TR E IO SRS N DB RO E BRI A MR TN ATREL 25, A TR (2009)
X, HEBA R DT AL - K — B T OB A 4000 FEL VLA EERREL T, BLEDOZEND | R §E%E
T AR 1~30 ., 31~40 7, 41~50 FOIEER 2 RHZET, fEE T ORI BIE TELLE 2 LND,
BINHE 144 4 D R GEFET ANOREREZR 7 L K5 I1RL, ERRICHEKSOHT - BEE1T,

#F7 RBEFET A MER
RE&ETAL | HIIL—TF 1--10 11--20 21—30 31--40 41-50
AZER 35 v 9.8 8.7 8.7 7.2 6.6
BZ#R 45 ==Fiv] 9.4 8.6 8.6 6.5 6.3
C=Ep 27 ==Fiv] 9.6 85 7.8 6 53
DZER 37 T 9.4 7.5 7.6 45 4.7
. REZB |, -
s 21 i ERIET - HRAKLZER
R gRE BRI oz | AF g;#ﬁ%*n g

5 REBHET A MER

12

—+—AFER35 b
—B— B FEF45 Piu
—— CFER 27 P

—— D FER37 T U

o N B~ O

10 =

1-10

11--20

21—1

31--40

41-50

ZORTAMESEFER ST 551%, EDOT7 L —THR 1~10 BIZ oW IR EA N TETNWAIERN DS,
5T, BN —T TIEENISHEIK R 11~20 &, [ 21~30 HFBIZHOWTHITIE 8 FIITF<HIEZL TV, ZDZ
LD, BT — TN E RS T R T SN D RE AT E R TE Q0D LI TED, LML, 2D 2 DO

MURENL RS R

==Y

ey — WHE F 5
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J—7% M 31-40 LABETIXZ—HRICHTE TR RNRE DTN, DFED, b A7 L — 73R m K E
TOWVEJZRFERETARXTEBL TODLDD | KIGHFIT5L2ADRKFALL THIfFESN L EFEREL ~L LD
FICHRRHDET 1D, — T AT V—T1ZDW T 11~20 FOWEA T, 3 CITFEE NIRRT
EME TR TR T REFEENRLE THHIEN DD, Fio, il 31~40 BT EIA~ZHBIZ | BRHRLNDHD,
ZIUTE B DOEREDS — RIS O @O 2 BREE B 12 Do 7258 ORI inE WO ARG x|
LSO E LT\, Reading |2 B2 FEFE T % R G55 L MEIX L TEY (Celce-Murcia, and Olshtain,
2005) . JACET8000 T/rd" &, HARD K LT TOEIC Ti% 4000 Aif#% . TOEFL 722513 6000 Aiif4 D% BRI B
VOISR E D3 D (Chujo, 2004) , K RAEFET ANNZ KEHOMEETHELIEEA . L V—T 1358
HAHRITIY TOEIC @Rz BAE IS H 0B O A DDV ALY, TOEFL (IS 27201213, Kb
— @R SR LIC B E2 TR DIRNZERDIND, DFED, TOEFL-ITP DR S A TLADIX, HIFEEAT
PGS AL IS WD AE ORREITEE D) FE DB DFERED AL LV Z LI, TD—F, T NV —T TiE@mKET
BT REV NV OFEREAEESELIENNETHY | ZHIZEY TOEIC OZBRXIIENTELEE 2B,

|

I
6. Reading &3GEERED

Reading /)73 AM)Z7257>, 2 TEIL CLEIDNOIRIIIWD & | GBI O TREEHIT, —EDKFHINIZ,
—EDBEEGAHFID )% DT 55 E ) Reading /1L DT-DITIZ AR AR THHELLE DD, ZOZEnb, E-H
NI N—TFIZDONWTHRERE TEDLDNL, FERE I DOLL D2 L7235, Reading BHELRDT-H1TH | ¥4 CTH I
Reading ([CHUWARE S A2 DZEEEE XD, ZO AHEFEEONELL L, EFHM - A ¥ — %y LOiGE=a
— A LA O —F — X REEOJFERL R GE R LRE | REMIGEBM LD NI Z R 5E5ED Reading 2%
ATHTENE FND, ZD X572 Reading D B A 235 RAVICFERL R E L6 12 TOEFL <° TOEIC (Zxfi T
%IReading DAZIF | ITHORNPHERDID, FHLZTATHONTIL, B TR S ETICE ST _EBENESL
TWRNWEIONDZ LG S FE D W HEEIZWEZRD VAR T 0 Tid7Ze<, JACET2000~3000 5L /L (Jeff i
2 FEDD 2 FRDFEFEL ~)V) [EID O EARHFEFE A ETIIMEFI ST LI e NEEBbND, Fio, FHEE- UL LD
O EL N DNHESN TS E G —F — AR EZRTEHL T, B ORBREL LT 22 eb METHHEM
Db, ZO T N —TIZOWTIRER S OB(E b IHT LR NG FESHE IO EEF L L BEEE LD, 207 )V —
71X TOEFL-ITP @ Structure/Written Expression (3Ci% « {E3C77) TH-44) 5 44.0 7 (K9 68 i 47) 27k LT\, 20D
RBUTERDOIMEN L TIT W EB X HNHE DD Ky G 7 AMCUIED FEREAR) D) 5013 39.6 45 (60 Al
Th T, K G T ANl FRUFEEREL TETif 85 | ARFHIEEEA O U 46 ATH LR EL TETVDH,
ENERIBIZ T RIS A ARIED FAL7 N — 13RIz, ZORERNG, 2O 7 N—7" W 3ED FERE IR E
RO TCWAZEIFIHGNTHD, Larsen-Freeman %, SUEIZH 255, Clile<ier LA A X557 - <D 4
FREIZIRS S 5 OFERETHH LR R TD (K, 2008) EDFEMICHH LI, BRFER I TATD LT V—T |2
DWTIE, M ETORARGEREFGOLIDIERNE, FFENT X TO LBEERLIED R )% DTN ARTA]
RTHHEFEEDBILD,

7. FED

REFLTIE A EEDBRIGEY 7 A%, B 2 =B OGS RFRICESE L T TALOBEBER] 7 Vv —T1C
3%, 12120 2O EAL, AL, FALZ ZZEREEAYIC R 6 . ENEND T N —T A PN EELWSEE 2 B %
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LTWDDITTIERW, A FEO FALZ A —7 08 B FEO L7 NV — T LIZERIFEL ~UZHDH e PALY L —
TREOFFEN D FBE TREGEIZEL B LUTR W, T WEHEICBITDIFEBEOER . REANRFIED
SRR E | FEDIGE N B ESAREN ZIEMEIN T D, ZOIHRE FbdY BRER] 7 L —T 12516
TEARFEIEE DR T N —TIZBTDIFENINE DL THHINIE, EBRITEE2 1A CTRAELXmL TRy
MERVEEE N, LinL, TOEFL-ITP &R RLG T AMDFERNDELLI-IHC, LA AN—TE R —
T DOIEFESIOBENNIIMETHD, ZDTD | FFENEB BT TREREPTONLROIE, ENEND T L —T|Z

BOWTREDRDHHF TEIKODIIALNTH D, RFEPEEE LI OV TTD R Eb R MG E Y] 2 7V
—AANT AN FERL | A FAEEMORGE TN LT EA R T 22 EN A THY | METHDHEE XD, Zh
DEACHNIARFE RO FEE T M LIZ O L] 5, Rl RY - TRBSIF TREDD T —RAA T AR
DEREAEELNG AT, FERAEZICKY RLG TAMD IR CHORNG, 5 CEMEIEDHDIFE

HEITRET ARG T 5280 AIRETH D, IHIT, R FEET ARD ST W TR ~72X512, b7 —7 D
SEEINIGE N BRI BT T EB 2 570018, FMEHAI/R 004 | 512X % Reading ZHbE L7 A A
FHEIIARAIRTHD, —F . T N—TIZo0W L, HEDOIFEEL T O ORENIN CHRFEL FONE T R T
BARUETHDH, AWFIEIL, HSETSINE Lieo7z 2011 B 4 FHEHYIFEEAE 144 4O SO T AMERNG R
JEESNZONWTDOBETHD, LN, TRTORHT-ELEZND | AR BIICHRFED TED L/ L —7 2T B
FE | PR )AL LB T N — IR B IR O3k R TN ENARRICT D E RO
AL ETHDHEE R D, ZHUE, AVFEEAICEE ELTARFRKITB WU ERIEGEFEHRE ThoHEL Tie D
FLOELTZ,

M

S5 3R
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EXEDEZEBREFE7 V47— rE (1EE) #HE
—EXREDREZBEL T—
Survey over YNU Students' Autonomous Learning Part 1
-How Much Do They Study English besides Their Course Assignments?-

BURENLRY: RFPHERE T F—
{2 24T

F—U— N BAEE KGR BBR - B SALC  SRERIULLAE

Keywords: autonomous learning, English, interest, SALC, four skills of English
Abstract

Do our freshmen study English outside the class? What do they expect from YNU English
teachers? The result of the survey conducted in the end of autumn semester gives us a clear
picture of YNU freshmen’s autonomous learning. In this report, the result of the survey is analyzed

and discussed.

RFEAEDIGEAFRFEEZ IR T 28X 1L, ZLORFETHEICRS TETWND, ARKE (EE.
BN, BHE., WE. 2012) IZbHD L9112, ZOETEIZ4EVY SALC(Self Access Language Center)
DFEFE, SALC ZHWIHFEIZET 2L EAIC R D0 H 5,

RERFBE RO T F—FGEBEMTIE. VY F 27 LUE, SALCHEORER L, 5HEITH
Fr TARTRA LS 1 BIH ORFEAETE ICET AL 23 FEICHFEm L, REEEEH EEoOHE
STHRERMREL DRI ER L, ke R TERZTHW, LT TMESRBENE L E 2 5T 5,

1. 75— bFRENDEREBN

SCERRMEE DB 2 T THRIGHEAR ) (2002) . [YERK 24 4EFE 7 0 — )L AMBERHEEF ] (2012) (2
R 2% L9512, BRORFAEICITEESICEN T 5mERFEENEZHIE T L ERROLNTE
Tnb, ERFELFGEHFICH L T, Fx OKEICHY A TE TV D, RZEHEGEHE T CTHLIRLN
SO, FEEERR Y T AR, 2% 1 FEADRZRT 54— (TOEFL-IP) OFEfi%Ez FEH L
TETWD, A REWENSNTETWDLR), PALLPEEN TODICHEZETFE IR fHieh, &
FEICHEN T DS 20T W) TN, AL DBOREEEG EOFE L RS EEZ LN, B
DAREFEO—2IZ > T 5,

Z OFE~OE Y MATTIEDOHEIC /2D DM SALC L% 25, SALC 1L, A7 bR SN CHGEFH
ZTHETCOIERE A —ThD, B =1, FAEBRMAO=—X - BlllE - L)L - FEZE A V2K
HLUEFEIEEITO & & b ERER L 0Bl TIREL LV RMICT 2 &E 2 WS Tn o,

BUEEN RS REBFERET 2 — E B 5
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L7emoT, HRp Y V—R « B X =TI\,

SALC 1%, FRUL7AHEGEZ B7- L TV =012, B oS3 EHB0BEN DL, Moo E| 2o B
Wb, MoOEEIL L, OFEEONBYBE M IT 2T L. QFEE~EEREMEAELA
xb%®mw%%®4/7/k%ﬁﬁfé L @EFEICL DA H T v a v OBEEOMG—Z T
BEEDOHRIR LT, FERENEI R T L7 4 — NN I E0 D, @FFEL— /I —DFRT
HO., EVHZIIULT R DT - F—bE R, FEET 4 Ray AL hOTa s T A, BHFEEO
BaEOMMGETH D,

PLEDENS, £72, B LT 5 SALC Of]  (Sturtridge, 1997) 254129 5 & #4REM 72 SALC
2, e b, (7)) BREZETEVWIIEE, (1) FEHEOEINLTE OB ORME LV D EERD
TAKED BEE  (Sheerin, 1997) & UL FOSREBLEITR D,

,—422) / s
fERFE ) T
TN—TT—7  FEILEERZTERT 55
FEIET A
%E@X%w%i SELHEMEOHHR— |k
R GEREITONWTOU—r v ay 7, L7 s T AofRM
AIESHEEME R D L0 s (D HARREET)

SECRSNCECNCNG

SALC IZBIL T, KV HEfE L T2 72l i 2 W< ool zfgrd 5 2 & TRATZ,
(ZOHREFITITEEEDL L2V, SALC IZBET 2 FHEA E LD b DL ERMARICHE,)
SALC I%, B2 —EOY v 7T NI, KGR & O R EHE OFREN A - 7iGE) b Eii S
NTWDEENZ Y, FHERT. KRBEERFEFOGEIT WG OS2 E L T\5, ¥R
PUND T —<)Vi2ikE8) (V—7 v a v 7)) LA 753 —< IV RIEBIOM 237 0 2 X< ARl
D LT, BRaRFEEAZAVTORMMBAMNAREICR S, FlZiE, FEEOFICIE, VI v 7 AL THEL
BTN OREFME 235 2 L b0 D, BilE LTL, FMOUFEERGERE & 8 CHER L7
V. DVD TBREZ RS ENWI X570 L ThD, To0Volod V74—~ /LIFEI, BERESTHE
MEBENLTHZELH D, SVHZIUE, SALC TWAWAEFRIHTE S Z L a2RTZ L3, kxip
PR GEERT Z L1 b 07035, Gardner and Miller (1999) OMEIZHDH L HIT, £ T+ —~/b
IIEENCRFED BN E R o127 4 — < AV IRIEB 2 Bl3 25 Z & C, SALC OFEBREOEIImEL &E
ZHib,

SALC ZFIM 7 % %8 OG- 0R M B 892 58S OIS 20BN H D D \&#@ﬁf%ﬁb
Thbd, Pz, FEECHRUBMEZEAZ DLV ) EKEHETHRICTIERWNEZIT IO b DY

b H0E LRy, LarL SALC AR IZ & - T, HEEEDOAROFI T % ﬁxéj_kfiﬁwo
YPEENT v 7 THY, EFEOSHEFRHET LI ETHD, LEN-T, FHAFICE. ADX A MAVED
ET, EONTNDHEGEOHGE L WO R, AU EROTE O OBMAELEFR S L TR 24
D, Lo CTRRFIEGMEM L ITR D, KEEFEHOTLOOEM THLRILI ENER D, £
DEMEHES>TEDL IR AT N A, EOXIRIFFFEENTE LD, LW ) mSHEICR D X972

FRIRENL K REHERE® ¥ — KE B 5
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JERIFIEN B L 72 5

SALC . #IHE (FEHE) boTovyZ—ThV ., FEHEDOERE X 0 (et LINEREHEZ 50

55 & £ > Brown, 2007), L7=N-> T, FEO=—X 2T 5 Z ENBIOER L7025, T o r—

MR, RPICBWTED L 572 SALC ZHE L TV R&ED, DL EOBRICIBEmE N TS
AEEETIX, 23 FEICFM SN2 TIRAAIC RS X F 5 L7225 1 &I L Cows 27 2,

2. TUF—rEBRKIEEAR

F1ET o — Ml (244 1 AR~2 APIAIC M) (2% h, PligiA % 23 4F 7 A0 L7z
(Dérnyei, 2010),

F1ET v — MR, 2441 AR D 2 A FRINCNT TR L7z, TERESEE 1 LR 23 M4
W 7ILTH HUY, 1 LR OFMRIED 10 HRREZM - T, REICHFE L T FEICRZELTHH -
7o LIS T, FIC1TEAZHRICILTNWD, 77— MAMKIT, % 1LR R¥EH Y 08 CiAm L T
Lo, BIEFERIITISLTHSTZN, T—4 « 7 V) —=2 T OFER, 714 245 DIRIE & Tkt ge L
L7z, BREOHEELEDHAT, 1ILROEZ TADI L, PN BWTHEMTHZ ENTE T,

T — NI, 156 OERMEI VRSN TEY., QL 75 Q6 IFHIEDIFEERUCET 2 E/TH
D QT IXEMEICBI L T, Q8 LLFEIE SALC (B L= EMThH D,

HRNE, T TEREEZRSREENTCH D, 77— MNaBEHRKRORZIZEREEZ S 2, (BT
BREZBRTHLH2DLE91CLz, Do H, Q3. Q5. Q6. Q7 k< 11 OEMOMEIEEINIL, 5
E¢PE o Likert scale (Bl & LTI, 20 HET25 1 2 3 4 5 @LHELTWHZRNZ2RY)
Wz, 7R oML, PEEE (EERERR) 22O REFEOIEEE EFERLT — 2 &b LITE
WEEHAE Lz CBRAMREZR),

3. MR (1)

5 B¢fE D Likert scale DERI~D[EZ D [Cronbach a) 1. 0.829 THH ., HEEHEDO—EEL
BLEOHIE, SBVEHEMEEZMERT DN TE -, 72, RIUERZ PR CHEE L, [IEE
NEEMOMBEIZI > T-HEZ L TWA I G, YL fER X,

3-1 WRAOEBFZTKR. BEICET 2E8MICET SEE
(1) Q1725 Q7 £TORERE (BHE)

Q1 HUE, KFETOFRELST, By CIFEOMMICID A TWEINEH Z T EEW, B#IZT D
EEDL BVWDOREZE S TWET N ?

i 10 B W7~ EARERI~ i 3WFRLL &t

DL 9 I 6 W F O
N ¢ 17 17 82 376 222 714
% 2.4 2.4 11.5 52.7 31.1 100
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Q2 HHATHNNEbOEHEI LELTOETH?

N7 L Ebhn k& HEHL £ LT a5t
LTV
T35 AV &/ AN @AY/ RN
N# 13 48 142 226 285 714
% 1.8 6.7 19.9 31.7 39.9 100

#£2 JGEETEiLe

Q3 [Q2T1Ib40ENIEFRLEGAIEALRLOE EIZHATHETN? (NSHD @ A
T AT A= —DT=DD)

U N ¢ %
1 #E—2 N WEB T, NS O 3ETHriH 93 21
2 NS AoJFE 40 9
3 YRR ISR I EP NI RFEOK 109 25
4 RELRFRNFITD D) T WA 7 e 31 7
5 i * 171 39
arit 444 100

£3 ATZHATVD N
* £ O, TOEFL % D3 iR AE /)i & sl R B oD R % T,

Q4 DL BHWVWHEFEEZHI (TV O = o —AFHM - JEERREEFMH, CD, DVD, A &% —x v ML)
rXolcLcnEdne

AN Ehn e HEV L £ LT ey
BEZiNIE LTW5
W5 HDZZRVY TR AYAQ
N 18 39 114 265 278 714
% 2.5 5.5 16 37.1 38.9 100

#4  SGEETCHS

k Q2. Q4 OEFERIL, EEMTH L et L BRAE I D N, BRI HFRFEE CR& 435 Q1
EOFREMENE < (QL & Q21%, 0.62, Q1 & Q41X 0.51 OFARER) | L= -> CTEFHTE D EE 25D,

Q5 [QATINHADENNZFRLIZEAIEARLOZ IO TWETN?

4 JeFEY
INSHD= 2 NS F o 3 REY
EIGIE ¢ 5 ZD
B =—X - #FE B, KT~ EEFAmT
D=z—2A ft A A
T i DHERTn & )
VA B
N 50 99 97 28 178 8 460
% 10.9 21.5 21.1 6.1 38. 7 1.7 100

#5 ATEEVTWVE
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Q6 PEETHT - B LV HEEBICELT, HbTHELHOE 1 S FHLBATFE, (Q1

(B L2 ERIT)

BRI N %
1 FGEETRET - EHBE 220K T DL Tn 5%, 23 3.2
2 WEECREITMBIE o< TH LI ICLTWD, 67 9.4
3 WFETHESHB TR T HEIICLTND, 146 20.4
4 EHHEBHED LTVRYY, 288 40. 3
5 &< LTV, 190 26.6
714 100

aat

#6 WEHTES CFET

Q7 HH - @B E2# 2 TS, BEOIGEICIIREBLET2HOE2ZENTIE &N,

NE %
1 RBRIE D7 161 22.5
2 JEREE K B VE(H 62 8.7
3 BEIIEENUEN - v U7 TREITR DD 163 22.8
4 WEETHERE/IZVND 57 8.0
5 HeEE M b 271 38.0
GEi 714 100. 0

KT FEEFEHODE - BRY

(2) Q17225 Q7 OFERIZEAT DA L7

(2) — 1. BEMEDSOFEFETE 2 LW ERIZ L7274 222 4 (Ql ORIZ)NG) OfOER
NG

REMEDIORGEFEEZ L2 E QL THIE L 22240955, 120473, Q2. Q4. Q6 I1ZFIZE L
TWo, ZNHORERRZ 7 v 245 LT,

Q2 (Fite) 4 (<)
R LTND 04 14
LTWb 34 24
ELHEBNRRN 114 114
bHEH LT 374 50 4
£ LTV 69 4 56 44
At 120 4 120 4

%SCM(%;EE FHLTHDMn?) T I LTHWRY] ORZHEO Q2. Q4 D%
120 & B n VAR TEete) 2 TR 220 LIZL TS EEIE LTS, DRV KRYT 1 778
@K%%oto_ﬁﬁmi PEE T B 5T AEFHICHELCLRAU LY R ERDZ Z N T

BUEEN RS REBFERET 2 — E B 5



page 40
EXREOCKFHAFET 7 — MAE (1HE) #EF WEEAT

x5, (R9)
1 BFETHT « BELHE LR LT HLIICLTND, 04
2 FEECEHTHE IR 2T DL IICLTWD, 24
3HFHETELHEBEIRDICTDEIITLTND, 13 44
4 EHHEHHED LTV, 66 4
5 &< LTV, 39 4,
G 120 4

LR r% I O B B) LS AL RSN AT IR &S B B
B,

(2) —2. FREFELANOIGESE 2 [3HFBLIN] & #E 376 4 O OB R~D[R%&
BIOET ((2)-1) E [ UHEE ., JoiBF-B i 3 BELIN & &z 7[R H ICBE L CTHEM L7~

Q2 Q4
Mgy LT D 3 6
LTW5 17 19
EbbEbnxien 80 59
HEH LT 165 180
£ LTV 111 112
it 376 376
#10 Q1T IHEhLTWRY DOEZEED Q2. Q4 DEIE
Q6
1 BB CaET - BLHE AR DL THEITL TN, 4
2 WRETEET MBI R TDLIICLTnD, 33
3 HEETHESIHMBE IR LI T D LIICLTND, 99
4 EHHEHHED LT, 195
5 &< LTV, 45
ait o1

#11 Q1T IHFEY LTV DEEED Q6 DRI

376 4. Q2 b LT Q4 (BDWIEIMGOER) 123 L, 3L EZBRL TWAHIX, £h L1 100
4. 844 Tholo, MbIE, HEEFE LM 3RFHILNT 5, LHEEL TS, ZoHIic [5E5E TRl
[BGEECH< ) Z [ LTnD ] EEELTVWDLIE L WD, ZORIZE~OMFRIT @Y Al TH 5,
—OlE, [ LTW5a] L) BENFFOEBIEOMETH Y, b9 —oi [HEGEThite - M - &
KBTS EWVHITAN [HFEFEEZ LTS LW BRSO > TOWRWAEENETH S, Frlc &
< FET) AHEFREA~OREEHERNDL, ZOAREMENEZ N5, DF0FEH LD L 0L, Bk
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DR FIZI1E. 23 a=br—a b OFE) CZIFIED TS ARENES 35, 24 EFICEI LT HaE
B THE R BNE RN & b D& LA S e,

(2) —3. Q2 IFEFETMA TS £ Q3 Q2 T1 b 4D ENNEEIRLEBAIEALZ LD
75.’35@\’—%%/1/’(“‘/‘i'§‘7b)?J @@%@7 C’X%%—I‘

4 TEEE

IR 7] 5 %D

1 NS Ao 2 NS o 3 BEER
=a— A WEL FT O EHHEART

fil% 2 — D=a—A fit
EHAM < E DEM 72 E
L ATV D ) mE &t
M2 LT D 4 2 0 1 6 13
30. 8% 15. 4% 0. 0% 7. % 46. 2% 100. 0%
LTW% 13 10 7 3 14 47
27. 7% 21. 3% 14. 9% 6. 4% 29. 8% 100. 0%
bbbz 34 15 42 7 44 142
720 23. 9% 10. 6% 29. 6% 4. 9% 31. 0% 100. 0%
HED LT 42 13 58 14 99 226
W 18. 6% 5. 8% 25. 7% 6. 2% 43. 8% 100. 0%
£ LT 0 0 2 6 8 16
0. 0% 0. 0% 12. 5% 37. 5% 50. 0% 100. 0%
&t 93 40 109 31 171 444
20. 9% 9. 0% 24. 5% 7. 0% 38. 5% 100. 0%

#12 ST LY

& LT, REETHERVWEIZEE 7 L—T1FLE, [20ft) OBT TV —%2EALTND, LT
WD THED LTV Z—%, PEES N [Zofll) a7 ) —%2EALTND, 20 [£
Ot D17 AU —i2i%, TOEIC JEHEEE, HGERERBRBEEE NIV D, KFEFAEZIILD, £
SOHARNIE - THFET ERE] THY | FE _SETIERY, RKEPEAFRTE TOXRGEH S TOEIC,
TOEFL %D A 27 N RFEFEFERORIKEIFIZ/20 205D 2 L b FR-o T, HBEIIFETHHOTH
0. EHREHED, BRATZVEWZD LTHAGELRICLIICE LD FETHDL, LW0WIHEbxHa%<
DFEIZLTHRNE NS Z & ThD, HEZEHETICHI- T, HEHEMENRLOEZSF 5, HEN
FOSHETHIREMEVIL, RPCL-sTRETHA I, WiBICLHBELLLT L Lixlam, =3¢
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(This paper is partly based on a revised version of literature review of Chapter 2 of A Japanese
COLT: Analyzing teaching performance in a junior high school, a dissertation submitted to the
Temple University Graduate Board for the Degree of Doctor of Eduction).

One of the primary purposes of classroom research is to contribute to teacher trainees’
professional growth and development. One example of work in this area was carried out by Flanders
(1970), who developed an observation system based on a list of teacher and learner behavior
categories which he thought to be the most useful in promoting effective teaching and learning.
These observation sheets were used to help teacher trainees to understand their teaching methods
more clearly.

With growing demand of second language education, classroom research techniques have been
developed systematically in the field of second language (L2) teaching, and researchers studying L2
classrooms have been influenced by a number of disciplines including education, sociology,
psychology, linguistics, and applied linguistics. Three major research approaches are evident in the
development of classroom research in the classroom: experimental research, naturalistic inquiry,
and action research. Those three traditions of classroom research are reviewed and discussed in

the following sections 1n terms of products and processes.
1. Experimental Research

Experimental research was applied in early evaluations of L2 instruction in the 1950s and 1960s.
A number of researchers followed standard educational psychometric procedures closely with
comparison treatment groups and the measurement of outcomes on proficiency tests. Examples of

these standards include Scherer and Wertheimer (1964) and the Pennsylvania project (Smith, 1970).
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These major studies, which were conducted in order to determine the efficacy of the main teaching
methods of that time, proved inconclusive. For instance, Scherer and Wertheimer compared the
audiolingual method with the traditional grammar-translation teaching at the university level and
found no significant differences overall. In the Pennsylvania project (Smith, 1970), audiolingualism
was compared with traditional teaching, which was defined as grammar-translation. This
experiment also failed to show any statistically significant differences between the results of several
tests.

In later studies, the focus was transferred from teaching methods to teaching techniques, but the
research paradigm remained the same: Researchers attempted to understand effective teaching by
comparing teaching techniques. For instance, according to Lindblad (1969), researchers involved in
the Gothenburg English Training Method Project (GUME) tested the usefulness of grammatical
explanations that were based on Chomsky’s 1957 version of Transformational Generative Grammar.
With child participants, the comparison was inconclusive: Children learning from explanation and
practice did no better than those learning only by practice. In the case of adult participants, however,
grammar explanation and practice resulted in greater learning than practice alone, but the
researchers could not generalize the findings beyond their sample because of the small scale of the
GUME project in terms of the number of lessons involved, the number of teaching points covered,
and the fact that the teaching was on audiotape.

Politzer (1970) also compared certain instructional techniques in secondary school French classes.
These pedagogical techniques mostly involved different types of structural pattern practice. He
recorded the frequencies of those techniques and related the frequencies to learner achievement in
different classes. Although the results were complex and interesting, yet Politzer admitted that “the
very high complexity of the teaching process makes it very difficult to talk in absolute terms about
“good” and “bad” devices (p. 43).

Gritter (1968, p. 7) concluded that “...perhaps we should ask for a cease-fire while we search for a
more productive means of investigation.” This conclusion is shared by more of the recent
researchers, such as Larsen-Freeman (1996, p. 63), who pointed out, “researchers have come to
recognize the limits of process-product research in helping us to develop an understanding of
teaching and learning.” Gritter’s comment was partly responsible for the move towards the second
classroom research approach, naturalistic inquiry, though some experimental research was
conducted after 1970. For example, Bejarano (1987) used an experimental approach to investigate
cooperative group work in language classrooms in Israel. He reported on the effects of three
small-group cooperative techniques (Discussion Group; Student Teams, and Achievement Divisions)
and the whole-class method on EFL academic achievement for 665 pupils in 33 seventh grade
classes. The findings revealed that both of the group methods resulted in significantly greater
improvement than the whole-class method on the total test score and on the listening

comprehension scale. These findings support the link between the communicative approach to
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foreign language instruction and cooperative learning in small groups.
2. Naturalistic Inquiry

Research based on naturalistic inquiry brought about two changes in classroom research. The
first was that researchers’ focus turned from a prescriptive to a descriptive approach that was used
with naturally occurring settings and groups. The second change was that the focus moved from
teaching methods and techniques to the process of teaching and learning. These changes meant that
the researchers had to find ways of describing classroom processes: how the class proceeds, and
what teachers and students do in the classroom. Naturalistic inquiry includes a number of different
methodologies, including ethnographies, case studies (including diary studies), and more general
observational studies. Researchers have used a variety of coding systems as well as conversational

analysis to analyze the data collected through these methods.
(1) Ethnographic Research

Ethnography is “concerned primarily with the description and analysis of culture” (Saville-Troike,
1982, p. 1) and is “the study of people’s behavior in naturally occurring, ongoing settings, with a
focus on the cultural interpretation of behavior” (Watson-Gegeo, 1988, p. 576). The ethnographic
tradition is generally identified as a qualitative, process-oriented approach to the study of
interaction. It has been developed in many ways by L1 classroom researchers (Barnes, Britton, &
Rosen, 1969; Cazden, 1986; Cazden, John, & Hymes, 1972; Chaudron, 1980; Wilkinson, 1982) and
has been employed by L2 researchers to a limited degree in partly because it requires highly trained
skills and a great deal of time and commitment by the researchers. Continuous record keeping,
extensive participatory involvement of the researcher in the classroom, and careful interpretation of
the data gathered in the class are required. Such an investigation usually leads to a precise
description of the site as well as the rules used among the participants as they interact with each
other.

As a research method, ethnography is most often associated with anthropology. However, it has
also been productively utilized in studies of language education. One early example of ethnograpic
research conducted in a foreign language classroom is Cleghorn and Genesee’s (1984) report on a
French immersion classroom in Canada. More recent examples of classroom ethnographies are van
Lier’s (1996) study of a bilingual program in Peru, Duff’s (1996) work with dual-language,
late-immersion secondary school programs in Hungary, and Lin’s (1999) comparison of four English
classrooms in Hong Kong.

van Lier (1996) described the language use of children and teachers in a Spanish-Quechua
bilingual education program in Peru. He presented a vivid picture of an attempt at educational
innovation, along with his concerns about whether the program and its accompanying research

agenda could be sustained over time. In the rural communities of the Altiplano, where van Lier
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worked as a teacher and researcher, most of the children are monolingual in Quechua or Aymara
when they enter the first grade. All schooling has traditionally been conducted in Spanish, with
varying degrees of tolerance of the native language in the first three grades. During the reign of the
revolutionary government in the late 1960s and early 1970s, there was a strong push for the
revitalization of indigenous languages and cultures, and in 1975 Quechua was declared an official
language alongside Spanish. The PEEB project (Proyecto Experimental de Educatién Bilingiie), in
which the goal was to maintain the children’s native language throughout elementary school, was
proposed and implemented around 1980. van Lier was involved in the overall monitoring and
evaluation of the project for the two years he was there. He frequently visited communities in which
the program was implemented in one or more elementary classrooms. In particular, he often spent
an entire week at two schools assessing the effectiveness of the project on a longitudinal basis. One
of these schools, Tiyafia, was a project school in which bilingual education had been implemented.
The other, Qotokancha, was a “comparison school” in which there were no bilingual grades. During
these visits he administered entry and exit tests to all the children in the bilingual and comparison
schools, both in Quechua and Spanish (spoken and written), observed classes, and talked to
teachers, parents, and students about many issues, pedagogical and otherwise. He also played
volleyball and fulbito (a kind of soccer) and attended community meetings. Through these contacts
with people in the community and observations of the classrooms, he described the project
implemented in these areas.

Duff (1996) investigated the socialization of discourse competence in two instructional
environments in Hungarian secondary schools. The first was a traditional monolingual school in
which the traditional pedagogical strategy called ‘felelés’ (a recitation) is dominant. The second was
a dual-language school in which the instruction took place mainly in English. Duff’s broad goal was
to analyze the impact of the massive social changes wrought within the educational system with the
end of Soviet domination in Hungary. The data included approximately fifty videotaped lessons, as
well as written and oral comments from teachers and students. Duff used her data to highlight
issues of educational and linguistic reform in a rapidly changing political environment.

The felelés constituted the standard means of assessing students’ progress in their content classes.
Originally, its purpose was to develop students’ moral character; secondary goals that are still
upheld today are to foster discipline, patriotism, conformity, oral self-expression, and the
accumulation and review of knowledge presented in class. After a felelés, no students are expected
to comment or ask questions. Teachers award a grade on a 1 (the lowest score) to 5 (the highest
score) scale.

Students at a dual language school perceived large differences between the two approaches—the
freedom and democracy they experienced at the DL schools, and most dramatically in the
entry-level year, compared with primary schools where the felelés is dominant. As a consequence of

their successful EFL learning experience in the free atmosphere of the DL schools, the students
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became more interactive and more likely to express themselves in class as well as more demanding
about school practices and opportunities to further their academic goals and other aspirations.
Because of the success of the approach used in the DL school, the felelés has lost its luster. Under
the domain of the felelés, students had to understand what they would say in front of the class and
memorize it. At the DL schools, a ‘lecture’ was given by a student instead of a felelés. During the
lecture, the students were able to look at notes. For this reason, and probably because it reduced
preparation time in comparison to the time that they had to spend for a felelés, the students often
read rather than reciting or informally discussing issues when it was their turn to lecture.

Lin (1999) described teachers’ discourse structures in four classrooms situated in different
socioeconomic settings in her attempt to focus on the classroom dilemmas in which the students and
teachers found by themselves. For example, Teacher A’s discourse structure was teacher initiation
(L2-L1) followed by student response (1.1) followed by teacher feedback (1.1-L2). In this class, the
students were not required to reformulate their L1 responses in the L2, as the teacher did it for
them in the feedback slot of the IRF format. In the case of Teacher B, three structures were
identified. One structure was adopted for story-focus: teacher initiation (L1), followed by student
response (L1), followed by teacher feedback (LL1). Another structure was focused on language:
teacher initiation (L1 or L2) followed by student response (L1 or L2), followed by teacher feedback
(L2, or restart with teacher initiation (L1 or L2) until student response is in L2). The other
structure was to start along the previous discourse structure again to focus another linguistic aspect
of the elicited L2 response, or to return to the first structure to focus on the story again.

Lin drew on three notions: (a) cultural capital, the language use, skills, and orientations,
dispositions, attitudes, and schemes of perception that children are endowed with by virtue of
socialization in their families and communities (Bourdieu, 1984, 1991); (b) symbolic violence, which
concerns how the disadvantaging effect of the schooling system is masked or legitimized in people’s
consciousness (Bourdieu, 1984), and (c) creative, discursive agency, which is the strategies that
people use to cope with these dilemmas. The notion of creative, discursive agency (Collins, 1993) is
rooted in the phenomenological tradition that stresses the creative, emergent practices of social
actors, who are not simply puppets of larger social forces and structures. Lin discussed the
possibility of creative, discursive agency by referring to Teacher B’s teaching. In Teacher B’s
classroom, the students came from a disadvantage socioeconomic background and their habitus did
not equip them with the right kind of attitudes, interest, skills, or confidence in learning English.
However, there were signs of their habitus being transformed through the creative, discursive
agency and efforts of Teacher B. For example, she used the L1 strategically in the reading lesson to
intertwine an interesting story focus and a language learning focus. She helped her students
experience a sense of achievement and confidence in learning English. At school, she spent most of
her spare time with her students establishing a personal relationship with each of them. With all

these extra personal, creative efforts, she succeeded in helping her students develop greater interest,
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skills, and confidence in learning English. Lin implied that understanding existing classroom
practices and their sociocultural and institutional situatedness is a first step towards exploring the
possibility of alternative creative, discursive practices that might contribute to the transformation

of the students’ habitus.
(2) Case Studies

Another type of naturalistic inquiry in second language acquisition research is the case study.
When conducting a case study, “one selects an instance from the class of objects and phenomena one
is investigating (for example, ‘a second language learner’ or ‘a science classroom’) and investigates
the way this instance functions in context” (Nunan, 1992, p. 75). One well-known example of a case
study in the field of second language acquisition is that of Schmidt (1983), who conducted a
longitudinal case study of Wes, an adult learner of English in Hawaii. He described how Wes
improved his English and why part of his English fossilized. This case study was conducted outside
of a formal classroom environment, but the case study approach can also be used in formal
instructional settings as well. A good example of this approach is classroom research by Donato and
Adair-Houck (1992). They reported on two secondary school teachers’ lessons of the French future
tense. The two teachers, Elizabeth and Claire, displayed markedly stable but different strategies for
teaching the future tense, a process that took eight lessons for Elizabeth and ten for Claire. After
videotaping, transcribing, and analyzing the lessons, the researchers described the teachers’
approaches using excerpts from the transcription: Elizabeth’s orientation being monologic and
Claire’s being dialogic. Elizabeth chose topics and spoke to the students, so the students had few
opportunities to speak. In contrast, Claire encouraged the students to respond to her when she
initiated a topic, she was responsive to the students’ contributions, and she was comfortable letting
the students initiate talk.

Cotterall (2004) conducted a case study with Harry, a 29-year-old native speaker of English
enrolled in his first year of study towards a bachelor of arts degree at Victoria University of
Wellington after spending several years as a chef. The goal of the study was to explore the learner’s
goals and beliefs about language learning as part of his ongoing experience in studying Spanish
during a 12-week course. Cotterall had six interviews with him over a four-month period in which
she asked open-ended questions at the beginning of each session. She found that Harry’s focus was
narrowly focused on the memorization of grammatical rules throughout the course. At first his
interest in the language was motivated by a desire to learn about the culture, history, and ideas of
the Hispanic world, and his specific goals were to acquire the ability to use the language to express
himself and to explore the culture of the people who spoke the language. The interviews provide
evidence of a consistent narrowing of Harry’s goals until the agenda of the course dominated, forcing
him to reduce his focus. She concluded that Harry’s language learning experience highlighted the

necessity of personal importance and that learners’ contributions to the curriculum—in terms of
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goals, interest, and effort—must be not only acknowledged but also utilized in order for the
classroom experience to be meaningful.

When using a case study approach, ethnographic researchers usually have provided analyses of
specific areas of interaction rather than a complete ethnography of the classrooms that they have
observed. Some examples are teacher awareness of student performance (Carrasco, 1981),
turn-taking and repair (van Lier, 1982), and teacher management of turns (Enright, 1984).
Although these studies did not provide an exhaustive treatment of the rules for interaction in
general, the researchers were able to reveal some of the underlying social norms for interpreting
specific interactive events in the classrooms they observed.

Wong-Fillmore (1980) conducted a large-scale study of bilingual instruction involving longitudinal
participant observation in order to investigate differences between classes in which second language
learning went well and did not go well in addition to observing how the teachers influenced the
children. Wong-Fillmore observed four classes for one year and saw significant differences among
the students in the four classes in terms of their English proficiency independent of ethnicity and
native language background. She videotaped the classes, focusing on 19 children who spoke Chinese
or Spanish as their first language. She found common characteristics among the successful
language classes and the successful teachers. For example, the class activities in the successful
classes were consistent and clear for the children and the successful teachers focused on
communication and the children’s understanding. The study led to several reports of specific
desirable qualitative aspects of second language classrooms including functions of language use
(Cathcart, 1986) and teacher structuring of input (Wong-Fillmore, 1985). The study also led to

quantitative analyses of frequency of interactions, language use, and achievement outcomes.
(3)Diary Studies

Another type of naturalistic inquiry concerns a type of ethnography known as diary studies.
These studies (e.g., Bailey & Ochsner, 1983; Brown, 1985; Campbell, 1996; Leung, C-Y, 2002;
Schumann, 1980) often involve the researcher-as-learner: (a) recording events in a language
classroom; (b) reflecting on diary entries and adding appropriate interpretations soon afterward,
and; (c) compiling and summarizing key elements of the diaries and interpretations. Although this
approach is relatively subjective, this type of ‘direct’ analysis can provide valid insights if the
interpretation of the diaries is based on independent theory and research or the diaries are
interpreted with input from other experts and participants (‘indirect’ analysis).

In the past decade, a number of diary studies using indirect analysis have been published (e.g.,
Allison, 1998; Malcolm, 2004; Sataporn & Lamb, 2004; Umino, 2004). Some studies, such as the one
by Allison, were focused on matters of language and course content, while others, such as the study
by Sataporn and Lamb, were focused on affective issues and learners’ perceptions of their own

language learning behavior, and yet others, such as Malcom’s, were focused on learning strategies.
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Allison (1998) focused on the use of language course diaries by looking at diaries kept by 38
second-year undergraduates during an English language course at the National University of
Singapore. The author presented an investigation into the use of course diaries as a means of
language exploration that can enhance learners’ language awareness. The study was focused
primarily on matters of language and language content; a preliminary content analysis of the course
diaries, learners’ responses to a questionnaire, an illustrative account of learners’ engagement with
language issues in their dairies, and a commentary on teacher feedback and learner reaction were
presented. In the preliminary content analysis, the author described the participants’ dairy entries.
The open-ended spoken guidelines given in lectures to the students about keeping diaries had noted
such possibilities as analyzing texts of the students’ own choosing, or commenting and raising
questions about course readings and tutorial activities. The participants’ responses to the
questionnaire indicated that many students had completed the work to satisfy the course
requirements rather than for intrinsic reasons, and they also acknowledged that they had not kept
diaries regularly. In the learners’ engagement with language issues, the researcher illustrated some
of the ways in which the learners engaged with concepts and analytical procedures that were
introduced in the open-ended spoken guidelines. Sixty-six explicit questions on 22 topics were asked
over the year. The topics most frequently raised were prepositions, case grammar categories,
homonymy, and polysemy. In the section of the commentary on teacher feedback and learner
reactions to the feedback, feedback was provided on issues such as overviews of teaching points that
the students had asked about, making references where possible to the students’ own examples for
discussion. There were precise answers to specific questions, for example, “No, ‘asymmetric’ does not

)

correspond to ‘intransitive.” There was also an emphasis on the value of asking questions and
accepting that some of the answers might not be clear. In the conclusion, he discussed the
limitations of the study, emphasizing that language teaching researchers should seek to establish
generalizability to other contexts.

Malcom (2004) stated that how learners’ beliefs evolve into personal theories of effective language
learning is not well documented, although researchers have stressed that learners’ beliefs are
inherently unstable. He conducted a longitudinal case study with an Arabic student named Hamad,
in which he detailed his progress over several years and described how his strongly held belief in
the value of reading as the key to language development came about. Malcom stated that the study
was not static but was modified and refined in relation to changing contexts and experiences. He
also discussed the learner’s beliefs and practices in relation to other case studies.

Sataporn and Lamb (2004) described the learning behavior of students taking a self-instructional
distance English program at a university and attempted to identify factors that affected their
behavior, including their continued participation. The informants, who were attending a one-year
Certificate in English for a Specific Career Program, were asked to write ‘study diaries’ in order to

record the regularity and thoroughness of their study habits. In addition, semi-structured

BRIEEN RS REHFERAG 7 — WE H 5



page 59
Classroom Research for Foreign Language Classes Sadayuki Mitsuo

interviews were conducted with each participant at the beginning and end of the six-month period.
The informants were mostly pleased to have the opportunity to discuss their work and progress.
Although the notes in the study diaries tended to be rather superficial, they did provide a means of
cross-checking the information from the interviews.

Umino (2004) explored the experience of 20 Japanese learners studying a second language
through self-instruction using broadcast materials. She attempted to illuminate the manner in
which the learners pursued self-instruction at home using their diaries and interviews. She relied
on in-depth interviews with the participants rather than their dairies as the participants did not
keep their dairies very well. She identified three factors that contributed to persistence in learning
with the broadcast materials. First, she pointed out the importance of routine setting: Learners who
listened to or watched the series at a fixed time, pace, and place were more successful than those
who did not do so. Second, learners who started at a younger age received support from their
families in one form or another, so they continued to study. These learners were also likely to set
long-term goals. Third, the relationship between effort and persistence was an important factor for

learners to continue to study.
(4)Observation System

Most researchers who adopt qualitative or ethnographic techniques have recognized that they
also need to adopt quantitative methods. For instance, phenomena that have been counted or
measured include the frequency of turns or other units of participation (Allwright, 1980), the
frequency with which certain language functions are produced (Cathcart, Strong, & Wong-Fillmore,
1979), and the duration of activities (Mohatt & Erickson, 1981).

Observation systems were originally used to classify teachers’ behavior in teacher training, so the
focus was on teachers rather than on learners. Although these systems were originally devised for
researchers and teachers to observe classes, the focus shifted from teachers’ behavior to both
teachers and students’ behaviors. These two changes led to the further modification of these
observation systems appropriate to the complexities of teaching and learning.

Flanders’ 1970 pioneering work in interaction analysis was designed for general education
purposes. The main idea underlying interaction analysis was that teaching was more or less
effective depending on how ‘directly’ or ‘indirectly’ teachers influenced learner behavior. Based on
this idea, Flanders produced ten categories that allowed researchers to observe and record both
direct influences (e.g., ‘criticizing or justifying authority’) and indirect influences (e.g., ‘accepting
learners’ ideas’). Teachers, whose teaching was observed, were given scores reflecting the ‘directness’
or ‘indirectness’ of their teaching styles.

Moskowitz (1971) modified the categories of Flanders’ Interaction Analysis observation system
and called this modified version Foreign Language Interaction (Flint). The Flint was used both as a

research tool and as a feedback tool in teacher training. Observers using the Flint filled in a matrix
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specifying several analytical categories. For instance, the category Teacher talk was made up of
three subcategories, direct talk, indirect talk, and student talk. Direct talk included subcategories
such as deals with feelings. Indirect talk included the subcategories of gives information and gives
directions, while the subcategories of student talk included student response, specific and student
response, choral. Entries were made in the matrix during class at regular intervals so that by the
end of the lesson a graphic record of events was available. The advantages of this observation
system were that no audio or video recordings were made and a large amount of time did not need to
be spent transcribing the data. With this tool, student teachers could analyze their own teaching in
order to gain objective feedback and a firmer basis for comparisons in their later attempts to teach
differently.

In addition to the systems described above, Fanselow (1977) modified and elaborated an
analytical system produced by Bellack, Kliebard, Hyman, and Smith (1966) and produced the Foci
for Observing Communications Used in Settings (FOCUS), an observation schedule for language
teacher training. The FOCUS was made up of five categories: Who speaks, pedagogic purpose,
medium used, area of content, and how mediums are used to communicate content areas. No
separate categories were created for teachers and learners; thus, the categories can be used
regardless of the participants and their role in the interaction.

Instruments created for teacher training purposes are not necessarily appropriate tools for some
types of classroom research. For example, four researchers working in Mexico (Long, Adams,
McLean, & Castafios, 1976) wanted to investigate the language produced by university level
Spanish-speaking students of English under two conditions: in full classroom interaction and in
dyads. They found that no instruments developed in the second tradition were appropriate for their
research. They needed a system that provided a focus on the communicative variety of speech
systems produced by their learners, so they created a new classification system called the
Embryonic Category System. This system was used to code the communicative variety of speech
systems produced by their learners into three categories: pedagogical moves, social skills, and
rhetorical acts. Pedagogical moves was made up of ten subcategories, including Student initiates
discussion, Student focuses discussion, and Student clarifies. Social skills was comprised of 13
subcategories, including Students competes for the floor, Students interrupts, and Students
confirms. Rhetorical acts included 14 subcategories, such as Student predicts, Student hypothesizes,
and Student makes an observation.

Other problems have been identified with the observation systems discussed above. One is that
the categories included in these systems are not the same, so researchers can not use more than one
system at a time and compare the observation results (Chaudron, 1988). Another problem is that
the categories that form the unit of analysis in these systems is not defined sufficiently clearly, so
researchers can interpret the categories differently. Many researchers are concerned over the

potential invalidity of the category systems because each researcher or team chooses to adopt
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slightly different dimensions and categories, depending on the purposes or theoretical orientation of
the study; this often leads to results that are difficult, if not impossible, to compare across studies.
These category systems also require that researchers observe classroom interactions using

prejudged criteria.
(5) Conversation Analysis

Because of the problems mentioned in the previous section, some researchers turned to
transcriptions of recorded classroom events as their primary data source. While producing
transcriptions is a time-consuming process, it provides a detailed account of the linguistic
interactions that occur in classrooms and the data can be subjected to conversation analyses
(Richards & Schmidt, 1983). This procedure includes the detailed microanalysis of such
conversational features as socialization, repair, in-breaths, vocalized filters, hesitations, and
turn-taking. The analysis approach helped researchers to develop an awareness of the internal
formal structure and functional purposes of verbal classroom interaction. Specific types of discourse
phenomena in the classroom (e.g., turn-taking and repair) have required the use of other research
methods from the ethnographic tradition. The L1 classroom research of Bellack et al. (1966) is the
primary early example of this tradition in education.

Sinclair and Coulthard (1975) built on this approach by developing a system of units that were
intended to characterize the functions of pieces of discourse. Sinclair and Coulthard’s analysis of
transcripts of British elementary classroom verbal interaction allowed them to draw up a hierarchy
of units of interaction. They used both linguistic and sociolinguistic traditions in their conception of
classroom interaction as a hierarchically structured system of ranks. Their largest unit was the
lesson itself. The lesson was made up of transactions, each of which consisted of exchanges, each of
which was made up of moves, which consisted of the smallest interactional units, act. Acts could be
further analyzed into linguistic units like word and phrases.

Second language classroom researchers have not employed a comprehensive discourse analytical
scheme in their studies; instead, they have limited themselves to specific areas of discourse, such as
the analysis of teacher feedback (Chaudron, 1977; Tsui, 1985) and adult ESL classroom interaction
(Ulichny, 1996).

Ulichny (1996) investigated interaction in an intermediate adult ESL conversation class over a
period of two months. The researcher attended classes weekly for six weeks, tape recorded most of
the sessions, and transcribed several instances of patterns that she had identified. She found the
same teacher-dominated feature in transcriptions gathered across the various patterns. The teacher
did most of the talking and determined the size, shape, and nature of one student’s contribution to
her own story. The most extended conversational sequences included teacher questions requiring a
simple yes or no or one-word answer from the student. Two types of discourse activities were

dominated by the teacher: In the first type, the teacher corrects the student’s English and this
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correction repairs the conversation at hand and is directed primarily at the participant; In the
second type, the instructional activity provides a meta-discussion about the correction and
addresses the whole class as language learners. The teacher puts the original conversation on hold
for either a correction-by-repetition routine or an instructional routine, which is in turn embedded
in the repetition routine. She argued that this feature is clearly teacher-constructed and hence
unique to this particular teacher and yet she stated that the basic feature of interrupting an
ongoing activity to focus on the language form that students produce is commonplace in ESL
classrooms, referring to the positive and negative role of corrective feedback in language instruction.
The microanalysis of the interaction showed how one teacher managed the dual pressures of
providing authentic language experiences plus structured grammar and vocabulary practice within
a single classroom speech event. She concluded with an evaluation of the effectiveness of this type of
interaction for language learners and recommended engaging teachers in microanalyses of
classroom interaction in order to improve pedagogical practices in L2 classrooms.

Naturalistic inquiry provides classroom researchers with several advantages. First, it permits an
in-depth study of individuals, settings, and interactions. As it includes both emic and etic
perspectives, it promotes a consideration of all points of view. Second, naturalistic inquiry can
address many language issues that are often lost in statistical analyses associated with
experimental studies. For example, if the aim is to investigate learners’ anxiety, one alternative to
direct observation is to simply interview the students about what has occurred in the class and how
they feel about it, to administer written questionnaires, or to study learners’ self-reports in the form
of diaries.

Naturalistic inquiry also has disadvantages. Data collection, data reduction, and data analyses
are extremely labor-intensive and time-consuming, particularly because ethnographies, diary
studies, and case studies are usually longitudinal. Another disadvantage is the absence of
agreed-upon criteria for determining the significance of the outcomes. In the naturalistic approach,
generalizability is not always a prime goal; van Lier (1988) argued that generalizability cannot be a
major goal because “the first concern must be to analyse the data as they are rather than to compare
them to other data to see how similar they are” (p. 2). Thus, the goal in the naturalistic approach is
to understand what occurs in the individual classroom, which is a potentially unique social context.
Any particular classroom may be more or less similar to other classrooms, but understanding the
interaction must precede generalizing its patterns to other settings. In other words, the validation
of agreed-upon criteria for determining the significance of outcomes is necessary if researchers are

to generalize their findings to other contexts, but this is notoriously difficult to achieve.

Action Research
The third major approach to language classroom research is action research. While experimental

research is often directed at hypothesis testing and theory building, and naturalistic inquiry aims to
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describe the phenomena under investigation, action research has a more immediate, practical focus.
The term action research refers to a reiterated cycle of procedures. After identifying a problem and
formulating a plan to address the problem, action is taken. What goes on in the classroom is
systematically observed through multiple kinds of data collection procedures, such as audio or video
recordings, teachers’ diary entries, and observers’ notes. Action researchers reflect on the outcome
and plan subsequent actions, after which the cycle begins again (Nunan, 1990, 1992).

According to Cohen and Manion (1985, p. 211), action research can also be used to accomplish
more specific goals: “(1) to remedy problems in specific situations in order to improve a given set of
circumstances; (2) to provide in-service training, giving teachers new skills and greater
self-awareness; (3) to inject additional or innovative teaching and learning approaches into a system
that normally inhibits change; (4) to improve communication between the practicing teacher and
the academic researcher; and, (5) to provide an alternative to the more subjective, impressionistic
approach to problem solving in the classroom.”

McPherson (1997) conducted an action research project in her own ESL class for recent
immigrants to Australia. She and 25 other ESL teachers in four states undertook action research
projects with students at various levels of English language proficiency. McPherson described three
cycles in her action research study. In the first cycle, she reviewed the literature on teaching
students with mixed English proficiency levels and experimented with many ways of grouping her
students based on their language proficiency. She found that the students appeared to have
different goals from hers and sometimes refused to join in the groups and the pairs that she had
organized. In the second cycle, she asked the students about the activities and she found that the
students were happy to work in mixed proficiency level groups and classes. As a result, she gave
more responsibility to the students to select their own materials and activities. As she observed
them making their own learning choices, she found that the students had reasons for their choices
that she had not anticipated. For example, the students had developed strategies for maintaining
civil relations in class, though they had had intragroup tensions because of differing ethnicities
and/or the political problems in their home countries. The teacher’s efforts to regroup the students
based on their English proficiency levels had inadvertently undermined this delicate balance.
Allowing the students more choice was the first step toward resolving this issue. The third cycle was
conducted at the end of the course. Although most of the students had begun to work well together,
there were two students who were marginalized by the dominant ethnic group of the class.
McPherson implemented a strategy of calling on these students and validating their own
contributions to the class. As a result, the two students began to become more involved in the class
activities.

There are several advantages to action research. First, teachers conduct action research in their
classrooms. Second, these projects do not require quantitative data, large numbers of participants,

or artificial control over variables. Third, the outcome is applicable to real-world contexts and is
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likely to improve the efficacy of educational institutions. For example, Tsui (1996) presented a study
based on the classroom action research project reports of 38 practicing ESL teachers who were
enrolled in the Postgraduate Certificate in Education Program at the University of Hong Kong,
which 1s a two-year, part-time in-service secondary school teacher education program. The schools
were divided into five bands according to the academic ability of the students. The highest
proficiency students were in Band One while the lowest were in Band Five. The students’ English
proficiency varied widely, ranging from near-native competence for some upper secondary students
in some Band One schools, to students who had difficulty expressing basic ideas in Band Five
schools. The action research project involved an examination of the teachers’ perceptions of the
factors contributing to student reticence, and the documentation of the teachers’ attempts to
address the problem. In the first cycle, the teachers videotaped or audio-recorded their own lessons
and reviewed the tapes in order to identify one specific problem. They then designed a list of
strategies to overcome the problem, implemented these strategies for four weeks, and kept a diary
of what went on in the lessons for these four weeks. In the second cycle, they videotaped or
audio-recorded another lesson at the end of the try-out period and evaluated the effectiveness of
their strategies. The strategies were (a) they tried to lengthen the wait time after a question to
allow students to think about the question and come up with an answer; (b) some of them tried to
improve their question technique by modifying their questions; (c) they informed students that
there is not always a ‘right’ answer and to accept a variety of answers; (d) they allowed students to
check their answers with their peers before offering them to the whole class; (e) they provided the
students with activities focused on content rather than form, and; (f) they tried to establish a good
relationship with the students. Strategy (a) was not successful in all cases because lengthening the
wait time sometimes exacerbated anxiety rather than alleviating it. Strategy (b) was ineffective in
that when teachers asked more referential and open-ended questions, some students were put off
because the questions generally require long answers. On the other hand, this approach worked
more effectively when the students wrote their answers before offering them to the whole class.
Strategy (c) encouraged the teachers to be more flexible in regards to students’ answers and this
attitude encouraged the students to answer their questions. Strategy (d) was successful as some
students came to have more confidence in their answers because they had peer support. Strategy (e)
was effective because the students were not under the threat of having their mistakes corrected.
Several teachers employed strategy (f) and found it effective.

There are also disadvantages to action research. One disadvantage is that action research has not
been well accepted until recently in the United States for various reasons (perhaps because of the
dominance of the experimental approach), though it has been widely used for many years in
Australia, Hong Kong, Europe, and the United Kindom. The second disadvantage is that relatively
few published examples of action research projects are available in the language classroom research

literature in comparison with published examples of other types of studies, and there is still limited
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professional status associated with conducting action research in some areas. As Markee (1996)
pointed out, “the issue of how and where action research is disseminated in fact represents an
ongoing problem for advocates of action research” (p. 138). However, in the past decade, several
action research studies have been published. The third disadvantage is that at this time no
agreed-upon criteria exist for determining the significance of the results of action research, though,
in the last two decades, some methodological guidance has been published (Bailey, 2001; Burns,
1998; Nunan, 1990; Wallace, 1998). The findings of action research may not be generalizable
because there is only limited control over variables and the participants are not randomly selected
from the population. As a result, no strong causal statements are possible. In other words, action
researchers usually do not concern themselves with issues of generalizability or causality, because
the goals of action research are to develop a local understanding and bring about improvement in a

particular context, which means that the results may be limited to an entirely emic perspective.
3. Conclusion

Each approach has merits and demerits. No approach is better than any other approach, though
some are easier to handle with. Appropriate approaches need to be applied to what to look for in the
classroom. For example, I teach a course called ‘2LR’ . One class consists of four activities: One is
journal writing, second is an oral report, third is speed reading and giving a summary to one’s
partner, and the last one is reading newspaper articles2. In the 1st activity, students exchange their
journals with each other, read others’ journals, and give comments in English. I need to know
articles they have chosen and also their comments as well as classmates’ comments on the articles
and comments. So, I sometimes ask students to submit their journals and I can get adequate
information. In the 2nd activity, students make an oral report about an article they have chosen from
web sites. I stand by a student making an oral report and listen to a pair of students who exchange
their opinions. I can cover about four or five pairs in one period of 90 minutes. If I need to analyze
their English, I need to record and/or videotape their talking to each other in English, and then
transcribe their talk for a discourse analysis. I can also use an observation sheet with specific
categories like COLT (Communicative Orientation of Language Teaching Observation Scheme). In
the 3rd activity, I give two articles to each pair and they read different ones. Each student reads a
given article in ten minutes so that he or she can make an oral summary without any notes to

his/her partner. In order to know what is going on in his or her mind, we may ask students to report

1 LR stands for Listening and Reading, and ‘2LR’ is a listening and reading course for 2nd year
students.

2 Before the class, the students are supposed to have finished two tasks. In the 1st task, they
choose one article from the newspaper used in the previous class, and write a summary and a
comment on the article in the journal. They bring their journals to the class. In the 2rd task, they
usually choose one article from web sites and prepare to make an oral report about the article in
English to their partner in the class.
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on their mental processes3.

Classroom research is not something special for researchers but for everyone who is involved in
education. I hope to introduce as simple and useful approaches as possible and also continue to use
approaches to analyze my language classes in term of processes and products with confirmation of

the reliability and validity of the data I gather.
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A Note on English Grammar for Communication

A Comparative Study of English Grammar Books from U.K. or U.S. and those from Japan
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regarding “Short Answers,” “Tag Questions,” “Reply Questions,” and “Future Expressions”
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Abstract

If language teachers wish to enhance learners' communicative activities, they should carefully
select the materials being learned and decide the efficient ways of providing them for learners.
Grammar is not an exception for this. However, the English grammar textbooks published in Japan
are not so suitable to this. This will become more evident when we compare them with the grammar
books from U.K. or U.S. Those from Japan often neglect the materials that are more highly valued
for communication, and fail to have learners use the target language. Specifically, they have the
following characteristics:

1. Meta-linguistic description is weighed much more than examples.
2. Single example sentences which do not constitute any context dominate the textbook.
3. Much fewer linguistic features of spoken language are incorporated than those of written
language.
I'd like to propose several reformations in the learning and teaching of grammar in Japan so that

language teachers can make English learning more communicative.
1. [FCHIT: aZ2a=7—2 3 DEODEREE M
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Short answers

Unit 7

Short answers

I am. I'm
he
he he’s L -
. she 1sn't.
she | is. she’s it
Yes, | 1t No, | 1t's not. | or | No,

we we're we
you | are. you’'re you | aren’t.
they they’re they

© Cambridge University Press

L'we/you/they do. I

/wesyous/they don’t

Yes, No,
hesshesit does.

heshesit doesn’t.

Unit 10

Short answers

D Cambridge University Press

I he/she/it was. I he/she/it wasn’t.

Yes, No,

we/you/they were. we/you/they weren’t.

© Cambridge University Press
Unit 12
Short answers

L/we/you/they | . L/'we/you/they | .. ,

Yes, he/shesit did. No, he/shesit didn’e
© Cambridge University Press
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“Are you tired?” “Yes, I am.”
“Are you hungry?” “No, I’'m not, but I'm thirsty.”

“Is your friend Japanese?” “Yes, he is.”
“Are these your keys?” “Yes, they are.”
“That’s my seat.” “No, itisn’t.”

© Cambridge University Press

Unit 4

“Are you leaving now?” “Yes, [ am.”
“Is Paul working today?” “Yes, he 1s.”

“Is it raining?” “No, itisn’t.”
“Are your friends staying at a hotel?” “No, they aren’t. They're stayirg with me.”
© Cambridge University Press
Unit 7

“Do you play tennis?” “No, I don’t.”

“Do your parents speak English?” “Yes, they do.”

“Does Gary work hard?” “Yes, he does.”

“Does your sister live in Vancouver?” “No, she doesn’t.”

© Cambridge University Press
Unit 10

“Were you late?” *“No, I wasn’t.”
as Ted at work yesterday®” “Yes, he was.”
“Were Sue and Steve at the party? “No, they weren’t.”

© Cambridge University Press
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(4 %1
(DO KFH 5y 0 1 5ELAE O 1T short answer (25679 556 LIHFO XOITE T L TRE D £,
Bl Z21Z, Yes, I am. (22U ClZ, Are you tired? (Unit 2)<° Are you leaving now? (Unit 4), Yes, they
do. (&2 TIiX, Do your parents speak English? (Unit 7), Yes, he was. (22 Ci% Was Ted at
work yesterday? (Unit 10) ® XL 512, EITT 25 LEHFOXOFIZE LT, TRELD short
answer OFENRE D £,

[Ya—hT o —] 22OV T, KALQR003) TIXRD L H I L TV ET

(5)  short answer DJEF
Bz b BMicx LT, BERENROEROAEZEZDHZ L, 7L - T A(full sentence)
TEzD a7 -7 ‘/‘H‘*—(long answer)| O—EEMELT=bLDTHD, 2
WP RT LI, v a— b7 =28 2 AR 72E 2 7 CTF, #il 21X, Are you tired? &
WO ERNZX L, Yes, Iamtired. &9 7t 7 v ATiE7e<, Yes,Iam. ® K 91T tired Z 4§ 0 K
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7200,
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(7)  BGIiU, Unit 1, be @At Lo HE L HE

Positive Negative
I| am | (I'm) [ | am not | (’'m not)
he (he’s) he (he’s not or he isn’t)
she | is | (she’s) she | isnot | (she’s not or she isn’t)
it (it’s) it (it’s not or itisn’t)
we (we're) we (we're not  or we aren’t)
you | are | (you're) you | are not | (you're not or you aren’t)
they (they’re) they (they’re not or they aren’t)

© Cambridge University Press
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B Tom isn’t interested in politics. He’s interested in music.

B Jane isn’t a teacher. She’s a student.
B Those people aren’t Canadian. They’re Australian.

© Cambridge University Press

WIZ, ELa the DEWFIZONWTRTITEEL L 9, ZOHBIZARANFEHFICE o TR bEEN
#FLVWEHE D 15T, Murphy & Smalzer (2010)HIZIZLA T D X 5 2 figiind v £9°

(99  BGIiU, Unit 74, ST 4Hi L the

Places in towns (streets, buildings, etc.)

In genpral we do not use the with names of streets, squares, etc.:
m Kevin lives on Central Avenue.
B Where is Main Street, please?
® Times Square 1s in New York.

We do not use the with names of airports, stations, universities, and parks.
O’Hare International Airport  Harvard University

Pennsylvania Station Yosemite (National Park)
But we use the with names of most hotels, museums, theaters, and monuments:
the Regent Hotel the National Theater
the Metropolitan (Museum)  the Odeon (movie theater)
the Taj Mahal the Lincoln Memorial

© Cambridge University Press

ZZTE, AU ICHmMaRTHEALF THH-TH, @Y, M, 228, B, K%, AROL4RE
(21X the DMEDF, R¥DART I, Ll B, LEEOARNTIE the M4 < 2 LRI TV E
ﬁoLD,x%ﬁ@%mzﬁféwii@%f%énfwé%ww ZNLS OB, CTIER < 45
FAOETHEZ LN THNET, 2O XS, DO NEFEOPMIZEE L, SRITM & EELZ RITLEEA,

INFET, @va—r7r¥—, (Dbe BEAOK, (LFTOL4RTIE the, &9 3 DOEFIHEAM
BLLELIED, ZOETaIa=r—ya BZb <o TnEd, LITAM, TRNETOHARICE
J%, FEEGETIE, ZOEWCEDY 2L, JUEFEAIRY EFoTEE L, ZUdnb b,
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DD, BUFR1OTHERT T D6130% AW SUEMR DA K2 o, a— T o h—ich+507k
RFHZ 52 TWRNWI NI DI EERMACE L TWET,

A CIEaIa=r—va MOV OEFHABEUICEN L, ORE L0 EE L CSOESFHE A i
L&9ed 2B EL (ala=r—2a 00k L LTERLEYT, WAL BAEN
THATEN TV DRI EEA R T2 L, BAOLOOFNL Y aIa=r—va U EBEELT
WAHZERDLNY ET, AT, WMFOLEKZE U T, XRZEMH L2 3GERLRS S 72 63 AR 7
JFREICOWTE L OET, £z, AfIL, TARCEEFROFBESCIGEFEEICH, EABRLY )
DT RDLE), QEAEKTIERINTWET, ZO7®d, BHOFHNGmRILEIL, AZ AL E, #
WERIpDHZ BT THESTES N,

2. Ya—rr7oY—

WAV CHAT SN2 FE TESEEOR T, v a— 7 o=l o0 T EIER T R&E LB ZIT-> T
5D, Grammar Express-Intermediate’ (LI T Grammar Express) T,

Grammar Express (ZZ1LEN D= T, LLFD XS Z230WEEHWT, AT OMIRITH
NTWET, RIORSNIEBROFFIAOIEIZ LY, #iehk LOBRENHMTE E4, YES/NO BERISH
RINDEMLTHIEL Ty a— T =D RINTNET,

(10) Grammar Express, Unit 7, CHI#E
SIMPLE PAST TENSE: QUESTIONS

YES/NO QUESTIONS: BE | SHORT ANSWERS
Be | SuBjECT AFFIRMATIVE NEGATIVE
Was |she she |was. she |wasn't.
here last year? Yes, No,
Were | they _ they | were. they | weren't.

WH- QUESTIONS: BE
Wh- Worp B | SuBject

was |she

Why here last year?
were | they
YES/NO QUESTIONS: OTHER VERBS SHORT ANSWERS
Dip | SusjecT | BAsE ForRM AFFIRMATIVE| NEGATIVE
Did |she fly to Mexico? Yes, she did. | Mo, she didn't.

WH- QUESTIONS: OTHER VERBS
Wi- Worp | Dip | SusjecT | Base FOrRm
Why did |it disappear?

© Pearson Longman

Ya— T U= R¥EFAVICH D L DI, HAADIEZEFEEN WCHfETX D/ RENT
WET, oL, BiEEERBICEE LW O =y R T %%{w/a~%7/# DFCIRNTT
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bhTnET,

Grammar Express @ Unit 37 IZ Assumptions: May, Might, Could, Must, Have (got) to, Can’t &\
9 ZA PT, BIEORIUZOWT, [7259 ), TBLisnwgng, T-TRRWESS |, T TEHY
B O X H s E I FITHE(@ssumption) T2 BIEIFI R Z S L TOVET, 2O X 5 IO
FERAAEZE L DD L, FNETNOREDOENIOWTEE T& £9, Grammar Express (£, Z D&
Wi, BTFO X IREIC O TOMEDOEENOENE LTHI L TWET,

(11) Grammar Express, Unit 37 SCiEfiEan

1. We often make assumptions, or “best guesses,” 100% certain
based on information we have about a present ~ AFFIRMATIVE NECATIVE
situation. The modal that we choose depends must can’t, couldn’t
on how certain we are about our assumption. have (got) to must not
may may not
might, could might not
0% certain

© Pearson Longman

O MRE] OFWTHWONDBEENCIEL, kO X 5 BTSN 52 b T ET,

(12) Grammar Express, Unit 37 SCHRUfi#E78

i. STATEMENTS
SusjECT MobaAL Base Form of VERB
may (not) .
might (not) | P¢ right.
I/He/She/It/We/You/They | could (not)
must (not) | o there.
can't
ii. AFFIRMATIVE STATEMENTS: HAVE (GOT) TO
Susject Have (cot) To | BAase Form
I/We/You/They | have (got) to | be right.
He/She/it has (got) to work there.
iii. YES/NO QUESTIONS SHORT ANSWERS
Mobpar/
Coutp | Susject | BAse Form Susject | Have (cor) 1O
Could | he work there? must (not).
may (not).
Nore: For contractions with could not and might (not).
cannot, see Appendix 24 on page 346. | He could(n't).
can't.
has (got) to.

© Pearson Longman

CORPLEDE IR LBPERMTEET N2 UUTOEMIZEA TS,

8 RHED 1,1, 1l OFFIFELIZL LB D,
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(13) ER 3

i.  STATEMENTS OEFIZENLHANDL ED L7/ RO £91n2

ii.  AFFIRMATIVE STATEMENTS: HAVE (GOT) TO OFEHICHNLHENSL DL H 72T &
AV PV S R R

iii.  YES/NO QUESTIONS & SHORT ANSWERS O# PCHNAHA AT 5L Enk H7e
EWHODY FFT?

ZOMWA~DEZIX, LTOL IcEEobnET,

(14) % 3

1. HIETE can’t (2%t L2 HEE can 237200,

ii. HET have (got) to / has (got) to (Zxf)& L 727/ E don’t have (got) to / doesn’t have (got) to
Y YA N,

111. YES/NO QUESTIONS #1124 U % Bh#EhEAl L could DA 7275, SHORT ANSWERS #1213, must
(not), may (not), might (not), could(n’t), can’t, has (got) to ® X 9 72 AR/ BhEIFAA A U T
Do

(14) 11 DEARIZERT D2 L2 must ZHICEZ THEL L D, 2 2 TO must (X 1TE N2
DX IHRE %%%%i#‘Hemmﬂwn@tiF&mEme EVRN ] OB ELRY 9, AAGE
T MEFIELWGENS D FEAN?, IEFEWRIELWTT 2N ? | O X 9 BT AR T,
%72, Must he work on Sundays? (HIZHMETHED 2L TIRLRNOTTN?) OXHIZ I L
T E e S OB TIHEMCHAEELET, LML, Must he be right??® X 9 72 8ef 301X

FEERIZITfEDIEFE A,

—WIZ, HERERENR, HEREEMEOX D 23 EOXSNIX, not Z@EW-Y, BiEhE 4 E5E
DHNTENTZ D DR R BRI L > TR E T, Lﬁb,&@iﬁ B2 B BITASZ L D
RSN EBR I DN NZ L RHD L ERLTVET,

HEE O LWRBZ AT DB, BAZRBERA R BIEIE 0 Tk <, EBRICRERRRGEE 3T O
%%ﬁofwéwﬂg%ﬁ%ﬁ@ﬂﬂ%%k&é:k%ﬂ@@yaH%7V%~@$W IRLTVWET,

Grammar Express @ Unit 29 (% Requests: Will, Can, Would, Could, Would you mind...? £\»5 %
A FVT, FOREZITO) IENEARAAERE LD TRH L CWET, UOIEZ D=y NOITHETT,

(15) Grammar Express, Unit 29, (%

9 :®J:5f£ﬁ2£ﬁj:0)ﬂﬁ7@ S ko 1728 (gap) EMHEN D, [42A) 121F, SEOKRE, KA]
BETHDTZOITIFE LW AR EDZ2 ] (systematic gap) &, AR EREZR WL OO, @5RA T T
b\iﬁb\ MESRDZEH | (acmdentalgap)@2@*57%3?)5 ARENZ BT 2 BhEETOFNL, AR EDZ2H)

BT 5D EBbDn, ZOROFEMSREEIOWTIE, ARROHEEN &35,

BUEREN RS REZFERET 2 — K B
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QUESTIONS: WILL/CAN/WOULD/COULD
WiLL/Can/ BAse FormM
WouLp/CouLo* | Susject | oF VERB
will
:::“' d you mail this for me?
Could

*These words are modals. They do not have -s in the third person singular

SHORT ANSWERS
AFFIRMATIVE NEGATIVE
Sure (I will). | , :
Certainly | 1 cam). I'm sorry, but | can’t.

QUESTIONS: WOULD YOUMIND . ..?
Wourp vou MiNp | GERUND

Would you mind | mailing | this for me?

SHORT ANSWERS
AFFIRMATIVE NEGATIVE
hio, ot & afl, I’'m sorry, but | can’t
I'd be glad to. g '

© Pearson Longman

ZNTIEZ Z TEM T,

(16) &R 2
(16)»FEF1 > QUESTIONS & %fi54 % SHORT ANSWERS # H#i 35 & ED L 957 = &by
EJC /A

ZOMWA~DEZIX, LTOL IcEFEobnEzT,

(17 fi#% 2: Unit 29 SURIERF Lo

i.  Will, Can, Would, Could ...?0% &2 W TER L7=5HA, HEDY a— 7 > —i% Sure (I
will /T can). & L <% Certainly A will /I can).& 72, HED Y a— b7 ¥ —iX I'm sorry,
but I cant. 725,

. BERISCTIE will, can, would, could @ 4 FEFEHOBEG N AIRETEDS, v a — b7 o Hh—f T,
would, could IZA4 L TRV, >ra— 7 o —H T T 288G, RV DT 258306
PEPRAYICIRIE TE 2 b D TR,

iii.  Would you mind ... ?0O%A121%, v a— b7 U —IXHEET, No, not at all. & L<iZTd be
glad to. 5 & Tl¥, I'm sorry, but I can’t. &72%,

10336 ivd 4 HEIZMA T, TERAZRTHEFRBUIRMCTOAEZ I, HEXRGEL T
FEINN] L) ZEHAE)IICEE L TR L TR &V, Z081F QUESTIONS & SHORT
ANSWERS O [/ 53872721z, ADHSHI3E K Lz,

MIEEN RS RFAFRE T2 — & H 5
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iv. QOICHONIZL D72 yes °no THEDLHMARIIZ a— 7 o —L LTURSNTORN,
ZOURITHIS U CLAT O XK 9 e sQEfiEsi T T E 7,

(18) Grammar Express, Unit 29 SC/Ef#ERL

4. People usually expect us to say yes to polite A: Could you take this to Susan Lane’s office
requests. When we cannot say yes, we usually for me?
apologize and give a reason. B: I'm sorry, I can’t. I'm expecting an important
phone call.
» Be careruL! Do not use would or could to A: I'm cold. Would you shut the window, please?
answer polite requests. B: Certainly.
NoT-¥es—+weuld.

© Pearson Longman

(10)?D yesmo 531X, fHFD yes 72D no ROV L L 6T, ZOREZHALNITH72DIT
FEONET, —F, U5HOHIE, (18 [TE|ZER LZLEAICE, HTEND yes OEXEZHHFL
TWHDT, Krdyaicl, ML THBEZERRD ) EWOMHNAOH LR KT, 2%, HF
IZ yes > no NOWTIDEIZE D Z RO TWER A, U BIFEMCTT2, T LTLLESWn] L)
REEDEREZ L TWET, 2D, (100D yes/mo BRI & IZRR K2 HZE2 Lt hiERn £4
Pug

FNENOHESNTITCTIE Y OFEWRRH Y £, ZOEKIT, Hr0HELZRELET S X5 ICHEAE
RTWFITIZERL2 ZEATEET, LavL, EBIZE, Q8o MEk) oXsig, BLETLHIET
FHEONRVWEREFRFSZENH Y F3, MUPBLEOY THEONLBRICR>EWIE THiEl &FETh
F9, ZEIXOMEES, IR, (EIZEET 2BEEREL L AR, RHEREREE OFEBROIEEICAIL
T R R AR N LT R ) £,

FiR(2009)1%, SHEEMO 3 EHRL LT, SiEE, BHRAR, SHEWRED 3 >ZREL, 2032
ENTGUALLFEODT D8N % [ala=r—Ta il THD, ELTWET, BHARIZET
LEEBESETIE, PCH ) IOV TORBEARRELABLTLE, [a3a=r—2a oo
PHE) Bk THERE) ICEE LSS ThH D, LLERET,

3. ffnsER

va— T U IR SOEFHEICANEM A H Y £3, (191% Grammar in Use Intermediate
12(LLF GiU) (28BIF AANEERI 0 T4, ANTBWT, XFoh <~ () OFM, SCRICE N
KFFZ DS IEER T, won’t / wasn’t / shouldn’t / will she / do they / have you & o 7= IIEEH D
BIL, EATTXNED LD RIBEFFONIZ L > TEL L ET, HMERMZZT 2 R T Tidlrcx £
A,

11 pp. 137-138
122009 4F Raymond Murphy 5 X O William R. Smalzer # Cambridge University Press T, %=
e 7 AV A RFEDOFEFIEE, PHRE XS,

BRIEEN RS REHFERAG 7 — WE H 5
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(19) GiU, Unit 50, fHhn&EfHo

Normally we use a negative question tag after a ... and a positive question tag after a
positive sentence: negative sentence:
Positive Sentence + Negative Tag | Negative Sentence + Positive Tag |
Maria will be here soon, won’t she? Kate won’t be late, will she?
There was a lot of tratfic, wasn’t there? They don’t like us, do they?
Jim should take his medicine, shouldn’t he? You haven’t paid the gas bill, have you?

© Cambridge University Press

(19T, HATT D5 IR EELTIIRED, HEXLTITHEEDMEERNELT D Z L 3MFEH ST
£9. 5lEkeE, MMEEMICEZA N EHRICBEE L TULTO X S 2F3ind v £,

(20) GiU, Unit 50, e o ks

The meaning of a tag depends on how you say it. If your voice goes down, you are not really
asking a question; you are inviting the listener to agree with you:

B “It's a nice day, isnlt it?”  “Yes, beautiful.”
i. m “Eric doesn’t look too good today, doeshe?” “No, he looks very tired.”

m She’s very funny. She has a wonderful sense of humor, doesii’t she?

But if the voice goes up, it 1s a real question:
ij = “You haven't seen Lisa today, l_mﬂ.;fu?” “No, I haven't.”

(= Have you seen Lisa today by any chance?)
You can use a negative sentence + positive rag to ask for things or information or to ask
somebody to do something. The voice goes up at the end of the tag in sentences like these:
® “You wouldn't have a pen, would ygu?” “Yes, here you are.”
B “You couldn’t lend me some money, could ygu?” “It depends how much.”
B “You don’t know where Lauren is, ﬂo_gs'u?” “Sorry, I have no idea.”

© Cambridge University Press

FNTIXZ ZCEMTT,

(21 Hf 4
QO)DERMFHL Y, ATMEERNITED LD RERER H Y ET 2 T OEN & & HITHH L
TLIEENY,

Q0)DfEHIE, 2 NDOREFEE RS> TWET, G2 ELXORRLT, EOLITEZTNDIMN
DHERER E 2 DBICITEE T, LUF, 1,1, il OF FXQODFI XD E L FVIZhE X b= DITHIE
LTWET,

(22) f#% 4

i. FHMEERNC FREFAOFTHN G- 2 5N H5E, yeslho OWTNNDE X B E FITRODTWE
B, g LEMONE (B It’s a nice day / Eric doesn’t look too good / She has a
wonderful sense of humor) (Z2OWT, BEFENRYRERL TINDHHDE LT, FEZRD
TWET, MEFOZEZE, WITNbFELFEATHILZbD L RS> TVET,

ii. FRBOFTFN G2 5ND5EE, BETND yeshmo OWTNNOEZ 25K H LEM LT
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F9, PMEERI A K2 B DR SICEHEEZ MR O ET,

iii. HIEOMMEERIZ AR G2 Bk, BE RIS L TOEREBSICERT72D, HEF
WZH D= DI B NDITENZ T -T2 035 X9 (KL 9, & FOZK X1, Yes, here you
are. / It depends how much. / Sorry, I have noidea. @ X 512, B)D K 5 ZpHfli/gs a— b
T o —=lliE o TWER A,

FEMEERIIST E LTIX 1 2T, GabndEe &bl [FE, EM, Ki#EH, 0Lo572 320
BREZFF > TVET,

(19), QONIAHIMEERNCEET 2 GiU OfEHi ¢, GiU IZHfkOEEZE ZxL L LTWhE428, Lok
W7ol FE x5 L L BGIU TIXZOEBIZOWTLLTFO X ) ITfiEdh s TunET,

(23) BGiU, Unit 42, /%

_ Positive sentence — Negative tag question

' ™ . . .- . . T
It’s a nice day, isn’t it? Yes, it’s perfect.
Sally lives in Portland, doesn’tshe? | | Yes, that's right.
You closed the window, didn’t you? Yes, I think so.
Those shoes are nice, aren’t they? Yes, very nice.
Tom will be here soon, won’t he? k‘fes, probably.
T Negative sentence — Positive tag question 7
That isn’t your car, is it? ) [ No, ir's my mother's. )
You haven’t met my mother, have you? Mo, I haven'.
Sally doesn’t go out much, does she? No, she doesn’t.
You won’t be late, will you? ) No, I'm never late. )

© Cambridge University Press

Z OfEFLTIE, g Z G TSIk A& FOZ ZICER LTL &, Mg STto 2/ oN
RIZHONWT, BETHIULT T yes, BETHIUTT X T no THEXTWET, 2FV, BGIU D(23)
1%, GiU ®(22)0 i ® AL (FE) IZOW TR L TWD Z 27 £97, BGIU IZIX@3)DAHM, £
SEM O & LTRSS N TWET, BGIU BT EBEZ SR E LT, GiU OHHE Z LY ARG
DIV AL TNWD Z e Z2E R D &, (PN F> TRE] ORI, o 2 >OMIELY &, XV
AR D, LW Z LTy £T,

A 2= =T a OO ORIIETIE, MEEATOI L RIZE L 5 Eil & RO DUV TBEREIZ DU
TOBRENPRD HIVET,

4., EERLEEM

MgERIC LB E2F D, EAMTHFOZ LITE2HORICHYIRL, T2 T?, KE?2) OX
2T, BLZEFFoTWEY, BNTWeDT25Z282KL, HENDIDIIRELEI O LT LHEME
Z TR E R LEER]) &IPOVET,
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(24) BGiU, Unit 42, B &K L g

You can say you have? / it is? / he can’t?, etc. to show that you are interested or surprised:
“You're late.” “I am? I'm sorry.”
“I was sick last week.” “You were? I didn’t know that.”
“It’s raining again.”  “It is? It was sunny 10 minutes ago.”

“There’s a letter for you.” “There is? Where is it?”
“Bill can’t drive.” “He can’t? I didn’t know that.”
“I'm not hungry” “You aren’t? [ am.”

“Sue isn’t at work today.” “She isn’t? Is she sick?”

Use do/does for the simple present and did for the simple past:
“I speak four languages.” “You do? Which ones?”
“Tim doesn’t eat meat.” “He doesn’t? Does he eat fish?”
“Nicole got married last week.” “She did? Really?”

© Cambridge University Press
ZZTHMTY,

(25) Ef4 5
Rl & B & IR U OBELEE EFEREE DD EED I HIITRDTLE DM ?
BZIIU T >IcEF LD ET,

(26) % 5

i FAIELA
® jﬂﬁﬁﬁ”éiﬂﬁmi‘%%ﬁ&bé
® ERELE 1 OOFGAERTHER SN, R CZ EXER XY IRE WK D IZFEA OB NT
PITND,
L ;EL’ LIFTIZBIT O EHEATH 5,
1. FHIE
fHnger i &R LEER
JEATT B INR | B Sy DFEES FHFOFEE
aellE lEhaA—E5E) @ BEsTicinyy | TEGE—8E) @ PRCUTE
il TREHE KO LM 5
B RE FE, ER, 2K FHF D FEGHE~D BB 2 7=

SOEFEOMRDL B/ LB E 35, TR & LEEM (reply question) ] O35 #5503k BICB T 53840
BIZOWTEXTAHAEL LY, MZRLEMIT BGIU XL, BGIU #EDtic/e -7, Essential
Grammar in Use 15 (LL'F Essentia)(Z351) 5 5 CT9, Raymond Murphy 23 /E# & L CR# T 5,
GiU B X, GiU #MEDTIZ 72 o 7=, English Grammar in Use's (UL F EGiU) (i385 LEHA, <
DL FTE > 7o P B EIEFIC G RRE A A b

14 T &R LEERT) 13 BGiU, p. 311, 51T reply question & L CTHEY9 25 CEAFE, Unit 42
FUTITBS L2y, TRIE IR LEEM ] & WO FRGEIFEDICE 2 b0, NREERM] 0 X5 FGEEL R 6N
%, http://wwwbd.biglobe.ne.jp/~chick/egu/101-120/egull5.html#1 (2011/08/25 7 7 & &)

15 2007 4, Raymond Murphy %, Cambridge University Press Tll, % =i, 1 ¥V AEFEDFH
BEEE, WIRE R,

16 2004 4, Raymond Murphy %, Cambridge University Press ¥, % =hi, A ¥ U R&GEDOFE
JEEE, PR,

BUEEN RS REBFERET 2 — E B 5
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¥ A,
Essential U2 & K LSRRI SCOFLIRA H Y F9205, FOFILBGIU L ITE L2 H DI >TWWET,

(27) Essential, Unit 41, &K LgERI7

You can say have you? / is it? / can’t he? etc. to show that you are interested or surprised:
0 ‘You’re late!  ‘Oh,am I? I'm sorry’
0 ‘I was ill last week!  “Were you? I didn't know that!
O] ‘It’s raining again.”  ‘Is it? It was sunny ten minutes ago.
£ “There’s a letter for you!  ‘Is there? Where is it?’
0 ‘Bill can't drive”  ‘Can’t he? I didn’t know that!
O ‘'m not hungry!  ‘Aren’t you? [ am!
[ ‘Sue isn’t at work today’  ‘Isn’t she? Is she ill?’

Use do/does for the present simple, and did for the past simple:

0 ‘1 speak four languages” ‘Do you? Which ones?’
0 “Tim doesn’t eat meat.  ‘Doesn’t he? Does he eat fish?
0] ‘Nicole got married last week!  ‘Did she? Really?’

© Cambridge University Press

Essential 134 ¥V AFFEICOWTHHR LIZHDOTT, A4 F U AFEIZBWCHE &R LEEMITIAR T
MER T TEE—35E OFFIEICZR > TWET, FBADT AU I HEFEEREE &3 2 BEEHE B AIZ(@2T)
DIFIZOWTHAE LTz, [T LAHRHY, QO)EFKIELNDIETHD ] O XD REIEEZGD Z &N
T&ELL,

Cambridge Grammar of English'® (LL'F, CGE) 1%, BHtEe({follow-up questions)!® & L TiEEL
ZEIFEHICHWEND, HEOZ LIZEZITTRETHLUTNTO L S REMELFI L TWET,

(28) CGE, &7 v 3> 100, iBHEEERH (follow-up questions)

i. wh §&% W 720 e (reduced questions with wh-words)
A: Margaret wants to talk to you.
B: Oh, what about?

[LART AT, At &, Bl U= A Z—]
A:T'1l have that one.
B: Which one?

A: The king prawn in lemon sauce.

ii. fHngER(tag questions)
A: I went to school with her.
B: Did you?

17

f%ﬁé‘Lb%ﬁFﬂﬁCJ X BGiU, p. 311, %5|H1Z reply question & L THEG3 5 iEHRE, Unit 42
U Z DO HFRIFES L,

18 2006 4, Ronald Carter 3 J U Michael McCarthy %, Cambridge University Press i, #4&
H70 Be S0EE,
19 7 332100, pp. 199-201, NEREEERT ] OFREEITIED

FRIEENT K2 KRFPHERE T2 — W F 5
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A: And on mama’s tree she’s got some raspberries and tomatoes.

B: Does she? That’s great.

[t BN A FEEIC L]
A: And they’ve take over Walker’s too.
B: Oh they haven’ty, have they?”

[ =% BHEOFTEITA<R>TLED T & &FHEICLT]
A: Have you noticed it always disappears?

B: Yeah, it does, doesn’t it?

At I've got two now, yes, it does always disappear, doesn’t it?
B: Yeah.

=

iii. EEER] (formulaic questions)20
A: T finished loads of odds and ends.
B: Did you? Like what?
A: Like, my programs. Finished that off.

Mi. AHNgERT) & LCTHY EF o TWhaHEHE O T, Did you? & Does she? 23, GiU @ [ ik
LEEMT) @DITHE LTV ET 2L, L~ OBREEERMITW TR BEE L Z LI W TAEL THE T2, F
T% Did you? & Does she?® L 5 BRILIZHOWT, IIKEHHEFELZ EIXCAE LD LS TWET,
22

FEHEGETIELONEFZE, FEZLEFPOLICEALTEE L, MEIRLERMIZ CGE T
MSNTWVD LT, GELIZ EITOMAIZES S, BT LWIHEHE Th 72012, S siE
HE L L TORMENMELS, TOERDLEEF > TWERFA, BZ5<, Murphy 7% Essential & BGiU
IZBWT, MO THEEEGEETISRRE L DROTL X ),

LinL, MERLUEMAET, 280X 5 RIBHEEREMIL, HITToMEFORSEZII/ELN, HE
FILSOR DB EEERT HEELFFO, MO TaIa=r—ra MEOEWIHEEE TT, BARANY
BEIISFHEIEDLE, FXICLT, BN 1 XTERENRKD> TLEWET, 21X, "I went to Tokyo
Disney Land last Sunday?”iZ%f L C, ”Oh, did you? Was it fun?” @ X 9 ZE 30X, HARICETEN
REINET, £/, BEPNTFEEORESFITONT, HWVWEWVWTHo7 ) UEMIZIELL 2ro720 L
B, FEE~DT 4 — Ry 7 LT, RVBRICEZD 2 & 22K (Hfg{bEK: clarification
request) T AHRRICH AR FEEE 2D £,

M &R LML, BIEOFEESOECBIT D, aa=d—Ta VICHIEREE L 2 & IXOS0EMHR

20 wh B OF THRO THEMICHWOND -9, FEE LZEMESE L TES LZH D, How are
you? / What’s up? / How come? 72 E03% 0, IRPLUIZ L > TEL L 720N,

21 CGE @ Tii. fHINgER) 121X GiU © TRIZ R LEER ) [2hZ2 T, @HEOMMEMbED T
W5,

2 ¥ 5 100, p. 200
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HEEOEEMEAZ R L TWWET, Essential BX O BGIU 12D X 9 2256 L 2 & 100 0I5 IE % fEne
IR L L9 & LTV DA THRIERLRRVMATH D EEZXET, a3 a=r—2 3 DDA
T, TNFETICARLS KRILCEE L Z 1T OS5 kO 5 E T,

5 XRERIH

BEZIIBUEE LB ERRH Y, TN ENBLER, @ERICEE LCBERAEY £, #EiE, 2
NH2oO0FEINT DR O7% THRKZ) 3HV EHA, LIER-T, RROBEKITES £ I Bh#hE
RBER OB Z AW TIED 9, 295 LTESRIERROEWRZ RO OIL TREREL LT
nEJ,

—RIZ, ARKRFBUITIRD 4 SOFEARNRIERH D £9, GiU LIRSS T 20132k H L TF
EODERDE DT EH,

(29) HKREH O
i will23
a. Oh, I left the door open. I'll go and shut it.
b. That plate is hot. If you touch it, you’ll burn yourself.
1. be going to24
a. A:Are you going to watch the football game on TV tonight?
B: No, I'm going to go to bed early. I'm tired from my trip.
b. Look at those dark clouds! It’s going to rain.
iii. BRI T2
A: What time is Cathy arriving tomorrow?
B: At 10:30. I'm meeting her at the airport.
iv. HLA LA 726
My flight leaves at 11:30, so I need to get to the airport by 10:00.

WA THIT SN TV A BT EETIE, 290D 4 SDOJE & BE 3 FEICOWT, GiU &IZIFRE
IRHMASTORCVET, 05, BARENTHITSN TV EEEETIE, RREHLE LT, wil
& be going to D 2 DIZOWTIFEY EIF T2 b o0, BIEEITE & HMBIERIC L DR EEHICS
WTIE i@ s T ER A, B2, #BE%EE Forest 6th edition 27 (LL'F, Forest) TIX, % 3
T TEhE &) © [Part 2] F100 12 RKRARTEIL 2BV T will & be going to 73 F T S 41,
IR FEEA L LT, Part3) F10 18 RKAERT S I ERKB 1T\ T, BUEETE & il
B % FN T2 R FRBLOS MBI S T E T,

KFBIICET H2WONF T O XIS E BRTIIRE S B 9, 20 1 >OBEIE, £k

23 g OF|3CIE Unit 20, b OFICIE Unit 21 L 0.,

24 W FLE Unit 19 L0,

25 Unit 18 £ v,

26 Unit 18 LV,

27 2009 4F, A RIBEEE, MEELET, FAR, mRAEE RIS Lo B i ikE L LTENRH 5,
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REDELONEFAE, FELILIRCRT O EFHETHD ZENEMTE LT, PERRERICE
F2HFEa I 2= —3 a3 UIEENIMENICIER L CWETR, KRE L CTHBEICKFE L, &2t
EPLORFEFE O TIE, BUEETIE L BMBIERIC X 2R RKEZBLOEIHCE TIEEST, Oy
0, b, HFELTLEIDOTT,

will & be going to (ZBHT ARtk b, M E HARTIIRE LY 9, LLFIX, Forest D will ®
fiftin T,

(80) Forest, 2 KFKaFTHRKEL, will 2> TRFE 28

3 RFK7&ERI R

KERDOEFAD SEAIN 1 BH"H""JL-U'H'J) 2OTCH D, AHiZ, [ ( fEL %
VBHREPLERE] EOT, WL TFOMEBOBALEIZIB U~ £ X 4B
»H3,

@ will > TREERT
TARGET»033

( 1) My brother will be twenty next year.
- (2) I will give you my answer tomorrow.
F() BORIBRE0EITED E 4,
(2) BHEGRWE L,

BRRK C owill ZM o TRRARTBAIL, (will +BFHOER)

COBIET S, (DO willbe i3, BELFEPEFOER &L
EOWETECS i, BROEVWWETRIBZTHAIZ E4+£T.
THEITL i 2O KD kBl E BERE LTS

) It will rain tomorrow. (MINEZEIZA2745.)

Bk : Cwill +WEADENZ) 12, QDX Hic, EEOBE

EEORE P ERRTEERREETh 2L 55 (=p.125)

© WHEEE

Elﬁl 31T 2 EIEHETIE, BOD L ST, FKELHIZHOWT, 2560 & [EEARKI,
IEA D] B THHASK) X9, BWAD 2 BEICOBE L TR LET, iz, Q9P of
FUTOLIICHETEET,

(B1)  EEANK & HAIRK
HSACKE | HURARR

will 1. a. 1. b.

be going to 1. a. 1. b.

GiU TIZ, UEAREE LCER MEEREK) < THEMAR] ITHYT 25085 LERAN, Unit
20 Tl MEEARN) 1T, Unit 21 TIE THEHMERR) 18, ZRENRST 201308 & ISR ERBD R

28 pp. 70-71
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ShTwWET,
T, EERE OfEZRTAHRAEL X I,

(32) GiU, Unit20,Will1, 7> a2 A

We use I’ll (=1 will) when we decide to do something at the time of speaking:
B Oh, I left the door open. I’'ll go and shut it.
B “What would you like to drink?” “I’ll have some orange juice, please.”
B “Did you call Julie?” *Oh no, I forgot. I’'ll call her now.”

You cannot use the simple present (I do / I go, etc.) in these sentences:
m I'll go and shut the door. (not I go and shut)

We often use I think I’ll . . . and I don’t think I’I1 . . .:
® Iam alittle hungry. I think I’ll have something to eat.
® Idon’t think I’ll go out tonight. 'm too tired. (not I think I won't go out. .. )

In spoken English, the negative of will is usually won’t (= will not):
®m [ can see you're busy, so I won’t stay long.

© Cambridge University Press

ZZTCTHEMTY,

(33) EM 6
[BERE] 12OV TORESEZY TESEA, (B0)D Forest & (32)D GiU TidfiFan b & d X 9 7%
WRAH D F T2 BRETEOmEN D OENEZE L H TSN,

AATLLTOX ICEEDbNET,

(34) fiR% 6

Forest GiU

B | TEROBREEZRTESERL |FHELTWDIBREIC T-LEo ) Lz d
HZEEPRLTD

iz o will + FEDJEE ® DI FE ib\?‘—ﬂ?ﬁ IC ITwillxl
won't O L HIZEFELED T LR
LTW5,

® Ithink % L< (% Idont think % FH&i
WZEFOXLORERBEINIC LS AET D

® i LIFDIEFETIE will not TiX72<
won't LW IO FERHWLID,

HEE L HFED L ovbivd AR A G DOEEZanr s —2 3 (collocation, HGE) EFWVWET,
GiU TIZEFE OB O A7 57, collocation IZOW TSN TWET, arr— 3 VOFEITH
RIRBGEDIEFEIZORNY, BFEOaAIa=r—va U MEEDET,

will IZHEMNIZ T L& D) L) BHRAROEKREZF > TWETH, [FEL TV DBREICHRLT D) &
W, WOBEBZIRE LB EEIZZRY £9, 565 L TV OBHICRLTE 201, 3 LFRANTIIR
VML ANIZIZTE EE A, LDOEFEN T & 725 DITEWRD S OLAROIw#E T, "Iwill ..7I3EE LFOES
ZERTLHARITT, Lo T, RIS TUIHFITH LD E LWRILREIRZ 52 TLE D
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ZERBHVET, ZOTD, TOWLOTNELIZEKT 572912, Twill % I think <° I don’t think
LWV o TEEREITIZ AN TWET,

EEARKD will O 55 L TWABREICIROT 5] W) BRA, T+will O X 5 2 aE & £3, Twill
OFO [BELTFOEELEZTERL, MLOURELWHIREZ5 222855 &) HREN, 1think
X Idon’t think & Wo7fEBHIHFICAETL D &V, BERKD will Z5T0E L0, 377bb, SURE
RELET, GiU Offiiid, SROP CTIHEFHEAER 2 Z L OBHEEMITESLS, [a3a=r—T3
YOO DIEIIE] ([TihoTltbDEFEAXET, 20

EBIZ, AL Unit20 07 2> CliliE, 2O will BRED I I ICLTEDRDD, &) HEEEICD
WC OGNS Y 3, MREOTLIAIX, (B2 TR, &7 v a v A DAL ERTH & (X517 T
WET,

(35) GiU, Unit 20, Will, =27 > 3 > C30
We often use will in these situations:

. Offering to do something

_ m That bag looks heavy. I'll help you with it. (not I help)
1.
Agreeing to do something
B A: Can you give Tim this book?
B: Sure, I’ll give it to him when I see him this afternoon.
Il
Promising to do something
B Thanks for lending me the money. I’ll pay you back on Friday.

B [ won’t tell anyone what happened. I promise.

V.

Asking somebody to do something (Will you . . . 7)
B Will you please be quiet? I'm trying to concentrate.
B Will you shut the door, please?

© Cambridge University Press

ZZTHEMTYT,

(36) M 7
will IZEARIIC ED L5 7R CfEDbE T2

will IZLL T D 4 ORI T bivE 4,

(B7)  fE T

1. M LEF L] LHMEFICEZNLHLES,

ii. FFEOKFEIZ LT NIy, - LET X E&HET D,
iii. Mg LET) ERHRT D,

29 (36)ICH1F A (352 LITDOHEETIIwon't ZH WA LW aitikd, ELI LIFrEARLTHa
a=— g ATBWTIREERBRE 5,
30 FHHID 1, i, iil, iv OFFITFEDIZ LD H D,
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iv. Will you ... ? OJETHFIKEHT 5,
GiU Tt SN TWERAD, BND 4 SOWRWIZHONT, H 2D LFELIBEZLTHAEL LI,
(38) fi#E T ORWEFHE LB ZD

i. (35) i. OHI3Ci That bag looks heavy. (Fi> TWAB I RUNEZ H) EWIHIRMNHDH Z &
NRYITT, ZORNAEZEE LT, Ilhelpyouwithit. (BEHLEL X D) & HLH] T
WET, WA THDLZ ENRA TR THIUE, will OXIZHEITT 5 That bag
looks heavy. 125712, E#%, Tl help you with it. D X H IZEGEEMBEOH L TEE
ER

1l (B85)ii. DHFILNA L BOEFETHD Z EBHHAZRK DT, Tllgiveittohim (RICEL E
T) X K +57-9121%, Can you give Tim this book? (Tim (22 DA ZE L T
SNETM?) OS54 WK?EJ DHAT LT T < Tid7e W £ A, Grammar Express
DA TR L 512, Sure. LW DITKFEICE T HY a— b7 oI —T, ZITiE yes ®°
no #HWTEZDZ LIXTTEEHA,

iii. (35) iii. I'll pay you back on Friday. (&REHIZXLTIRLET) 1T HHE] O LIRS
TWET, E) XEs BT 2 ad) ©Z &L T9, L3>, Il pay you back on
Friday. SFIRL THERN G, EBEIZITBEZRIRNTWD &, KR LI NTfEr2(E
HzERS Z il 7,

iv. Iwil... (RAZFLET) O5H, ESZRETHIAMTEELFTTS, Willyou...? (b
RIAF - LETN?) OXDIZRMICT 2 EEEZRET L AMIEEF L0 4, oF

VR LT A LT, HEFEANUE L CEORMERNDL THAEREES>Z L1270 7,
L2L, . EREERIS, EBERIITMHENAHET L 0L LTTHY KB 20T, KN
%A, yes%no’(“iiﬁb\, WY A2 RO HNET,

GiU 1%, williz [ L X9 DX ) RBMAREERRKROERE 5 2 57210 T TE 20 BRI 722
g, T72bh THEEE] ICOW TR L TV ET, GRS 5, TH L, &#, KiE
B, e FOX—TU— REInFih, 20 HidZ 0 0ER SD L 9 1Ic - 72555 (pragmatics)
ERFEN D BB DR EZE I L TWET,

wRIT, THfARKR] OMEEZELZLET, GiU [, BGIU 2B\ THEGEARR E BAMAKIZONT
%, FHEN, Unit 29, Unit28 ® L 512, == hEEX THADMTHOILTWET, YIkEEx5E
9% BGiU TlE, XDOFLEFEIRDOEVRK T RENE T, BifikEe My 7 &% Unit 28 IZIZLL T
DL RN EE S TWET,

(39)  will ORI (HEXIB L OGEIL) & EERISC

31 TR =2 ) ORI LIFERT LI LTI 28T FHETAL b LL [S3E(T
#l EFHINET,

BUEREN RS REZFERET 2 — K B
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will + base form (will be / will win / will come, etc.):

be be?

Lrwe/you/they | will (’11) win - Lrwe/yous/they | win?
. ) wi S
he/she/1t will not (won’t) | eat he/she/it eat?
come, etc. come?, etc.

11 = will: I'11 (I will) / you’ll / she’ll, etc.
won’t = will not: T won’t (= will not) / you won’t / she won’t, etc.

© Cambridge University Press

ZOMMPG, SERCSCTE TEEE — will — B0, R Twill —F3E— @R o
LB ENbY F9, £z, EFEIZIX Iwelyou/they/he/shelit D X 9123 F I FRAFNBILE
T BB LVEHOFINCA BN L ST, T EBRICFHERSL Z&13H Y FHA,

BOIZH B X 912, Forest TILHAMARIZOWNWT 5L FRLEFEOEE L 1ZBfR <, BRORD D
ETHRZIATHAIZ L IOXIITERL, BET 413 & LT, My brother will be twenty next year.
(I 3skaE 20 %1272V £97) <° It will rain tomorrow. (BABILXRIZZAR D724 9) DRI TWVWET,

22 [207%IC70 2] X THAKED ] LW ) HRFIIADEE L BRARAELET,

T, IMIB T DFEREEEICB N T, BMARRIZED L S IO TNDEDOTL X 900 ?

Z ZTHERITT,

(40) &4 8
B ME I DRI 2 B 5720, Bk 2 RmTIRE L TRE SN TWD A 7 A b &Lk
LTHEL LI, #IEEMITO BGIU & FHEEMITO GU TIEED L I R ER L TWETN?

(41)  HMARICEIE#E L7241 7 2 b (BGIU—GIU)

L. BGiU, Unit 28

Sarah goes to work every day. She is always
there from 8:30 until 4:30.

It is 11:00 now. Sarah is at work.
At 11:00 yesterday, she was at work.

At 11:00 tomorrow, she will be at work.

© Cambridge University Press

1. GiU, Unit 21, 73 3 A

32 pp. 70-71
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Joe and a friend are waiting in line at a movie theater. We’ll get in does not mean

e —— /_—-—A—“ “we have decided to getin.”

This is a very long line! s . L —— oe is saying what he knows
b fnll Dontworry. We'll get in. = — J ying

or thinks will happen. He is
predicting the future.

;‘.‘5‘ Q When we predict a future

happening or situation, we
m use will/won’t.
!’ I 7\ »

i

]

Joe
© Cambridge University Press
(42) fi#%5 8
i. BGiU Tl ISarah (345 H 8:30 7°5 4:30 £ TfEHFHA L TW\5, 4, 11:00 THEFEELZ L TWD,
MEH O 11:00 121X FHE2 LTz, 72005, BHHE® 11:00 (213 FHFEEZ L TWATLE D] &
STREFR L TOVET,

il. GiU TlX This is a very long line! (Z AU EWTAI724) &DELT 5 &K ANIZ Joe 78 Don’t worry.
Well getin. (KR, AMvd L) EEXTHWET,

(42)D 1 B LW L BOICHIT % Forest DHEMARDEFRAZ B L THE L X 5.1 OWRPLIL, [Sarah
X H 8:30 /5 4:30 £ THEHEA L TWD] OFENE, At 11:00 tomorrow, she will be at work. (B H
D 11:00 [ZIFEFEEZLTVD) THLHZ LI, HTHIELWEBEZX LI ENLTT, —H, HIZBWT,
Don’t worry. We'll getin.  (KLJe, ANLD L) EWo DL, Joe DERTHY, EBIZKABAND
MEIPLE L TWET, 1IFED L SR ADHIET L THEGLL £33, i 13 Joe DYWL - THAZ
L%, 1 Thh, il ThHh, NI, Forest NEH L TVDH LIS, THRDOLVDESTEHI D) =
ETHY, GIUAD i BFERT 2 LI, Bib o TTH I EEZRHD TN L TIEHY £HA, LL,
BOIZH D X H1Z, 2 >DOHIL, My brother will be twenty next year.<° It will rain tomorrow. %, [#
THIELWEEZD] LI RTIFU)D i ZiE<, MADOHKL 2% i &30 LRGSR 7,

&Uwumtmﬂyyanyﬁ,:@@Awﬁ‘:%#éﬁﬂ%*@%%%%0wm&&%z
SELDFRELTRDOEIRLONELDOENTVET,

(43) GiU, Unit21, 273+ 3B
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We often use will (*11) with:

probably m I'll probably be home late tonight.

I expect B I expect the test will take two hours.

I’'m sure B Don’t worry about the exam. I’'m sure you’ll pass.

I think B Do you think Sarah will like the present we bought her?

Idon’t think m Idon’t think the exam will be very difficult.

I guess B A: What are you doing after dinner?
B: Idon’t know. I guess I’ll read the paper.

I suppose B When do you suppose Jan and Mark will get married?

I doubt B I doubtyou’ll need a heavy coat in Las Vegas. It's usually warm there.

I wonder B I worry about those people who lost their jobs. I wonder what will
happen to them.

After I hope, we generally use the present:
m I hope Kate passes the exam.
m I hope it doesn’t rain tomorrow.

© Cambridge University Press

TEIBHi % F# 7= 72\ probably OFISLZBRWNT, @3)HOFISHIT R T EH—EBEH OB & B> T ET,
F77, FHOFFEILT & 72> T E T, Texpect / I'm sure /I think /I don’t think, %5 EHilZkelT T,
will ZEEBEHNECTHWET, THRORVWETEZIS] EBEXATHDHLONELFEATHY,
HENEZEZTHELWIENLTIERS RV ET, FETHIELWEBR D) T, AT XD GmH i
HIZITFF SN2V ERE e £9, 22T, WD X H1g, will ZFTeEik%, probably (& -
TEMLEY, WEREICEWZY T52 LT, TOFREOMIZIHOTWDHDTY, HMAKIZET 5
(43)DHISCTIE, EERKICEAT @M LRI, anr—Ta URBBEICRINTHWET,

Cambridge University Press LV FIATSIN T\ 5, HFEOELGEEOHEETH H, Language
Links O3> U —XIZBWTH, ZOFkim (Language Links®3) & % OWikim (Language Links
Pre-intermediate’t) OFT, [kt a2 /o Z N TEET,

(44) HURIARSKIZBIE L7-1 7 A ; (Language Links—Language Links Pre-intermediate)

1. Language Links, Unit 73

A Grammar

Today Tomorrow Thursday
19° | 15° 10°
s S
wam, sumy ... D3 A= — |
today, tomorrow D7C l i |
Today it is warm Tomorrow, it will be cloudy, On Thursday it will be cool, ‘
and sunny. and it won't be warm. and it will rain.
‘ Now | The future
} itig Warm. | will  be cloudy.
| sunny. won't  rain. won't = will not
[
© Cambridge University Press

33 2005 4F, Adrian Doff 35 J. O Christopher Jones ¥, Cambridge University Press i, LLF,
Language Links & L CTE X,

34 2007 4, Adrian Doff 35 X O' Christopher Jones %, Cambridge University Press ¥, LT,
Language Links Pre-intermediate & L CE &,
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. Language Links Pre-intermediate, Unit 78

V- WeTe [ will, won't
@ Baker is a strong player, so she will beat
Marco quite easily. Then she'll play
probably S71A Gassi. Thu( wor l'l‘ be an easy match, but
st b Baker will probably win if she plays well.
sc:r(.ewm. jak ':)415 | But she probably won't beat Stankova in
the final - Stankova is a better player.

will (probably) d Who will ker probably beat?
She (probably) won't win. ho will Baker probably beat?

Who will probably beat Baker?

© Cambridge University Press

i DYIReHE CTlE, Forest OFISCE BT D L 572, RRUTHT D54 7 A MREZ LR TWES, —
77, il OF#RE TIET = AORE OB T 2 PRI RENTHET, HIFRAT]MT, THETHIEL
WEEZ D] BRI S PRITTT R, i IEANRER T, MAMRERTHD Z LI
FISCHIZIX probably (3% 5<) O X 51T, FELEMNHENICHZ R AEEZRF > T\hvnz &é‘fi@ﬁ* 1
R 2EHBNTND Z MDD £,

AL will Z V23X TH->TH, —FHTIEUADL, D1 DX D IZHETHIE LW & B D5 —iki7e
R TH Y, M TIE@DI, (4Dl O XS IEARZRERE 2D £9, T, BHMASKO will RS2
DEIRBNENSITEZNBELDLIDOTL X I D
(41) ii TIZEHARRIZ OV T, When we predict a future happening or situation, we use will/won’t.
(R D H K FLRBUT OV TTFHIT DRI, willlwont VW ET) O Lo ICfiFiishTnEd, 2

@ predict (FHIF5) (22T, GiU, BGIU & [AEk72 578 5 30EETH D The Good Grammar Book3s
TIHUTO L IR SN TVET,

(45) The Good Grammar Book, p. 36
will: predicting I think it will rain tomorrow.

We use will + infinitive to predict — to say things that we think, guess or know about the future, or to
ask questions about the future,

I think it will snow tomorrow. Be quick, or you'll miss your train.
Ann won't be here this evening. When will you know your exam results?

© Oxford University Press

The Good Grammar Book Ti%, will 23£F> predict (2N, TREIZOWT think (J&9), guess
(HEHIF %), know (F1%) Z &% say (Z&IXIZT D)) ThrHEFTLBLTWET, Z2hbH, will

0 = —

IZ think, guess, know ® kL 9 f&%ﬁﬂfﬁ%?ﬁz HID LD BEMIEEN CH D Z ENm D £,

Meaning and English Verb’ X think, guess, know & \W\\o 7Z8Fd1X, Wi s B, #ETEICRD

35 2001 4F, Michael Swan 35 J 0" Catherine Walter %, Oxford University Press I, - &% U R g5k
DFEEIEEE, Tk %, LLT, The Good Grammar Book & L TE M,

36 2006 ©F, Geoffrey Leech %, Longman ESL ¥, % 3 ik, HE5EO®EhGE, BhEhGEO HIEZ AL L7
FRIRENL K REHERE® ¥ — KE B 5
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7oy TRIESS 72385k Eh 5] (verbs of inert cognition) & L CH¥EL, Z OEIZIET HEhEE, BhE
ZAT O BRICERB ZRIEE PR Z LU DiFaY70fk 8] (mental state) &3, & LTWET, 37L
Tl o T, NMERZEFEEGL RS, F25) 20O I0iE XK ILSEXTAHANTHDOFICH
&R EDL I RRBT D) DX REMHREREZFOLDLEEZONET,

williZ, T72595 ] OXHITRHEENL2ONE BT, Zk, FARFIL > CRHEILZY, L
TWe D L2 Ens LIFBRAR TERDOZRVETRIZ ) L) B ka2 RT 2 LaBETH
ITHRD Z L TF, O, think, guess, know I[CE X2z b5, [ THHE/RS | Lo, Mk
REDO LI RI[NDT D] O LD IR CTEAZRBEHFE CTH 2 Z L b ENATIER Y £8A,
will DERZ EMEICFRRTIUE TERORVITETRIZEEI 0L 12 4, 22T, TEH
DFFOE NGB O BRG WA/ S <35 &, @DL, )i OFICO L 51, #EHAELW
EBEZDHLERY, ZOBHRAENWERELTDHE, @D, 44Dl O XD ICTEAMRERE 2D £9, H
fiASRD will 26 9 BRI2IiE, (DL, (441 &, [ADil, @il & D 2380 DA A — T ZFF /2T iud7e v £
A, ZTOMNXTHEIICI|ZONDERIE, WTLd, think, guess, know & W\ o 728G DO RO, K
MIEEI DO BEREVWOREDEWV L 7256 S TVWET,

SHEEA Z SRR AW THRT 2008 —RITT, LL, @DRUDITRINTND KA A—
TR, FEETL BRI, I EERERICHEDN S SURPEECTE 2 X 51220 £, Uk
DEFEZRESTE DL LI BRAA—TEEIRTEINEAI 2= —2a OO OEIIETIIER
RIEE LR ET,

6. F&OH

AWTIE, 23227 —varolboiiEe IR L0 ER L CUEREZBHRL LS 15
FEEE] OXOWCERLELL, £LHELT, b9 1o, WIRZEG LUEREOH 25 2 F
‘j—‘o

AIHET & & BE L F 97203, Forest TlX will & be going to DiEWIZDOWTLL T O L 5 IR L TWET,
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XitEHE,
37 p. 26
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€. will & be going to DAL

TR

DRSS )
(1) “The telephone is ringing.” “OK, I'll answer it.”
(MEEA N> T Bk, ) Thdbk, BAMEH6, )

(2) “What are your plans for tonight?” “I'm going to meet a
friend for dinner.”
((FHOTER? ) [REbBER->TRYELET.))

()T, [EEIrH->THEL] LEDLRT, [Led,
BAES ] LKkl e will TiREh T
5. will #fEZIE, TOET (RC) ¥Rk L

ERED.
be going to —%, )Tk, [STO P £EHZLTHER5,
THOBDTUE | FOMTRARDEILETRAL, ZhBFIASTED
-~ b

=

HY TV &% be going to TRET S

CHEIIZ, —INz [HRKDEBR| LE-TE, will
& be going to D& WA THIWIAE L AMAYH S,

© WHEEE
—J, ZOWEFHEDENL GIU TIERO X H I S TnET,

(47)  GiU, Unit 22, will & be going to
Future actions

Study the difference between will and (be) going to:

Sue is talking to Erica:

That's a great idea. will (’11): We use will when we decide to do
/ We'll invite lots something at the time of speaking. The speaker
Let's have a party. of people.

has not decided before. The party is a new idea.

decision
now
PIEC
Sue Erica past now future
Later that day, Erica meets Dave:

(be) going to: We use (be) going to when we
have already decided to do something. Erica had
already decided to invite lots of people before
she spoke to Dave.

Sue and | have decided to have a party.
We're going to invite lots of people.

decision

before

I’'m going to...

Erica

Dave past How future

@D LC, ZZcEMTY,

(48) EHR 9
DEEOFEAVCHEV will & be going to IFED X D IZZL L ET 2
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(49) fiR% 9

(47)TlL, %4 Sue & Erica O[T, &IZ Erica & Dave OB CREENMTHONE T, HIUIDEEEIC
3% Erica ® We'll invite lots of people. &9 3EE T will HW B D DX, Erica 73/3—7 1
IZE L DRNERBFFT 52 & % Sue & ORFERFICHRO T HTT, D%, Erica I% Dave &2\ E
T, KAOHEFHFZOWTIE, T TIRLLTWZ L TT2D, Dave & ORGERFIZHR DI Z & T
EHYEFAL, HBONEODRLLTNEZZLIZHONT L. T252980 ] OXHICEEERRDEAIC
1%, be going to AWV HILFE T, will & be going to DiEWE, SEEOWHIIIECTEILLET, =
DOHFNZFIT D be going to DL, HATL Cwill ZEHA L TW=Z ENFIHEE 2> TV ET,

(46) D Forest DFEFHIZEBNTH, will IZ2OW T, 20T (B1D) §25%IC72-57-2 L |, be going
to IZOWTILTZNLFINDGT 228D TWeZ & 1D X ST, GIU & [RBROFERN 52 b TWET,
L2 L, will o3 L be going to DFISC &1L, GiU D X 5 IEG 5 — oD LAREHER T2 Z L 13d
D EHA, GiU THMIC ﬁﬁﬁé@&@ifi&< IRFfHTRY, Z2EMIBIC 272 D BB OGm 27 E LTV
F79, b, ZOHmEITEELZ EIXITEKFELTWET, Zux I3UR) & 59 L0ix T8GR &S
REHL,OTY, YREZERT L2003 2=/—3 3 L OFOOELETTR, GiU OFEIKFE L
MY, Ivala=bF—valMEEDitboTT,

ZHNET, ARETHH LI UEFHICOWT, WREZERT 52 L THRLN:, FEIEE EORHHY
WZOWTEEDDLEUTDE TR £T,

(50) SEHER L EESUEDRE

T S HC T L O

%%g%ﬁ%@ﬁ%ﬁ E3EER S DI DRI A IS < SR ORI
%%g%5%%ﬁ%ﬁ Sanpte 2 A L e AR

g%%% ST OIS SCIRIC A U % T30 & 508U - HeRE o0 B
SO L L0

@mii ans—va O

g%igwmm@a CHROA A — DL

(47)

2K - -y 773
will & be going to DL R A A TN T2 STUE AR

(BO) DKL, WFIHBHEDEWNICI T 2 B I EREICAR LTV ET, mEERICB N TR

A PGE TR T 2 PR EHEEOEAZEITICHER, ZORONEREFEZZ, FEHEOAI 2=
—va UIEHOEME bbb TR L D L TL R 9,
S5 3R
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Visiting Information Technology Service Center of Utsunomiya University

MIREN. KRFERFHERE® S Z—
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REEHEH

ERGFRAE, PEIOMEC, mEHH, R AT
HEWTE, 99 RIS, MM - mEAT, i, |, WEO 44T, FHERFONGE
fie EREFE Y2 —) 2L, Rty X —fROeFHEER L RRZFECRET 5, FAEOAH#
et~ AT OWTHRAZZ T £ Lz, TOREIZHOWT, UUTOEY ®EWZLET,
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v BB
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1. F&ED

BUfE, AMEREEE Clk T L) b TFROHIL] ~T XA L7 MLDoobhb, FWNiiizil
X, BTl T 2 A4 AT, BEIDERERICH A D Z L 2BEOHFLIIIRZ D20 TIERL, FEHEN
WUHEREZBME L Caa =7 4 TR AVERNMOMD L Z X HNETH, 2F 0, TOHMNE
b o THEMN Ao 72651 & EIH ATV, BEPIT facilitator (FE OFEIT) O&EIZR-FT &
272 %, LD o THRBERHIEIZ DWW TR, FERIICT A M LIC X 2 FE DM Lo RER L7 a5 2 b
DHTIERL . FEOT vt 2% b FHOMRITT 5,

BAE, Zo—HEOin e LT, FFICRFZHEL L TORBEHE Clt, o Ia=r—ra iE
W oGk, FEHEEROMI L L bic, FEEAS— N/ I— (BEM) OFREZX D & R
MZTe > TETWD, L ORFTERD ANEaD TS SALC(Self-Access Learning Center)id
Wo T HEHMZRE 2 72858 - IRV AT 20— L U TRE &HI 24 5 FHKE & L Tlifisi
TWb, Alal, REOKS 215754 K5O English Program of Utsunomiya University (EPUU)
FUEDO LS REERNOS LICAIGNIZIGERE T 0 7T L ThHhD, RIKRETIE, ZOREHEFE T 1
7T LEWET D) AT, SESEREEHEAHEL TODR, [ERHEREE ¥ —) PriEoiET
FART MU=l E D OIFEEREEZH -S> T 5, SALC BWAEMIHEIET 521X, L FOO~D DKM,
PWLETH% (Benson, 2011) 's ZORMIZHS LEDERNR S, EPUU & £ Ol Th Sk~ 725k
FINRE (V—=FTA 277K, DVD 74, 7% —, CALL 74, #iE7 YV =v7) IZO\T, #EF
YD,

FEHERFEESRT R, BEFFICORNBDLELT - T/ A ER AR LT 0/ I 02%E2 60
Do FHEF, BEPLIC, ZOEROFEICHEREK CHDH ) —T A7 TR, DVD TR, ¥ 7% —,
CALL 74, &GE7 UV =v 7 2FMT 252 LW TnD, 0K D Al 2 522 1B
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E LB 2RI L E RS T2 BEFHICAET DR S 5, SRIOFHRICBWT, FEE KT
TIE ERROBHELEA b L2, FAEZAEFH I IC»bE LR, Hx OHBPRENTHEEEZT-T
WD EWIHIR AR Fio Tz,

SALC OEE FEHIOWTIE, (7) BfEEZETEVIHE, (1) FEEFOEBUCFE O Ot
EWV DLW D RO mwz%*#tk 5 (Sheerin, 1997), EPUU 22\ Cid, Z D5t
RIEDBLRNOHTH, FriChkx 78 GGEERAE, BIRERE) ~OxIcaB@E L7 a7 T A
ThirlnwH ZEnE<bhrot,

F7-. HEHENIZe SALC @ 7T SO0 b 87-5E o EPUU ICHOWTIE, LRy Th 5,

©) %@)/—x DVD ZRA& D, DVD, VHS & W o=l % (@EEx Yy 7y a vndbhiEz
atiREINAD) ZHEMICTAZ LY, REOHEE L TORVMATHLTE S, Lt
DIEDODY 4 —F 47 « TREHY . graded readers?Z L U, DVD <2 VHS OBEE[ D $ & (12

o TWHIREELH D,
@ (ERFH=Y 7 :DVD, VHS ZERECHIHT D, B 7 X —%2 TR L CRAT VI &
TIIFET D,

@ ITn—7U—r FRKXEEEBRT IS KiEZ =y 7 EMEENAHENH Y | Native
Speakers 2:0)/)\%(7/1/“‘7OGCJZZD§%E§%\;$7 TV E L TOMREEE R LTS, EEZRLW
ICHRRIT BRI &

@ FEIXETR7: %E®ﬁ2&74xéﬁmébt7kﬂ4//7 P—RF, WiEC Y =
v 7 DEHETHHETH 5,

® BFEDOAXNEELEIEIEMFEOIR—1b : 2 Fi~4 FERIGERFIAHE LTHESRLTWD
(7 RNRUAN e ATV wia] Tl A0NHESNTEY, PAT@ETOBERHE L
THETEZHENTE D, PEPMEXITHENIWRE T L5 - T, ZOFETmERIZBNT
o0 HAFE EZ R — b SR OHEIL. FAERFORRLTRELEDARFEOR
HEER D,

® EFREFEREEOWVWTCOT—Ivayr BLTu ST A0ORM  FRCHERS IR0,

@O HBESEREXDIIIBBE (RIKERRRET) (@) ORELXRWTE TR,

YL b sz, e A= ZAOMRIZE L TiE, TEBIZ—RIZL2Y | Thotz, 1 2DEY
(S RSB E iR DV ET IR AR REAIC R B SN T WD, F7-, WEEREHNYEOHBT LV IHIHETHM 1
BlDI—T 4 2 ZIRRIE S, RIRFOREAE 7 7 7T LHEER AN L TWDHIGE 2T T,
EBITIE, FHFEIVF 2T L EOBREMENHD L BT 5,

B L RESNTEND OFFF T RIIE, Ein, 5B OBENMITENH L EEbns, £hii, 20
Ta T AOFE - ST TH Y | FRERLF LD ARFEEERT IO 0L eiE (Bl ¥
BENDERNIRT AL D T HERAS vy 7R EERE) Thod, X —dREINTITND T
HY, ZORBIEORFTHIRZ A TIEH D0, FFICROIUERESHOBEESZS 2 bND, FH—

2TV ATy R V==X, T2 EERHEFLHIRL, EORCIGEFREZFIE L, 555
FEHEBVPHEEL TRHELE LD D X O ICLRINTLHH OIEFEHRL,
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2, FEET aXmy AN (BIZIE, BOOFEDO=—AD0H= B4 T 5= E Gl 23T
LM FEIEBORR=E O B CFHii7e &) 2 FAECHRT 20T a T Ml REL DM
#3015, (Nunan, 1997; Tomlinson, 2000), % 2, FEBEZ2HMETEH2T7 KL P07 « —E X
OFFRAOE S, 210, HRERREREHBRICL D7 ) =y 7 HBICRI 2 HERERFRIINIE LT, #AL
FARICEDWE., HEMKFE, A 2T 7 v a OB EMBNICGEET 52 &, B, FAEOEE~
ORGTHD, V4—T 47 « THROZIEGEDFERFELFBoTWDL LI THHA, [k
NS HITZ 2 Z L5 BORRBICHIF LIV, 2B, ERMESMNIL, BT - 77 8 X%H
OFHlE, T2 —ofHl) & MPERROE] O _mRid 508, ZhbA5BOBEE VR LI,

FEE RFTIER LTL P E o -SRI 2011 4F 4 HITEMELZIE0 0 TH Y, B2 —Hil
e BIRR 7 EENARE L CELONZERIL. U TFTO =m0t o7,  EPUU OBJEfE X, 4
EERICESTHEZEBIIRLLDOTHD, LL, ERIZBWTEMKEL W Z2OIZiT G, A4y
T %< OFEE BRI L T BERD 5, FEOFGERE ~OBKE, BHE L) H T, BXR
X Z4T > TV D DIXEETH D, I Vo EBR T FAERF L2 AU THHMLEITR,
KFEOZLED=— % LS T TDHZ L L RVICBEBICRD LD EEZ D,

2. FHERFOEZFLEHAME

® FHR - Ak
(TN #F%)

(&FUEZP2) 5 o~ (U EAHEETE)
BB A hE
BZDIKLTITH
N\

6 4 B AN H BB OKE - & C TESOL-MA BA347) W6 7T AL AR I,

WA SR i > BUEHT (7Y =57 ) OB
® UBFTIHEANIL 3 EEK, MRGITEEHE L IIBIOM G AT ARHEA SN TE Y &m0 & v 272
v,
® L E D YR
30 7 7 AX3IFH=90 7 T X
BAE34 X5 =15 2~
IBEE 6 4 X 10 = 60 2~
AR 5 aw
TR TORGEEN =~ EUZ 5D 5T L OUEFEHE OFIG T 80% 55 E TlThikd 57
YN
REIEER: 316 @~ 1, BT 103 =2~ 33% HREEHBEHOFLBE THRILT L, 43 2~ 14%

3 TESOL-MA (ZRABEHFZIHE A7)
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® 1 P 1000 A& W 3344 D7 T A=y MILT L FEAEDRELITH, 1FAEREN, 3
(Bl DHEFEOR AT D, AN - %lkﬁ%%ﬁb#%@fmfﬂ IIFHFETITOI
TV, 72, FCARIORETH L2 LIRREH— SHHBREEZF > TV D, RENRFIC
DUWTIL, LA N ORI A BT,

@® AT 4 THREORGEZH W TRELZZT DN LN

@ TESOL D& Z &> H AR NZEIT X BB SEEE O (CALL 2= 2 FIH L <5k, M
WMLV v F—A 7 OE) RN 5,

©) TESOL D&M Z B OHARANKEIC LDV —T 4 U 7R (ZHEM BRI L TV D23,
%®ﬂ%ﬁ%:owfiﬂ§®ﬁ%:ié)ﬁﬁbhé

BERER: W2 2~ DHEE, F4 100 412OWT, 1ILRI1IZ2 2752 (B0 45 BBV L% H

B, WiX377A C54axBanltzHEE), 1SIT47 72 Q5452 t%H
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® | FUAE TIFIZ TOEIC OF A M &EZWRMEMICFER L, ZOHRUTE ST, 2 FFROBIRY
TABRRET Do MOVFRERLR2WEFET D7 7 ANRRRTE 20,
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® AW RN DEMHERE Y L ¥ — | ITho>THEY, HiERESCAMEGEICEET 28N %
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o) —TALTTR

1) N7y hOBEDMEY DR LV bk,

2) BLHUIFERNADIZH LA Y 2 —THAGEAZ IR L TE U LBEEZIT O, P72 < FF
HH LA TEROWEIICHAY AIZTF = v 7 TEOWMARE SN TEY , BHBENT-SGE

ZIXFNICH LCOEIRIL— L2 T A 80 THELIE L] IZOWTOEEMNMTOILTWNS,

3) horH— ®wé%#%af%@ﬁbf%éi9_¢ékk A LRIRFZ TSEh Izt 5
BRE] ORELRNPINTND, (7 LERICIIFICEETOVERD 725 LIFE6R0EN
o A

4) e, Zwik EOREIT SN ONTIE, FABELIZ/ — MZE LD TS, BiHE L
HIZ, HEEEMNTEEHIND L O 7, VAT AIZF 2> TRV, 5, Ziis EO L 9 ICRH
EHIET DOV T HHEBMBMADOKEIZBIEDO L ZAENINTND,

O DVD 7R (MEENICHE SN TWD)

1) FAEOAFENRFEITIEH, DD IXEEAE LHL LTV,

2) A% A FvoDVD ZEEIEA L, RETHEPT 2EITTEHN L T\ 5,

3) ENTWD DVD dudE B AREN THIRES ATV S H 0D,

GEFHZEM & LB SN TWAEHEO L DIXIEE AL ERYE =5 o7,)

4) DVD OFAEIL, PCBIT->TW5b, Windows D AT 4 77 L—Y—%2FHT2Z LT, XM

A SN2 AN RIRRIC /R D, 7272 L, TDPCIEA U H—F v MIEER S TUVRUY,

BUEEN RS REBFERET 2 — E B 5



page 104

9H9H FHIERFHM EEHEE 22— W5 RFEEER
@ T H—
5 AL EOFIRMFENH D561, FIHTE, 2L LTREANTHFENPFHL TS, fliFes]|
SHLKXOT—T7 VR TE 5, Blu Ray, DVDZEDHEHANTE 5,

® CALL TR
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TOEIC Ziht % i 1]

WHEEATD Y AT 4 (PCALL) ZF M,

B DVD 2RI Lo B B8, BERD v Y R—A 7 OE, Wb 5 TIRFHIF 0 FEHE)
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Xy MERHTHEN ST 7 B ATERY, REIIET AT HTFH I THRY,
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Transitions in Japan’s National Branding: Recent Developments and
Potential Future Directions to Facilitate Small Business Entries Overseas

BHADERIT S v FMEDH#RE
—EFEDERE, FINEROBIVERREICEITI-FFREDINEHTRAME—

Education Center, Yokohama National University

Tara Cannon

XF—U— R BFET7 7 M, b, SUbsab
Keywords: national branding, cultural exports, cultural diplomacy
=2E
AARITZREDOR, ZETH Y 228 5 IERMEICH B 72 S A AREEZ OfIZ LV | RV TRV
T RNEEZLTCE, LALIOT Ty RidvwbiE, BREMICH ELTEZ0THD, HARBUT
CEXoTHEET7 7y RERD LD LWV I BN ERINATONIZDOEE, ZOHFRIZEDZ LT X,
AFa TIE B ARDOEMLIMEDTT - t(ﬁ-iniﬁ%’%OD{m@BZWjCi@{ﬁJ%* EOD AADEZET 7 Rk
WEDIRE#Him T 5, €O ET TARTZ K] O %#5%@&@%@ Ra T, BUNDL L
<X EARESREREME (JETRO) 72 & OBUFELEMKETIC ié%%®ﬂ%k%ﬁwﬁbf\%ﬁ¥\%m
FUNMEZED . £ OB 2 T OB AT ORI L VLA EDE LD KO REEIT I,
Abstract
Japan has long enjoyed a broad-based national brand as the result of its diverse and authentic historical sites,
culinary offerings, and so on. However, its brand has emerged largely organically. Conscious efforts by the
Government of Japan to develop the national brand are relatively new, going back roughly only a decade. This
paper explores the expansion of Japan’s concept of national branding over this time, citing examples from
speeches made by Japanese prime ministers and foreign ministers and other government documents. It highlights
certain unresolved aspects regarding the coverage of the “Japan Brand” and offers a recommendation for
information gathering and provision by the government or government-affiliated organizations such as JETRO
that would enable businesses, particularly small businesses, to tailor their products more adeptly to the trends and

sensibilities found in overseas markets.
1. Introduction

The notion of “place branding” has come to receive a great deal of attention in recent years. A
June 2012 web search on Google yielded roughly 150,000 citations of the term, in contrast to what is
claimed to have been a mere 17 citations in February 2004 (Association for Place Branding and

Public Diplomacy, n.d.).
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Much as France enjoys an expansive country brand that ranges from high culture visual arts,
historical buildings, and fine cuisine to street-side cafés and urban nightlife, Japan’s national brand
also covers a broad range.

Recent tourism and public relations campaigns notwithstanding, Japan’s image internationally
has for the most part not emerged as a result of overt branding efforts. Instead, its appeal has
been principally organic in nature, reflecting widespread recognition of the authenticity and
diversity of its tourist attractions and the uniqueness of its culinary offerings. Its educational
system as well as its social cohesion and stability, which includes a broad range of elements ranging
from a low crime rate to good labor relations, have also contributed to its brand strength.

One notable point has been the material changes to certain aspects of Japan’s brand image in the
post-war years. In the area of manufacturing, for example, by the 1970’s Japan had essentially
erased from the public’s mind much of the poor reputation it held in the 1950’s and early 1960’s for
deficient product quality, eventually reaching the point where, by the 1980’s, Western companies
were emulating Japanese “lean manufacturing” practices and quality control systems. Similarly,
Japan overcame its reputation for horrific industrial pollution to become one of the preeminent
leaders in pollution mitigation and other environmental areas, including energy efficiency.

Another pronounced change from around the same era can be seen in the sudden rise of the
“Corporate Japan” image ubiquitous in the 1980’s, and its equally sudden demise in the 1990’s after
the bursting of the Japanese “bubble economy.” While the perception of Japan as a nation of
“corporate warriors” has unmistakably faded, certain aspects of the era’s corporate culture remain
well-ingrained in the public’s consciousness internationally, including the image of a dedicated and
tireless Japanese workforce (The Independent, 2010).*

In the last decade there have been increasingly broad-based efforts by the Japanese government
to promote “the Japan brand,” initially largely in response to the rise in interest overseas in the
country’s modern cultural offerings, but consistently as efforts to identify areas of expanding
business potential. This paper seeks to identify key points of transition in the government’s
promotion of the country brand, placing particular focus on speeches made by Japan’s prime
ministers to the National Diet, speeches made by the Minister for Foreign Affairs, and other key
government documents. It then discusses the trends that have emerged and finally offers a

recommendation for future developments to enable small businesses to enter overseas markets.

1 This November 2010 article begins with the assertion, “Workaholic’ may no longer be the most
appropriate label for Japanese businessmen.” This demonstrates how long the image of
“workaholic Japanese” has lingered, long after the “corporate warrior” image has faded from public
consciousness.
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2. The Evolution of National Branding in Japan

The first use of the word “brand” in a policy speech by a Japanese prime minister appears in
Prime Minister Junichiro Koizumi’s address to the National Diet in January 2005, in which he
notes the global appeal of Japanese animation and explicitly states a policy of “promoting
businesses that capitalize on contents such as films and animation and strengthening Japan's
appealing brand message in areas such as fashion and food.”

This was not an attempt to translate domestic-market successes to an international market; on
the contrary, it was a response to the high degree of interest in Japan that was already evident
around the world at that time. Japanese animation was certainly not new to international
audiences. Early examples included the broadcast of the Astro Boy” series in the United States
beginning in 1963 (Tezuka Productions, n.d., para. 3) and Tatsunoko Production’s Speed Racer’
series in the United States in the late 1960’s (“Speed Racer,” n.d.). More recently, the Toei
Animation’s The Transformers® had been familiar to audiences in the US and UK since the
mid-1980’s.

More strikingly at the time of the 2005 Koizumi speech, the Pokémon® franchise had
demonstrated an enduringly robust popularity ever since the latter half of the 1990’s, while
animated films for more mature audiences had also made new headway, with Hayao Miyazaki’s
Spirited Away surpassing $10 million in gross box office receipts in the U.S. alone by September
2003 (“Box Office/Business,” n.d.). A noticeable uptick in worldwide interest in Japanese street
fashion also appeared at this time, with online sites such as tokyofashion.com (launched in 1998)
and japanesestreets.com (launched in 2002) appearing in this era.

The perception of Japanese food as “healthy” and “contributing to longevity” had also given rise to
a boom in Japanese cuisine in the early 2000’s (Shokubunka Kenkyuu Suishin Kondankai, 2005, p.
5). There was, however, some concern on the part of the Japanese government that the nature of
many Japanese dishes limited people’s ability to partake of authentic Japanese cuisine, due to a lack
of essential knowledge regarding the handling of raw fish and other food hygiene-related matters
(ibid, p.18). While this was acknowledged as holding back the growth of the industry, it was also
viewed by the Japanese government as giving Japan greater business opportunities in the area of
training and education (ibid, pp. 10-11), in addition to the potential for inbound tourism to enable
enthusiasts to enjoy truly authentic cuisine.

While Koizumi’s 2005 address to the Diet is noteworthy for having contained the first reference

within a policy speech to fostering Japan as a “brand,” by that time explicit government efforts

2 Tetsuwan Atom in Japanese.

3 Mahha GoGoGo in Japanese.

4 Tatakae! Choo Robotto Seimeitai Toransufoumaa in Japanese.
5 Poketto Monsutaa (Pokemon)in Japanese.
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related to country branding were already underway. Most notably, during his address to the
National Diet in February 2002, Koizumi had announced a new national policy focused on
“Intellectual properties that are strategically protected and utilized so that we can enhance the
international competitiveness of Japanese industries.” This was followed by the creation of the
Strategic Council on Intellectual Property the following month and the enactment of the Intellectual
Property Basic Act in December that same year.® The initiatives launched during 2002 may be
considered to be among the earliest concrete and explicit efforts at building a Japanese “brand.”

Thus, while attempts to improve country branding were already underway to some extent, they
reached a new level of recognition through the January 2005 policy speech to the Diet. By this time
a “Japan Brand Working Group” had already been established (November 2004) and its first report
was compiled by February 2005. The report calls the 21st century “the era of cultural power,”
claiming that the key to becoming a nation “loved and respected by the world” is found in
“cultivating the ability to obtain desired results (‘soft power’) through Japan’s attractiveness,
namely cultural power,” rather than in military or economic power (Intellectual Property Strategy
Headquarters, 2005, Section 1.1).

In 2005 Japan’s Ministry of Foreign Affairs (MOFA) also conducted a program bringing
“newspaper or magazine reporters specializing in cultural matters” from around Asia to Japan for 11
days in order to introduce the participants to “Japanese pop culture, and in particular, the charm of
Japanese anime that enjoys high popularity in Asian countries, as a new form of Japanese culture,
and to make this aspect of Cool Japan widely known in their respective countries” (MOFA, 2005a).
The Ministry’s Deputy Press Secretary stated that this program was reactive rather than proactive,
saying that with anime and other aspects of Japanese pop culture already very much in vogue
among Asian youth, this was an “attempt... to catch up with this ongoing trend” (MOFA, 2005b),
rather than to create a trend.

In April 2006, Foreign Minister Taro Aso, known for his love of comic books, made a speech
focused on cultural diplomacy. He cited the example of the American cartoon character Popeye as a
key cultural element that helped shift post-war Japanese children’s perspective on U.S. sailors to
“an image that American sailors are on the side of justice,” even though not long before, during

World War II, “Americans had been something akin to devils.” In the same way, he underscored

6 This stands in contrast to the “e-Japan” program announced in January 2001 by the IT Strategy
Headquarters, established within the Cabinet in July 2000 and headed by the prime minister
(Yoshiro Mori at the time of establishment). This program had sought to enable “the private sector
[to] engage in various original and creative activities” and called for the fostering of “digital content
creators... to explore the frontiers of IT” (IT Strategy Headquarters, 2001). Thus, while the e-Japan
program touched upon electronic and other forms of commerce and digital content creators, it did not
place these elements within an international context per se.
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the role of Astro Boy and Doraemon within Asia in shifting people’s perspective on robots away from
“negative connotation[s]” towards a perception of robots as “benevolent friend[s] who [help] human
beings.”

In this way he argues that newer aspects of culture have a proven ability to shape people’s
perspectives. He thus concludes that pop culture should be taken “seriously,” going so far as to say
that “any kind of cultural diplomacy that fails to take advantage of pop culture is not really worthy
of being called ‘cultural diplomacy’,” and urges the audience (persons in contents-related fields and
other “cultural practitioners”) to “join with [the Japanese government] in polishing the Japan
‘brand’.” Moreover, he calls for an “all-Japan” approach, claiming that government-related entities
are but a catalyst and that “we should be creating networks and establishing good public-private
partnerships, polishing the brand of Japan together.”

Other efforts in the area of pop culture promotion in subsequent years include the “Anime
Ambassador” project launched in 2008 (MOFA, 2008) and the 2009 appointment of three “New Trend
Communicators of Japanese Pop Culture in the Field of Fashion,” also known as “KAWAII
Ambassadors,” who are young women appointed “to transmit the new trends of Japanese pop culture
in the field of fashion to the rest of the world,” with one ambassador assigned to promote “Lolita”
fashion, another to “Harajuku” style fashion, and a third to “school uniform” style fashion (MOFA,
2009). The Ministry’s top page on its web site in the area of Pop Culture Diplomacy sums up such
efforts by saying, “The Ministry of Foreign Affairs, aiming to further the understanding and trust of
Japan, is using pop culture, in addition to traditional culture and art, as its primary tools for
cultural diplomacy” (MOFA, n.d.).

While Prime Minister Shinzo Abe, in his first policy speech to the National Diet in September
2006, stated it was necessary “for Japan to present its new ‘country identity’ for the future to the
world” along with his intention to establish a strategy for overseas public relations, his choice of
words clearly indicate an intentional departure from the notion of “branding” as his predecessor
Koizumi (and Koizumi’s Foreign Minister, Aso) had conceived of it. First, his non-standard word
choice for the concept (the katakana “kantorii aidentitii’ in Japanese), while defined within the
speech, was generally criticized as virtually meaningless for the average person,’ and thus it is
difficult to see his stance as being a call to action from related private sector entities or the general
public, in contrast to earlier calls for an “all-Japan” approach. Moreover, the term is in fact defined
within the speech as “[Japanl's ideals, the direction in which we should aspire, and the way in which

we convey our Japanese-ness to the world,” a notion that is clearly a departure from national

7 Indeed, a web search for the term in July 2012 yielded results suggesting that virtually the only
usage of the term “kantorii aidentiti’’ in katakana has been either by Prime Minister Abe himself or
in commentary about him, suggesting that this term was in general usage neither at the time of the
speech nor afterwards.
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branding.

More importantly, as the phrase “country identity” and the statement of intent to implement a
new overseas public relations strategy both appear in the concluding remarks of the speech rather
than within the main text, these can be seen as having been relegated to minor status within the
new administration’s priorities.

The Asian Gateway Initiative, one of the most important policy proposals put forth by the Abe
administration, highlighted the need for “regional branding with international competitiveness,”
and indeed, Abe’s second policy speech to the National Diet in January 2007 explicitly referred to
the importance of “branding local products.” Such efforts were to be conducted in line with the
recommendations of the Comprehensive Strategy for Creative Industries, namely that “a yearning
to be better acquainted with Japan’s diverse culture attracts people from across the world,
producing substantial effects on a broad range of industries over the medium to long term” (Council
for the Asian Gateway Initiative, 2007, p. 25) and that in light of this, measures should incorporate
“a long-term perspective” (p.26) and “promote Japan’s attractiveness overseas” (p. 27), among other
efforts. The gist of Abe’s statements on branding were very much focused on the potential for
revitalizing local regions rather than expanding overseas the Japan brand as a whole.

The next mention of branding in a prime minister’s policy speech came in January 2009, in Prime
Minister Taro Aso’s address to the National Diet. He stated that “Japan ... is itself a brand which
people the world over admire” and that this represented a “latent power and vitality” that would
harness regional/local appeal as well as content, fashion, and food-related areas.

Branding received more emphasis under the Naoto Kan administration, which set forth in a
Cabinet decision “overseas public relations activities ... and strengthening of the brand strategy” as
one of the pillars of the Ministry of Foreign Affairs’ economic measures (MOFA, 2010). Five pillars
of economic diplomacy were later set forth in 2010, of which three were relevant to national
branding: “promoting export of Japanese infrastructure,”® “developing Japan as a tourism-oriented
country,” and “publicizing the Japan brand” (MOFA, 2011, p. 8).

The Working Group on Global Communication in the Government and Related Organizations of
Japan also announced a Basic Strategy in December 2010 that set forth “priority areas that
exemplify Japan’s strengths and attractiveness” in order to “enhance Japan’s international presence
and communicate the ‘Japan brand’ to the world.” Although this Strategy focused on
communication strategies, this shifted the context in which branding was discussed, first by placing

“special emphasis on the Asian region,” and second by stating that the “Japan brand’ will be

8 Prominent examples of infrastructure to be exported include high-speed rail systems and
nuclear power stations. In the case of high-speed rail systems, for example, the “infrastructure” to
be exported would include both the infrastructure and the superstructure, including the rail lines
and train cars as well as the signaling systems and various other advanced technologies, all as part
of a single ‘package’ to be sold.
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established and communicated based on the nation’s ability to solve global issues and push the
frontier of human potential.” Examples of national strengths included Japan having the longest
healthy life expectancy in the world, the lowest carbon dioxide emissions per unit of GDP among
advanced countries. The Basic Strategy also mentions growing global interest in “food, fashion,
music and animation films” and using these to increase demand in “tourism and healthcare
provision.” It also indicated explicit recognition that Japan’s “underlying philosophy” directly
impacted the power of the brand and emphasized the value of promoting “Japanese concepts
advocated in the world,” such as human security.’

In this way, the breadth of what was recognized as the “Japan brand” was dramatically expanded.
While the focus until that time had been the promotion of specific products or industries, this was
expanded to include approaches to global issues such as rapidly aging societies and environmental
concerns.

After the Great East Japan Earthquake and the subsequent nuclear accident in Fukushima
Prefecture, efforts focused on restoring the status of the Japan brand, particularly in the area of
food, and on furthering Japan’s reputation for dealing successfully with difficult-to-manage issues
that are commonly faced in other countries as well, such as the aging society and severe energy
restraints.

Foreign Minister Takeaki Matsumoto highlighted the key elements of the post-earthquake

”»”

branding strategy in a speech delivered in May 2011, citing “safe and secure Japan,” “excellent
Japanese science and technology,” and “human development, technology and culture” as “appealing
aspects of the Japan Brand” that have maintained their strength.

Under the Noda administration, branding has been emphasized as a means to revitalize local
regions and restore the vitality of Japan as a whole (Cabinet Public Relations Office, 2012). The
Cool Japan Strategy released in January 2012 by the Creative Industries Division of the Ministry of
Economy, Trade and Industry (METI) highlights the themes that first emerged in the mid- to late
2000’s—fashion, anime, and food culture—together with “regional specialties and design skill'® as
the “outbound” components of the Strategy.’! That, in turn, is expected to give rise to the “inbound”

component of tourism, namely, visits by tourists and creators “coming to Japan in search of the ‘real

thing’ and the ‘real place” (METI, 2012a, p. 10).

9 “Human security” is a concept originally put forward by Japan that was introduced as a
“distinctive new concept” in the 1994 Human Development Report of the United Nations
Development Programme (UNTFHS, n.d.).

10 The Strategy cites as an example of this Kumano (Hiroshima) makeup brushes, which are
noted as being “highly regarded” in Hollywood and elsewhere (p. 4).

11 In contrast, under the theme “Cool Japan,” the Japan External Trade Organization (JETRO), a
government-related organization tasked with promoting exports and encouraging inward
investment, focuses on food, fashion, entertainment (“from anime and manga to video games and
film”) and design (n.d.).
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The Strategy also mentions an expanded number of products and services that can be
incorporated into Cool Japan, including delivery services (ibid, p. 4) and housing-related areas, such
as interior-related businesses, energy-saving appliances, and so on (p. 12). Similarly, the
Public-Private Expert Panel on Creative Industries, which was convened under the auspices of
METI, began meeting in November 2011 and released a proposal in May 2012 that focused on
“overseas expansion strategies mainly for six sectors,” namely “(1) apparel and fashion, (2)
monodzukuri and regional products, (3) food, (4) content, (5) tourism and (6) home” (METI, 2012c).

The Liaison Meeting on Global Communication in the Government of Japan in June 2012 set forth
a Basic Strategy for Global Communication Activities that replaced the Basic Strategy of December
2010. One notable change was that statement that, “Japan will, as a matter of national strategy
(emphasis added), be proactively engaged in further developing and strengthening the Japan brand
worldwide while communicating the full diversity of Japan's strengths and attractions as well as
Japanese virtue.” This signals that branding efforts are now to be designed in a more
comprehensive way that involves multiple ministries. It also opens the door to greater support
through public sector-private sector cooperation and is expected to facilitate government budget

allocations and the appropriation of human resources.
3. Discussion

Through this examination of the evolution of national branding in Japan, a certain trend has
emerged, which in turn gives rise to issues regarding the future path to be taken.

First, there is a clear trend towards diversification of the types of products to be covered within
branding strategies. Branding as a strategy initially focused on making optimum use of items that
were already known to be successfully marketable abroad. This has transitioned to the inclusion
of other areas, such as interior-related businesses, energy-saving appliances, and healthcare, which
are as yet in only a fledgling state at best in overseas markets. For some product categories such
as appliances, markets are already well-established, and the goal from here on will be to emphasize
a different aspect (superior energy-saving features) as opposed to overall product quality, which has
long been Japanese products’ major area of distinction. In other market areas, such as
interior-related businesses, much of the challenge in the near term will lie in carving out a niche of
sufficient size to justify the costs and risks of overseas expansion.

Another major change is that the branding strategy now also includes broad-based, cross-sectoral
approaches to pressing issues. Japan has historically made unequivocal, and in some areas
unrivaled, progress in addressing and overcoming severe environmental issues, including
deplorable cases of industrial pollution, as well as extremely challenging natural resource
limitations, including the oil shocks of the 1970’s. Japan has also successfully introduced such

concepts as “human security” to the global community. Proactively addressing the challenges of its
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aging society, its new energy constraints, and other such issues is expected to fortify the
undercurrent of respect for Japanese solutions overall, thus enhancing the receptivity of other
countries to future Japanese business dealings (even outside of the business sectors directly
relevant to the challenges being addressed) and Japanese diplomatic endeavors. The inclusion of
such matters into the concept of branding can be expected to make it easier for the government to
concentrate policy options and fiscal and other resources on communicating and enhancing its
brand overseas.

One area that appears to require a greater allocation of resources is in the area of public-private
partnerships. The Diplomatic Bluebook 2006 states, “In recent years, widening the appeal of the
Japan Brand through public-private partnerships has been a mounting necessity” (p. 242). Thus,
there has been the recognition of a need for public-private cooperation for some time. Efforts
typically undertaken by the Ministry of Foreign Affairs in this area include pushing for regulatory
reforms or other improvements to the overseas business environment, concluding investment and
taxation agreements, and so forth. In addition to these endeavors, the Ministry has been working
to identify and address the issues that Japanese companies confront overseas by eliciting a wide
range of views on current obstacles (p.242).

METI has meanwhile been making efforts to increase the ability of small and medium sized
companies to expand overseas. In contrast to what many might imagine as the reaction of small
pop culture businesses to interacting closely with the government, 7he Economist (2011) quotes a
fashion designer who claims that “Japan’s hottest trendsetters are too niche to expand abroad on
their own” and that using METI is necessary to avoid being copied by foreign rivals.

One concrete result of this public-private cooperative approach has been the opening in Singapore
of the shop “Harajuku Street Style” in October 2011 on Orchard Road, the nation’s shopping hub.
The goal is to test market Japanese “street fashion” brands and generate market data regarding
local acceptance (METI, 2012b).

The FY2012 budget proposed by the Noda administration included an allocation for assisting
Japanese companies expanding overseas. In light of the harsh fiscal environment after the Great
East Japan Earthquake, particularly the need to focus on small businesses in the Tohoku area, this
allocation indicates that the administration considers the development of overseas businesses to
merit considerable priority.

One area that needs to be worked out in the coming years is the degree to which “authenticity”
will be emphasized within assistance provided by the government. Virtually all of the examples of
successful Japanese products noted thus far have been “authentic” items marketed overseas. The
question arises as to whether less “pure” versions of goods and services will find an equally warm
welcome under the umbrella of the “Japan brand.”

One might argue that part of the appeal of Japanese goods marketed abroad is their
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authenticity—that is, much of their appeal stems from the fact that they have not been adapted to
suit local tastes. In line with this thinking, the Cool Japan Strategy of January 2012 highlights
that, for example, of the roughly 9,000 restaurants in the U.S. advertised as serving Japanese food,
less than 10% are owned by Japanese. The suggestion is that there is great potential for authentic
Japanese cuisine to expand its presence in the market (p. 5).

However, considering these same statistics from a different angle, they also suggest that there is
in fact a considerable market for “not quite authentic” products, and that this may be much greater,
and thus a better target for future overseas expansion, than the market for truly authentic items.
For example, in the area of fashion, most of the attention has been focused on building a customer
base in what is recognized, even in its home market of Japan, as a limited niche market.
Variations or modifications to these fashions—that is, fashions with a Japan-inspired ‘flavor’ or
‘undertone’ or ‘influence’ but not clearly in the “Harajuku” or “Lolita” or other such category—are
likely to broaden the potential customer base, but at what could be argued as a loss of authenticity.
The issue is the degree to which such deviations will be accepted, and ultimately encouraged, under
the “Japan brand” umbrella.

Embracing the appeal and commercial potential of “authentic” fashions, cuisines, and so on does
not mean that less “pure” versions are of reduced value. Less authentic versions do not necessarily
diminish the brand or have poor commercial viability. There is room within the branding strategy
to identify and embrace both national and local sensibilities in the receiving markets.

Lessons in this can be taken from the experiences of anime exporters. Some anime, such as the
Sailor Moon series, had edits made before their broadcast in the U.S. to eliminate cleavage or hide
body contours, such as making bath water opaque instead of clear. In contrast, the German
version of the series was for the most part broadcast identically to the original Japanese version
(Sailor Moon, n.d.). This demonstrates a case of adapting one particular product in different ways
to match the sensibilities of two different receiving markets.

Assuming that such variation is to be welcomed under the branding umbrella, there is then the
practical issue of how small companies would, as a practical matter, be able to modify their goods in
keeping with local sensibilities. It is, naturally, only possible when the manufacturer has access to
information regarding local norms. Aspects such as color preferences and sizing needs are also
highly locally specific, and smaller companies are again typically highly disadvantaged in gaining
access to usable information of this type.

Since smaller companies have greater difficulties in not only identifying local sensibilities but
also determining which among these are material enough to merit modifications to the products or
services offered, the government or government-affiliated organizations such as JETRO could play a
key role in compiling and facilitating access by smaller companies to such information. Trends can

only be seen over the context of time, and thus early action in information gathering and
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distribution is likely to yield substantial results over the medium term and beyond.

In conclusion, while Japan’s national branding strategies can still be seen as being in a very early
stage of development, expansion into overseas markets is taking place within a context of high
interest in Japanese goods that has been already well in place for more than a decade. As the
brand strategy moves forward, increased focus on overseas expansion of markets within both policy
and budgetary allocations will clearly be necessary. However, another key to success is likely to be
found in identifying ways to provide smaller businesses with the information necessary to enable
them to first, make the decision whether or not to enter overseas markets, and second, modify their

products in keeping with local trends and local sensibilities.
References

Abe, S. (2006, September 29). Policy Speech by Prime Minister Shinzo Abe to the 165th Session of
the Diet. Retrieved from
http://www.kantei.go.jp/foreign/abespeech/2006/09/29speech_e.html

Abe, S. (2007, January 26). Policy Speech by Prime Minister Shinzo Abe to the 166th Session of the
Diet. Retrieved from
http//www.kantei.go.jp/foreign/abespeech/2007/01/26speech_e.html

Aso, T. (2006, April 28). A New Look at Cultural Diplomacy: A Call to Japan's Cultural Practitioners
(Speech by Minister for Foreign Affairs Taro Aso at Digital Hollywood University). Retrieved
from
http://www.mofa.go.jp/announce/fm/aso/speech0604-2.html

Aso, T. (2009, January 28). Policy Speech by Prime Minister Taro Aso to the 171st Session of the
Diet. Retrieved from
http://www.kantei.go.jp/foreign/asospeech/2009/01/28housin_e.html

Association for Place Branding and Public Diplomacy. (n.d.). What is Place Branding? Retrieved
from
http://www.nationbranding.de/site_english/placebranding.php

Box office/business for Spirited Away. (n.d.). Retrieved from
http://www.imdb.com/title/tt0245429/business

Cabinet Public Relations Office, Cabinet Secretariat. (2012, May 29). The Prime Minister in Action:
Intellectual Property Strategy Headquarters. Retrieved from
http://www.kantei.go.jp/foreign/noda/actions/201205/29chiteki_e.html

Council for the Asian Gateway Initiative. (2007, May 16). Asian Gateway Initiative. Retrieved from
www.kantei.go.jp/foreign/gateway/kettei/070516doc.pdf

Intellectual Property Strategy Headquarters. (2005, February 25). Nihon burando senryaku no

suishin: Miryoku aru Nihon wo sekai ni hasshin (Promoting Japan’s Brand Strategy:

BUREN R RYPBFERa 7 — fE B



page 118
Transitions in Japan’s National Branding: Recent Developments and Potential Future Directions
to Facilitate Small Business Entries Overseas Tara Cannon

Promoting an Attractive Japan to the World). Retrieved from
http://www.kantei.go.jp/jp/singi/titeki2/tyousakai/contents/houkoku/050225houkoku.html

IT Strategy Headquarters. (2001, January 22). eJapan Strategy. Retrieved from
http://www.kantei.go.jp/foreign/itmetwork/0122full_e.html

Japan External Trade Organization (JETRO). (n.d.). Cool Japan. Retrieved March 25, 2012 from
http://www.jetro.go.jp/en/trends/

Japanese men working shorter hours: Survey. (November 29, 2010). The Independent. Retrieved
from
http://www.independent.co.uk/life-style/japanese-men-working-shorter-hours-survey-2146540.html

Koizumi, J. (2002, February 4). Policy Speech by Prime Minister Junichiro Koizumi to the 154th
Session of the Diet. Retrieved from
http://www.kantei.go.jp/foreign/koizumispeech/2002/02/04sisei_e.html

Koizumi, J. (2005, January 21). General Policy Speech by Prime Minister Junichiro Koizumi to the
162nd Session of the Diet. Retrieved from
http!//www.mofa.go.jp/announce/pm/koizumi/speech0501.html

Liaison Meeting on Global Communication in the Government of Japan. (2012, June 26). Basic
Strategy for Global Communication Activities of the Government in the Near Term. Retrieved
from
http://www.kantei.go.jp/foreign/policy/decisions/2012/0626strategy_e.html

Matsumoto, T. (2011, May 26). Speech by the Minister for Foreign Affairs of Japan on the Occasion
of the 17th International Conference on the Future of Asia. Retrieved from
http!//www.mofa.go.jp/announce/fm/matsumoto/icfal7_speech.html

Ministry of Economy, Trade and Industry (METI), Creative Industries Division. (2012a, January).
Cool Japan Strategy. Retrieved from
http://www.meti.go.jp/english/policy/mono_info_service/creative_industries/pdf/120116_01a.pdf

Ministry of Economy, Trade and Industry (METI). (2012b, January). Harajuku Street Style in
Singapore. Retrieved from
http://www.meti.go.jp/english/policy/mono_info_service/creative_industries/pdf/120104_01b.pdf

Ministry of Economy, Trade and Industry (METI). (2012¢, May). Proposal of the Public-Private
Expert Panel on Creative Industries. Retrieved from
http://[www.meti.go.jp/english/press/2011/0512_02.html

Ministry of Foreign Affairs of Japan. (2005a, September 7). Invitation Program to Japan for
Journalists Interested in Japanese Anime. Retrieved from
http://www.mofa.go.jp/announce/event/2005/9/0907. html

Ministry of Foreign Affairs of Japan. (2005b, September 8). Internet Press Chat Conference by

Deputy Press Secretary Tomohiko Taniguchi. Retrieved from

BUREN R RYPBEFERE 72— fE B



page 119
Transitions in Japan’s National Branding: Recent Developments and Potential Future Directions
to Facilitate Small Business Entries Overseas Tara Cannon

http!//www.mofa.go.jp/announce/press/2005/9/0908.html

Ministry of Foreign Affairs of Japan. (2006). Diplomatic Bluebook 2006. Retrieved from
http://www.mofa.go.jp/policy/other/bluebook/2006/index.html

Ministry of Foreign Affairs of Japan. (2007, May 24). Establishment of the International Manga
Award. Retrieved from
http://www.mofa.go.jp/announce/announce/2007/5/1173601_826.html

Ministry of Foreign Affairs of Japan. (2008, March 19). Inauguration Ceremony of Anime
Ambassador. Retrieved from
http://www.mofa.go.jp/announce/announce/2008/3/0319-3.html

Ministry of Foreign Affairs of Japan. (2009, March 12). Press Conference by Press Secretary
Yasuhisa Kawamura. Retrieved from
http://www.mofa.go.jp/announce/press/2009/3/0312.html

Ministry of Foreign Affairs of Japan. (2010, October 8). Press Conference by Minister for Foreign
Affairs Seiji Maehara. Retrieved from
http://www.mofa.go.jp/announce/fm_press/2010/10/1008_01.html

Ministry of Foreign Affairs of Japan. (2011, April). Diplomatic Bluebook 2010. Retrieved from
http://www.mofa.go.jp/policy/other/bluebook/2011/html/index.html

Ministry of Foreign Affairs of Japan. (n.d.). Pop Culture Diplomacy. Retrieved August 15, 2012 from
http://www.mofa.go.jp/policy/culture/exchange/pop/index.html

No limits, no laws: The beautiful people join hands with the bureaucrats. (2011, October 15). The
FEconomist. Retrieved from http://www.economist.com/node/21532297

Sailor Moon, 1.01 A Moon Star Is Born. (2011, June 22). Retrieved from

http://www.movie-censorship.com/report.php?ID=1489254

Shokubunka Kenkyuu Suishin Kondankai [Council to Promote Research on Food Culture]. (2005,
July 19). Nihon shokubunka no suishin: Nihon burando no ninaite (Promoting Japan’s Food
Culture: Shouldering the Future of the Japan Brand). Retrieved from
http://www.mofa.go.jp/mofaj/gaiko/culture/koryu/kuni/jigyo/j_food.html

Speed Racer (1967-1968). (n.d.). Retrieved from
http://www.imdb.com/title/tt0061300/

Tezuka Productions. (n.d.). Tezuka Osamu Manga Museum, Permanent Exhibition. Retrieved
August 15, 2012 from
http://tezukaosamu.net/en/museum/permanent_5.html

United Nations Trust Fund for Human Security. (n.d.) Background. Retrieved from
http://ochaonline.un.org/humansecurity/Background/tabid/2100/language/en-US/Default.aspx

Working Group on Global Communication in the Government and Related Organizations of Japan.

(2010, December 16). Basic Strategy for Global Communication of the Government for FY2010.

BUREN R RYPBFERa 7 — fE B



page 120
Transitions in Japan’s National Branding: Recent Developments and Potential Future Directions
to Facilitate Small Business Entries Overseas Tara Cannon

Retrieved from

http://www.kantei.go.jp/foreign/topics/20101216_globalcommunication_e.pdf

BUREN R RYPBEFERE 72— fE B



page 121
FRILEN. RFERFHERE ' 2 — R EFITHHE

MEEIKFRFHEREE V2 —RETIITAR

s
&

# 1 %& MRENRKRFRFHERG T —/E (U 2] &5 9) OTUTEIC OV T, AW
HOEDD EZAIZL D, EOHRL4IE., YNU Journal of University Education &9 %,

H25% FHTOHR

FREIL, BUEREN RFPRFPHEREE 2 — (UT [y —) LF9) OFMEHE (LT THE
#BE| LED) RO Z—#HEA L L OIChFTHEMIRIEEFINEFT 58 OZHEHIETEEF (2B
T ORIV ITE IR S F 2 M AR T D L2 RS L, E—RITT 6 H) +25b0LT 5,

3% IEH
T —DOFEHE KO 7 —HEA L LI F THBFRESF T T 2, RBERERES
I DRY TR,

B4 WERAS
B OWER OTUTEIC BT 2 5513, £ o ¥ —SEHER O v ¥ —HA L & b FACHEN

FARENFEIUEF T O HOT biFEZ R /ML TIT ),

HeR SR FFE R SO IR BN S IC oV T BICED S BUEIC L 0 | EERANEIRT 5

NA DR DR CHEEREIC k> TELXTERS N, GHEERANETHRERICIES O TR TE %

WET B,

%54 EALFICET MM

FLEHBR S N7 WHIERm S - TREV IS SO AR, B, i 815, 7YX EROFR Yy hU =2 |k
~OfRfE Z OMALEDOFRE IR D 2 TOMER T 7 —ITRET 5,

FLEIT, BUEESLRZEHE M EHE IO THAER Y A Y 27 & LTART 5,

565 BAREE
B RUETINIED 5,

MIEEN RS RFAFRE T2 — & H 5



page 122
BRREN. K FRFHE R G 7 — R EERE

EENIKFRFHABRE LU —RERBHE

1. BRER
T U —DOFEEHE RN X —HE L L IR T CHEMICIEEN R I FH T 5, 7o BRI R R
X ZDIREY TldZu,

2. T HHD D IHHUER (24 b, 2—U—F, SEEEEZ T2
(2) BIHRIC (@R - MEZX A b - DBEEL - QA —NLT FLAZHEL LD
O)O
3) ERRMQDF Y Z R (E A—/Vifsft~ 741, CDR. USB 27 ¢ v 7 %),

3. &KX (1) V—7v Y 7 I Microsoft Word Z I < 72 &0,

(2) WFERRSCICOWTIE, A 4 - X 40 FX 3517 10 HRREE, IHBIHE %I
DOWTIE, A4 BEEZ 407 X35 1T4 HEEZHLZ L T5, MRFLES
BUGEITIE. ZORY TlEv, M, FE, R ENRMNEREEIE, N
PR RESTHA LD TH L Z &,

(3) BN TCIIFEAIAICIZ L. (RHEL) 2. (AHL) (2 -1 (ARHL) 2—2 (A
L) e ) LV ot BRTHR—T5Z L, (AL, B> THEENED
HlE. FHEOEBIE>THRU,

(4) EFRFCHEENHETE VLIS, BBOBIL, PEE 25T TE HIEH
ok k xFETRT 2 &, RERTIEL, FEZLHONLTRIET 2 Z &,

4. ¥E ARIXNICHE LEFESEZOT, @wSCRICE L O TR,

5. 2% 3Lik & () #h. BITHE, W4, HE4 MEEH). HE2WRd 52 &,

6. ¥—U—F SIHHALINDOF—U— REEHFETHOIT 52 L,

7. SEREEE OGRS 85 (£ 713 b BROTRVINERE) | 58 (£ 72132 O oS EFE

DI SITIEHAGE (400 FTLIR) OEFZf &, Z A b, F—U—FIZb
FERFEOHNERER LT D 2 L, SMERREEORIERBERENTI Z &,

8.9 IR R ORIE, 8 ARH &%,
9. &t Befl SN TWFZERR SCEOOTTE B E S 12\ T, REZ B SRR T 2 N4

DEB O CEELZBICL > TELARTHER SN, MEZESNEFTERICHES
WTHE ORI GRZRET D,

BRI DRI OV TIE, R SCIC OV Tk, e Tafse 2 mulc s £ . of
ZEOHBEZFELMNC L, YEMESBHOERICET SO THD Z L, £iEH)
WEICOWTIEL, B —DBEMN RGN EOEBE L HEUICE LD, YikEBFD

BUEREN RS REZFERET 2 — K B



page 123

WL JAHMICET HHDOTHDHZ &,

EFEE T, BRI, BEERIR, BIERRE, AR EOHEL Ebica A b
AL, BERIORAT 5, EIERIR, EEREFEOHEZES T, My RE
EEZMA CTHEMEZBFRH L, MEZESICBWTERIROATEZRET D,

BUEEN RS REBFERET 2 — E B 5



page 124
s

mERE
THIERIERZ(L? WU daz oy, I, dbisE ks 9 F < 72 o TREGHT

2007 FFITEL LIZRE, BE AR FHOE M OBE LENH -7, 2, KEEBEHOHME
T o - RHAEEARN, REFERERET L Z—201 B2 THPOM, BRICHIZEEE LTHEB S,
JeAENE, i, FERIGEEOTFAELED, —ATOPALZLERERIE, HLARL [XFAZL]
%é}hfu\%ob%oof:o Wikl bbb Z &<, ZANBRERNOERT L ORI ZHFIT

FEDLNTUW T, 201 |IFHB QLA DOHEROT, Hul, ZOBRLRIEELHERLIETWEZEWe, £
X, RYBICEERKERE 72577,

WO, PSSV ITEFR DT, ETHERII WD/ — FEFLIAETIC, #EEEIT-
7o, LWL H D, FHENK B¥ B FHEES % - 1ZA L] (1988, HARBMEHRS) T, £5T
B a < KD RIS IR A Z A VT, X I FEEEOEL A fEE S, B0, SloB LIS
AT OFBRAR 22 T ST,

WS, mean 2 TWI DI TR » TZ &7 A7, means > CTWH Z L%, BEV LD
FTEED [T SB3HDATE, 72005 means 72D EEF VLK DVICED [FE] o TWHE
B2 D AT

201 CRAWEZ & X T35 o700 LEBILOsSBNWE 7=,

HIZVANZK ETWD 2 ENBICYIV AR, TOFRIZH DA, KRZRRT D, WODERHRT
HIFFEDHEATH D, WHLAEDHGRIGEN D L DOEREHIIIR LD Z LR TE,

BNTFEET, B —RHELE SRV E L, IWELEENRINZLI R, SFEFER 422
L] #BFbLLTWET, WATA

BERENI R RFPHAEREG 7 — E H 5
e MIRENIRY: RPHERAGE Yy ¥ — RERELZES
Rk 24 4 10 A AT
T RAFATRHIRIGR E Te o TWeX v /o X THEBIROFGRCEZBIL E L,
AT BRIEENI R RPAFREG T F—
MWEbt e SRENL RS KEHERE B ¥ —
Tah: 045-339-3135
e-mail: kyomu.kyoiku@ynu.ac.jp FEIEE N KPP B HOE R R P B 1R

5>
7
¥
N
Ny
[
=
RE
.
a



	outline201201-03
	niinuma02
	oohashi02
	tashima02
	mitsuo001
	mitsuo002
	wata02
	mitsuo003
	tara03
	Transitions in Japan’s National Branding:  Recent Developments and Potential Future Directions to Facilitate Small Business Entries Overseas
	日本の国家ブランド化の推移
	—近年の進展と，中小企業の海外進出促進に向けた将来とるべき方向性—

	要旨
	1. Introduction
	2. The Evolution of National Branding in Japan
	3. Discussion
	References

	postmatter03

